
Abraham, Rawnda. 2010. “Nim-Bii-Go-Nini Ojibwe Language Revitalization 
Strategy: Families Learning our Language at Home.” Master’s thesis, Lakehead 
University. 
Abstract 
The Nim-bii-go-nini Ojibwe Language Revitalization Strategy is a grassroots approach to 
language learning that has been in collaborative development and implementation with 
members of my family since December 2008. Nim-bii-go-nini is two words: Nim-bii-go, 
more commonly pronounced Nipigon, and Nini, meaning people. We are Lake Nipigon 
Ojibwe people. This study is one response to some of the negative intergenerational 
impacts that the Residential Schools have on Aboriginal youth and their families, 
particularly loss of language and loss of culture. This revitalization strategy is an Eight 
Cycle Process that includes Basic and Assessment Processes that aid in the organization 
and development of our language learning plan. Situated within a combined feminist and 
Indigenous theoretical framework, the study took a participatory action approach wherein 
I observed and documented my family’s ongoing efforts to generate momentum for the 
revitalization of the Nim-bii-go-nini Ojibwe language. A phenomenological interview 
approach helped me gain insight into the impacts of Nim-bii-go-nini Ojibwe language 
acquisition. In particular, this study describes how my family has needed to renew our 
familial relationships and rebuild our cultural foundation so that intergenerational 
knowledge sharing can fully occur; without this renewal and rebuilding, the initial stages 
of the revitalization of our language could not have taken place. This study demonstrates 
more than a reversal of the colonizing homogenization of the Western education imposed 
on us, it is an example of a grassroots effort to rebuild the frayed social fabric of our 
Indigenous societies through families coming together to learn their language. 
 
 Chapter 4 includes some practical mechanisms that families can use to become 

more engaged with language revitalization.  Particularly interesting is the 
different roles family members can take based on knowledge, skill, etc. 

 Most of the fieldwork was done in 2009, so the main technology used in this was 
burned CDs, but something very similar could be done in a more technologically 
advanced manner. This could be useful for the section on technology and 
innovation.  
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Abstract: 
I outline the concept of Language Hotspots, seeking to direct public and professional 
awareness of the global language extinction crisis. The loss of a single language leaves 
the science of linguistics impoverished and yet even few linguists realize that the vast 
majority of language families will likely be lost by the end of this century. Language 
Hotspots can serve as a focal point around which to develop a comprehensive approach to 
addressing how to increase, improve and coordinate engagement by all stakeholders in 
the global language extinction crisis, not only linguists and the communities undergoing 



language shift themselves, but also applied linguists, the general public and educators at 
all levels. I briefly outline language endangerment and its causes and detail the science 
behind the global Language Hotspots list, and then turn to an exemplification of an area 
of extreme linguistic endangerment, the Eastern Siberia Language Hotspot. Finally, I 
make a plea for linguistic scientists to increase their efforts in language documentation 
and for language education specialists to use their considerable skills and expertise to 
help support Indigenous movements in language revitalization. I then offer thoughts on 
why the Language Hotspots model should be incorporated into primary-, secondary- and 
postsecondary-level curricula. 
 
 This article definitely focuses more on issues of linguistics but does outline a 

potential route to take to address the dire situation of Indigenous languages in 
B.C. as this is considered a hotspot zone. He suggests using this hotspots model 
because of the success it has had with the biodiversity conservation movement. 

 
Assembly of First Nations. 2007. “National First Nations Language Strategy.” 
<afn.ca/uploads/files/education/languagesnationalstrategy2007.pdf> 
 
Purpose of the Document: 
Languages are a gift from the Creator which carry with them unique and irreplaceable 
values and spiritual beliefs that allow speakers to relate with their ancestors and to take 
part in sacred ceremonies. It is our vision that the present generation recover and 
strengthen the ability to speak these sacred, living languages and pass them on so that the 
seventh and future generations will be fluent in them. As they belong to the original 
peoples of this country, First Nations languages must be revitalized, protected and 
promoted as a fundamental element of Canadian heritage. 
The Universal Declaration of Linguistic Rights Article 7 states: 
1. All languages are the expression of the collective identity and of a distinct way of 
perceiving and describing reality and must, therefore, be able to enjoy the conditions 
required for their development in all functions. 
2. All languages are collectively constituted and are made available within a community 
for individual use as tools of cohesion, identification, communication and creative 
expression. 
Article 8 
1. All language communities have the right to organize and manage their own resources 
so as to ensure the use of their language in all functions within society. 
2. All language communities are entitled to have at their disposal whatever means are 
necessary to ensure the transmission and continuity of their language. 
The health of our languages has been critically impacted over the past century and this 
strategy is designed to support and revitalize the contribution of our nations to Canada 
through our rich culture, history and languages. The initiatives described herein have 
been designed to ensure the ongoing revitalization, recognition and protection of our 
languages. 
To achieve this vision First Nations and Government must combine efforts to plan and 
coordinate the generation of language growth envisioned herein. 



This strategy has been prepared with input from First Nations at the community, regional 
and national levels. 
 “The core elements of our strategy are to ensure the revitalization, recognition and 

protection of our languages through sustainable investment, capacity building, 
promotion and preservation.”(p.7) 

  

 The figure shows the numerous activities the AFN see as necessary for 
revitalization. 

 Overall vision for the strategy outlined is: “by 2027 First Nations languages will 
revitalized and in common use in First Nations homes, communities and nation 
wide. Canada will respect and ensure the protection of our languages as evidenced 
through legislation and long-term sustainable investment.”(p.9) 
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Education 33, 2: 295-328.  



<libproxy.uwinnipeg.ca/login?url=http://search.proquest.com.libproxy.uwinnipeg.c
a/docview/750356987?accountid=15067> 
 
Abstract 
 
This article provides a discourse analysis of interview transcripts generated from 10 
experienced Nunavut teachers (five Inuit and five non‐Inuit) regarding the role of Inuit 
languages in Nunavut schooling. Discussion and analysis focus on the motif of bilingual 
education. Teachers talk identified discourse models of “academic truths and 
revitalization, “demonstrating how Nunavut teachers are making efforts to engage with 
community to effect lasting educational change. 
 
Baker-Williams, Kirsten. 2006. “Na Mi K’anatsut Ta Skwxwu7mesh Snichim Chet: 
Squamish Language Revitalization: From the Hearts and the Minds of the 
Language Speakers.” Master’s thesis, University of British Columbia. 
 
Abstract 
Skwxwu7mesh snichim, Squamish language was declared the official language of the 
Skwxwu7mesh-ullh Uxwumixw, the Squamish People, in 1990. As of 2006, the 
Squamish language is a critically endangered language with fewer than 12 native 
speakers. 
For this thesis, three generations of Squamish language speakers were interviewed. 
These speakers include fluent language speakers who were raised hearing the Squamish 
Language as their first language until they were sent away for formal schooling, as well 
as re-emergent language speakers who were also exposed to the language within the 
household as a child, but less frequently. The fluent speakers continued to speak the 
language, while the re-emergent speakers stopped speaking the language for many years. 
The other co-participants are primarily adult learners of the language who either teach the 
Squamish language in the public school system or are actively learning the Squamish 
language through family and adult language evening classes. 
The historical context and the endeavours of these community members are critical to 
guiding the Squamish language revitalization efforts. This is what the first part of the 
thesis addresses. The second part of the thesis states how the Squamish language affects 
their identity in being Squamish persons. The Squamish language is central to the culture 
and identity of Squamish people. The importance of learning and speaking 
Skwxwu7mesh snichim, and the essence of the Squamish language differs for each 
generation of language speakers and language learners. However, fundamental values to 
the Skwxwu7mesh culture and the Skwxwu7mesh language remain the same, and I will 
argue are fundamental to the core of Squamish people and are at the heart of Squamish 
language revitalization. 
 There have been five major revitalization tools have been used by the Squamish 

o Documentation of language 
o Language status-building 
o School and community programming 
o Preparation for a Squamish language immersion school 
o Elders’ Language Advisory Group – Nexwniw’n ta a Imats 



 One major conclusion was that multiple age groups must speak the language, so 
revitalization efforts cannot be isolated to children’s education programs. 

 She outlines 10 rules of engagement: 
o Commitment, counteract language stigma, vision, the Elders Language 

Advisory Group is core, language revitalization involves more than 
language learning, mobilize the speakers, develop multiple formal and 
informal strategies, build family networks, adult education, resource 
development. 

 
Ball, Jessica. 2006. “Talking Point: Exploring Needs and Concepts for Aboriginal 
Early Childhood Language Facilitation and Supports. Concept Discussion Paper for 
the Public Health Agency of Canada, Aboriginal Head Start in Urban and Northern 
Communities.” 
<ecdip.org/docs/pdf/AELFS%20Concept%20Paper%20final%20April%202006.pdf
> 
 
Executive Summary: 
Aboriginal children’s language environments and experiences with language are unique 
in many ways compared to non-Aboriginal children and require a fresh perspective. The 
important roles of language in securing Aboriginal children’s cultural identity and their 
connections with family, community, and spiritual life call for new forms of culturally-
appropriate supports. 
Giving children the best start in life is one of the most important investments we can 
make in Canada. Research shows that early childhood is the developmental stage with the 
greatest long-term impact on quality of life. Language develops rapidly from infancy 
throughout the preschool years. Language delays and difficulties are best prevented and 
addressed during these early years. 
Quality childcare programs have been shown to contribute positively to children’s 
development in many circumstances. There is an extensive literature addressing questions 
about criteria for defining and measuring quality, the content of caregiver training 
programs, access to continuing professional development for childcare providers, 
strategies for involving parents, and impacts of multilingual learning environments. This 
literature is a rich source of informed ideas for promoting infant and child development 
within a Euro-Western framework of values, goals for children’s development, family 
characteristics, and community resources. 
Outstanding challenges concern the nature and provision of social learning environments 
at home and in community settings that are culturally and linguistically congruent with 
the goals of Aboriginal parents for their children’s development. New ground needs to be 
cultivated for supporting Aboriginal parents and educating early childhood care and 
development practitioners who do not necessarily subscribe to the same developmental 
goals for their children as do parents of European descent. 
Aboriginal caregivers and programs are needed that reflect, reproduce and enhance the 
diverse cultures and languages of Aboriginal families and communities in Canada. 
The overwhelming emphasis of contributors to this paper was on a population-
based approach; that is, a ‘whole community’ approach aimed at improving the 
social and language environment and the language proficiency of all Aboriginal 



children and their families within a community-defined agenda for holistic child and 
family development. Contributors to this Concept Discussion Paper made no use of the 
term ‘at risk’, while only a few mentioned ‘special needs’ in their descriptions of the 
most pressing needs and existing strengths in Aboriginal communities. 
Given the importance of early language development for social inclusion, cultural 
identity, cognitive development, school readiness and educational achievement, new 
investments of federal funds are needed for a national Aboriginal Early Language 
Facilitation and Support strategy. This strategy would enable: 
• regional and national networking and leadership development specifically for those 
working on Aboriginal Early Language Facilitation and Support through virtual and on-
the-ground conferencing; 
• development, delivery and evaluation of post-secondary training curricula to extend the 
capacity of Aboriginal early childhood practitioners to facilitate and support children’s 
language development through an additional year of for-credit, diploma- level training; 
• development, delivery and evaluation of post-graduate (pre-service) training curricula 
and professional development (in-service) training curriculum to better prepare Speech-
Language Pathologists to work effectively with Aboriginal children, families, programs 
and communities; 
• community-based development, piloting, and ongoing delivery of community-fitting 
events and programs involving multi-generational family interactions that promote and 
enrich children’s language development (e.g., story-telling circles, family play and 
drama, singing groups); 
• community- and consortium-based production of culturally-specific language resources 
for teaching heritage languages (e.g., video- and audio- recordings of local stories and 
songs, books, posters); 
• community-university research partnerships to develop culturally appropriate language 
assessment tools, establish community, regional and national data bases for monitoring 
progress, evaluate pilot training programs, workshops, and early childhood program 
strategies and to disseminate knowledge about new and promising practices. 
 
Investments for these initiatives would engender the emergence of a new field of 
knowledge and practice driven by Aboriginal community agendas and organizations, 
dedicated to improving Aboriginal children’s language environments and developmental 
outcomes. Partnerships across Aboriginal organizations, Centres of Excellence, post- 
secondary institutions, and across sectors including health, education, and childcare 
would support this endeavour. Effective practice in Aboriginal Early Language 
Facilitation and Support would: 
• promote cultural continuity; 
• help to retain endangered heritage languages; 
• counteract prevalent misconstructions of cultural and language differences as 
developmental and parenting deficits; 
• reduce the social exclusion of Aboriginal children from the fabric of Canadian society. 
An Aboriginal early language initiative using a community development approach would 
strengthen the capacities of Aboriginal families and communities to facilitate and support 
their children’s optimal development and opportunities for success. 



 Ball outlines the importance of language in early childhood development (p. 15-
16) 

 Link between language and social inclusion. 
 Ball outlines the current needs of language development for Aboriginal children 

and the strengths and weaknesses that exist.  The outline for what is lacking could 
be helpful when it comes to revitalization efforts. (p.24-7) 

 Also interesting was when respondents were asked how training for language 
initiatives should be conducted, very little support for college campus or 
university campus based initiatives. (p.34) 

 Barriers to training initiatives as per the respondents (p.37) 
 I thought this figure was helpful (p.49): 

 
 Outlines a strong community development model for early language education 

(p.64-68) 
 



Baloy, Natalie Jean-Keiser. 2008. “Exploring the Potential for Native Language 
Revitalization in an Urban Context: Language Education in Vancouver.” Master’s 
thesis, University of British Columbia. 
 
ABSTRACT 
This research explores dynamics around Aboriginal language learning and use in 
Vancouver, British Columbia. With many different First Nations and Aboriginal 
languages represented in the city, urban Aboriginal language revitalization is complex 
and challenging. Sixteen research participants talked with me about competing priorities 
for urban Aboriginal individuals and families, the linguistic diversity of the British 
Columbia First Nations, and how demographic urbanization of Aboriginal peoples 
intersects with movements of language revitalization. The resulting analysis highlights 
some emerging language ideologies connected to urban Aboriginal language use and 
learning. 
Language ideologies have been defined as “the cultural system of ideas about social and 
linguistic relationships, together with their loading of moral and political interests” 
(Irvine, cited in Kroskrity 2000:5). By identifying some commonalities in research 
participants’ attitudes around Aboriginal languages in the city, I argue that ‘placing 
language’ and ‘finding a place for language’ are critical issues for looking at Aboriginal 
language use and learning in Vancouver. By ‘placing language’, I mean that participants 
stressed the locality of Aboriginal languages, drawing important connections between 
land and language. Many honoured local languages by stating that their use and 
preservation should be top priorities in urban-specific language revitalization initiatives. 
They also recognized that other Native languages are represented in the city and could be 
fostered by collaboration with home communities, including reserve language programs. 
By ‘finding a place for language’, I mean taking time and making effort toward language 
learning and use in the fast-paced urban environment. Determining a place and a time for 
language in daily life or during events is crucial for language revitalization efforts in the 
city. This thesis specifies some suggestions for finding a place for language, highlighting 
different ideas shared by participants about public school language education, community 
centres as places for language learning, and use of local languages in service 
organizations and educational institutions and in the public sphere. 
 Language learning and use could be a way for making a place for Aboriginal 

cultures in the city (p.8) 
 “The research participants instead recommend honouring the local languages as a 

starting point within the context of Aboriginal language revitalization in the 
city.”(p.24) 

 “There are two different, but conjoined, parts of making a place for language in 
the city: ideological and practical. Making a place for language ideologically 
means identifying, recognizing, and honouring what is offered in the potential 
inclusion of Native languages in the lives of Aboriginal peoples (i.e. identity 
development, pride, community) and making room to accommodate Native 
languages. Practical ‘places for’ refers to possible options for language learning 
and use conducive to an urban environment.(p.25) 

 Addressing the challenges of finding places for the language to be used in an 
urban context.  



 “Despite the ‘lingering stereotype’ equating rural with tradition or authenticity, 
and urban with assimilation, and the current policies that sustain it, Aboriginal 
individuals are striving to maintain cultural identity in unique ways in the urban 
setting.”(p.27-8) 

 Baloy offers several practical places that Aboriginal languages can be used: 
o Public schools, agencies, public places, events and ceremonies, reserve 

partnerships, language immersion camps, internet language learning, 
singing and dance groups and other cultural traditions incorporating 
language, and master-apprentice language learning. 

Basham, Charlotte and Ann.K. Fathman. 2008. “The Latent Speaker: Attaining 
Adult Fluency in an Endangered Language.” International Journal of Bilingual 
Education and Bilingualism 1, 15: 577-597. < 
dx.doi.org/10.1080/13670050802149192> 
 

Abstract 

This paper focuses on how latent knowledge of an ancestral or heritage language affects 
subsequent acquisition by adults. The ‘latent speaker’ is defined as an individual raised in 
an environment where the ancestral language was spoken but who did not become a 
speaker of that language. The study examines how attitudes, latent knowledge and 
learning settings affect the subsequent acquisition process of latent speakers of Alaskan 
Athabascan languages. The first phase of the study focuses on two successful adult 
learners and their progress towards developing fluency. The second phase includes an 
analysis of the backgrounds, attitudes and language proficiency of 15 beginning adult 
heritage language learners. The results suggest that latent speakers have a number of 
characteristics distinguishing them from other language learners which may both aid and 
inhibit language learning. Their receptive skills surpass productive skills, they remember 
common expressions and emotion-laden vocabulary and their productive phonology is 
advanced. However, these learners tend to have a low estimate of their language abilities 
and report being hesitant to speak. These results provide information on factors affecting 
heritage language acquisition and have implications for adult language programmes. 
 

Begay, Winoka Rose. 2013. “Mobile Apps and Indigenous Language Learning: New 
Developments in the Field of Indigenous Language Revitalization.” Master’s thesis, 
University of Arizona. 
ABSTRACT 
This study focuses on the theme of technology-based Indigenous language 
revitalization and maintenance efforts by looking at new developments in mobile 
technology and how they are used within Indigenous communities for language learning 
and teaching. I assessed four mobile apps through the use of an evaluation rubric, online 
user reviews, and developer consultations. The findings from the assessments were then 
used to determine what essential themes are important when developing an effective and 
successful language application model (Appendix C), with the intention of developing a 
user-friendly template for use by other Indigenous communities. Three essential elements 



were found to be common among the four language applications assessed: (1) successful 
integration of interactive and digital media that provides a purposeful learning 
environment for the user; (2) accuracy and testing of both media and the user-interface, 
and; (3) successful usability and functionality of the mobile platform. 
 A really extensive literature review on different technologies being used in 

Indigenous language revitalization.  The material is all on American content but 
still gives a great overview of what’s being used. 

 Also gives a good outline of advantages and disadvantages of the use of 
technology and learning language. 

 Advantages include: 
o Relatively low cost, accessibility, readily available 

 Disadvantages include: 
o Limited access, usability, and expense. 

 Applications reviewed: 
o Cherokee (Tsalagi) Native American Language iPhone Application, 

Chickasaw Language Basic for iPad®, Speak Navajo iPad® and iPhone® 
Language Application, Navajo Toddler iPad® Language Application 

 “Therefore, based on the findings, I learned that mobile apps or any other form of 
technology cannot be used as the primary tool for learning a language; it cannot 
replace traditional concepts of language teaching or learning, nor can it generate 
fluency in a language because of issues regarding accuracy either in spelling, 
grammatical structure, or pronunciation. However, I do believe that mobile apps 
can be used as a supplement to language learning because it is a type of 
technology that youth are more inclined to using.”(p.81) 

 Begay also has a how to guide to create language learning applications in her 
Appendix. 

Billy, Janice. 2009. “Back from the Brink: Decolonizing Through the Restoration of 
Secwepemc Language, Culture, and Identity.” PhD diss., Simon Fraser University. 
 
Abstract: 
This qualitative study reports the development of an education/training model based on 
Secwepemc language, culture, values, beliefs, and way of life. The model includes a 
decolonization agenda. A critical theory framework and Indigenous research method are 
used to examine three basic questions. What were traditional Secwepemc epistemology 
and pedagogy? What disrupted these processes? What are the remedies? 
I introduce the context with a brief outline of our pre-contact way of life. Historical 
documents and Elders’ voices provide evidence of how this way of life was disrupted and 
impacted by the arrival of European settlers and ensuing colonization. The Elders 
describe their lived experiences of colonization, in particular, how their attendance at the 
Kamloops Indian Residential School contributed to the loss of Secwepemc language, 
culture, and way of life: this institution contributed to the breakdown of traditional 
lifestyle, including pedagogy, child rearing, and family structures. The parents in my 
study describe their personal experiences of colonization and describe how the 
Secwepemc language, culture, and knowledge were not transmitted to them and their 
children. The Elders in my study also describe traditional education/training and child- 
rearing practices. 



My analysis of the interview data shows the deep desire and commitment of Elders to 
maintain our traditional Secwepemc way of life and the parents’ desire to learn and 
practice this way of life. The Elders’ knowledge combined with the parents’ ideas of how 
they want their children educated provides the framework for a Secwepemc education 
model. This model is based on family learning to ensure language and knowledge is 
transmitted to future generations. It is a holistic model based on the land. 
The central construct of this dissertation is the relationship between the restoration of 
language, culture, identity and decolonization. It shows how restoration of traditional 
ways requires processes of decolonization. I present decolonization theory by Indigenous 
scholars. The parents provide decolonization strategies. The strategies of restoring 
Secwepemc language, culture, identity, and land combined with decolonization strategies 
will lead to the healing of individuals, families, and communities and to our eventual 
restoration of self-determination. 
 In the focus group she did with parents who had school aged children and active 

in Secwepemc culture, all of the parents didn’t learn to speak the language but 
either have their children in the immersion program or want their kinds to learn 
the language.  However they all cite the lack of opportunities to hear 
Secwepemctsin being spoken in a natural and public setting. 

 “They attribute our present social structure (family and community members not 
willing to work together and help each other like they used to) as being a barrier 
to restoring language and culture.”(p. 103) 

 The last community statistics in 1999 found of the 7,597 members of the 
Secwpemc nation, only 308 were fluent (3.9%). Billy notes that since then many 
Elders have passed away.  Within Billy’s three communities, all speakers are over 
the age of 65. 

 Billy talks about the disputation of the transmission of the language and her own 
experience of not having the language passed on to her and her siblings.(p.108-9) 

 “It is difficult to find places in our community where language is honoured and 
accepted and where people feel good about speaking naturally. Community 
language events generally consist of staged events such as speech contests in the 
language or children using the language in performance situations or a prayer by 
an Elder.”(p.109) 

 “Chief Atahm School is the only long-standing Aboriginal language immersion 
program in British Columbia. That being said, it covers only a small portion of 
Secwepemc students learning the language within the 17 communities of the 
Secwepemc Nation. The students attending Chief Atahm School do develop a 
good basic proficiency (comprehension, speaking, reading, and writing 
Secwepemctsin). The students begin the Immersion program at age four and 
continue in full immersion until Grade 3. Despite its success in student acquisition 
of basic proficiency, there are limitations, at this time, in attaining full restoration, 
maintenance, and transmission of Secwepemctsin. Some of the challenges 
include: the dominance of English language in the home and community; students 
not speaking the language outside the school; and not enough classes for parents 
and community members to learn Secwepemctsin. Other challenges I observed 
while teaching there for 12 years were: students not going out on the land for 
extended periods of time to learn cultural activities; parents not learning with their 



children (culture and language); and students viewing Secwepemctsin as a school 
only activity; and the language not being extended into the family and 
community.”(p.110).  

 Chief Atahm Immersion school was founded in 1991. 
 “Thus, the language programs offer insufficient instruction and exposure to 

Secwepemctsin. With time allotments of 90 to 120 minutes of language 
instruction, the program operates more in fostering appreciation and awareness of 
language rather than producing proficiency. The students, she reports, often learn 
colours, numbers, names of animals and a few greetings and etiquette. The 
students do not learn to communicate in Secwepemctsin.”(p.115) 

Bourget, Nicolle. 2014. “The Role of Information and Communication Technology 
within Upriver Halq’eméylem Language Initiatives: A Case Study.” PhD diss., 
Royal Roads University. 

Abstract 

This case study examines the effectiveness of information and communication 
technology (ICT) in the Upriver Halq’eméylem language activities. The research 
indicates that ICT has been successful in supporting micro-level activities managed by 
individuals; however, while certain elements of ICT were identified by participants as 
having the potential to help increase fluency, fluency has not been achieved. 
Recommendations include the creation of a catalogue of all content developed and 
applications in use to be maintained by a central and agreed upon party; the use of 
applications in a Software as a Service (SaaS) or similar model; continuation of ongoing 
formal and informal meetings of the individuals who are working to revitalize the 
language; and, that the community attempt to determine why language is not being 
spoken while continuing to make the language visible. One additional finding is that the 
funding available may be driving the adoption of ICT within the language program; 
additional research is required to fully understand the effects of funding models. While 
these recommendations are specific to this community, they may support other 
decentralized language programs. 

 Case of Halq’eméylem was used as they have been incorporating ICT in various 
forms since the mid 1990s. 

 “The literature reviewed highlights the difficulties in using ICT in a language 
revitalization program. Language is best learned in interactive, contextual 
situations such as within the family home or within the daily routine. With the 
advent of small portable devices that allow for different types of communication 
between individuals and groups, ICT, in theory, now allows those situations to 
occur.”(p. 42) 

 Bourget notes that most of the people involved with language revitalization in the 
community are women., although this seemed to be a newer development. (p. 92) 

 Burnaby (1997) is quoted, “The single most important factor I have seen in the 
development of successful indigenous language stabilization activities in Canada 
in the past thirty years has been the presence of leadership. Each exceptional 
program or movement has been started by a community member who had a vision 



of what could be done.... For a reason I do not understand, most of these leaders 
have been women.” 

 “At a high level, funding does not seem to be directly related to the effectiveness 
of ICT; however, in this case funding is perceived as directing what is done 
within the language program and driving the activities towards what can be done 
rather than what should be done.”(p.95) 

 Quizlet – a free website that allows students and teachers to build cue cards, test 
each other using the cards and build quizzes to review material. 

 Main findings from the participant interviews: 

o ICT is identified as the application of the technology and not the hardware 
and infrastructure;  

o ICT can be used as a supplementary tool successfully when the learning 
strategies are in place and the technology has been appropriately selected 
to support the learning strategies;  

o ICT that enables interaction between individuals has significant potential 
to contribute to developing fluency, but only if the language is already 
being used;  

o Content creation has replaced application creation; and  

o The structure of funding applications may be driving the increasing use of 
ICT.  

Canada Council for the Arts. 2012. “We Have to Hear Their Voices: A Research 
Project on Aboriginal Languages and Art Practices.” 
<canadacouncil.ca/~/media/files/research%20-
%20en/we%20have%20to%20hear%20their%20voices%20a%20research%20proj
ect%20on%20aboriginal%20languages%20and%20art%20practice/wehavetoheart
heirvoices.pdf> 
 
Introduction 
The Canada Council for the Arts released Moving Forward, its Strategic Plan for 2008 to 
2011 in October 2007. The plan, which laid out the Council’s values and directions for 
the three-year period, recognized the importance of “equity” as one of the five directions 
that frames the work of the Canada Council. The equity direction states that the Council 
will enhance its “leadership role in promoting equity as a critical priority in fulfilling 
Canada’s artistic aspirations.” 
The accompanying Action Plan “commits the Council to using its unique national 
perspective to identify and address access-related issues (regional, linguistic, cultural, 
racial, generational, gender-based and disability-based), and it incorporates equity as a 
horizontal principle in the Council’s operations.” The Action Plan further states that there 
is a need to “Provide Council information in and appropriate assessment processes for 
artists and arts organizations working in Aboriginal languages...” 



At the Canada Council for the Arts, the Grants to Aboriginal Writers, Storytellers, and 
Publishers program (in place since 2004) is currently the only program that provides 
support for projects in an Aboriginal language. As a result of the strategic directions and 
the need to gather information to inform Canada Council’s priorities and initiatives, the 
Aboriginal Arts Office and the Research and Evaluation Section at the Council 
collaborated on a research project to advance knowledge and understanding of the 
connection between Aboriginal languages and art practices. This report, We Have to Hear 
their Voices, presents the research findings. 
During this project, several new themes emerged. However, there were also several 
themes that re-emerged or were reaffirmed with respect to Aboriginal worldviews and the 
interdisciplinary nature of language and art practices. While this research project 
identifies specific ideas and solutions for the Canada Council to consider regarding its 
future directions, further research is still needed in the broader context of language and 
art practice—for example, 
  an in-depth literature review on Aboriginal languages and art practices, 

including indigenous or non-Aboriginal languages and art practices; 
  an environmental scan to identify “sound practices” of those institutions 

delivering Aboriginal language programs; and/or 
  a look at how to create research opportunities to bring together linguists, 

Aboriginal language practitioners, and Aboriginal artists to explore, discuss, and 
articulate their ideas and knowledge on this topic, in their own languages. 

This report introduces the Canada Council to a plethora of concepts within Aboriginal 
worldviews that may be foreign to non-Aboriginal language speakers. It attempts to 
articulate the concepts of nations, whose traditional culture, heritage, and beliefs within a 
life-system are embedded in languages and expressed in a diverseness of art practices. 
This is in complete contrast to a “Western” worldview. 
With that said, the writers (Bruce Sinclair of the Canada Council and Deborah Pelletier) 
are grateful for the opportunity to share significant elements of their lives—relationships 
of past, present, and future—and grateful to the artists, who were incredibly giving. The 
writers also wish to thank Claire McCaughey, Head of Research and Evaluation, and 
Louise Profeit- LeBlanc, Aboriginal Arts Coordinator, for their guidance, support, and 
feedback on this project. 
 “It is generally understood and accepted that language is inherent in culture and 

heritage, and the two are, therefore, intertwined. Language is many things: it is a 
tool used for recording and preserving thoughts, and is a form of communication. 
Equally so, art may be used as a tool for recording and preserving thoughts, and 
as a form for expressing or communicating those thoughts. Therefore, language 
and art may be interwoven, complementing one another. Language and art are a 
means for recording and further expressing culture and heritage to create and 
share information or ideas; for educating; for maintaining a historical body of 
knowledge; or for entertaining, all of which contain a “story” element.”(p.11) 

 Levels of understanding are far greater than those who can actually speak. 
 Relatively few respondents spoke at an intermediate level (not quite complete 

fluency). 
 Had significant numbers for both the advanced (fluent) and beginner levels. 
 “We heard that language forms an identity that is inextricably linked to the 



cultural life of the people—in the songs, dances, and spiritual ceremonies. It runs 
through the blood: it is in the collective memories of the people.”(p.16) 

 They broke down different art practices and how Aboriginal languages are 
incorporated into these practices: 

o Ceremony, ritual, cultural teachings, stories, and celebrations; 
o Dance, music, song, performance; 
o Film, media; 
o Sculpting, painting, visual arts; 
o Writing, publishing, illustrating; 
o Education, teaching. 

 An issue raised in the education and training section is the lack of access to living 
language resources for respondents living in an urban centre. 

 When answering questions on the relationship between language and arts, 
respondents answered that language and art practice can have a number impacts: 

o Transform, empower; 
o Explain cultural meanings; 
o Express culture, concepts, and meanings; 
o Transmit cultural knowledge, taxonomies, and cognitive structures; 
o Penetrate boundaries; 
o Transcend language barriers; 
o Create stories and information about culture, plants and animals, all of 

which have special meanings; 
o Hold many aspects of culture and arts, and provide an authentic regional 

expression, unique throughout the world. 
 Discussion among respondents about creating better relationships between Elders 

and fluent speakers and artists. 
 Respondents recommended the Canada Council support forums for dialogue, 

discussion, research, or other discourse that could facilitate the need for further 
exploration of topic of Aboriginal artists and languages. 

 Target funding for programs was recommended. 

Cardinal, Lorraine. 2002. “Cultural Identity and Language Retention: Traditional 
and Contemporary Tensions.” Master’s thesis, University of Alberta. 

Abstract 

 In my home community many people struggle to comprehend how our traditional 
cultural values can be placed in a practical perspective.  As a Cree speaker I have learned 
from my Elders that language is the transmitter of culture.  I am a non-consenting 
participant in my Cree people’s language loss. Many important cultural codes, concepts, 
and ceremonies are diminishing.  As is common with other Aboriginal groups, we are too 
often forced to travel to other Native gatherings to learn what was once our own.  Some 
of my people are gathering information from those we once considered to be distinctly 
different. 

This borrowing of a worldview from another culture is indicative of an identity crisis 
brought about by years of assimilation.  Thankfully, I was fortunate enough to visit a 



positive model with a similar cultural background to my own.  My studies and search for 
possible solutions guided me to a Cree immersion camp in North Eastern Canada. By 
comparing the language development programs in one Cree community with a Cree 
community that had not yet developed their own language programming, I was inspired 
by the power of one community’s reaction to a legacy that threatened the stability of its 
culture and language. The following paper is the result of my literary research and my 
participant observation in two Cree communities as I investigated Cree language 
immersion programming and its impact on traditional lifestyles.  By carefully balancing 
the emic (insider) and etic (outsider) perspective I came to perceive these two Aboriginal 
communities as polarized in their reactions and subsequent actions.  Consequently, I have 
developed recommendations and a proposal for further research and community 
partnering. 

Throughout this discussion I refer to my roots and as a result, concepts that are extremely 
difficult to explain are best presented as a personal translation from Cree to English.  
Therefore, there is a prevalence of the Cree language in this paper, which only serves to 
support my conviction that language is the transmitter of culture.  If one theme persist, it 
is the theme that community cohesiveness and collective vision is paramount and is most 
often inspired by the Elders.  Without this unity and community vision a theme of tension 
persists.  

 Cardinal argues that language renewal has to begin with the youth and their first 
language source needs to be the community with schools being second source 
(p.5). 

 Cardinal understands the deep connection between learning the language and 
having a better sense of one’s own identity and a healthier youth population (p.9). 

 Two communities – Nipisiy Askihk and Asiniy Askihk. 
 Language instruction in Nipisiy Askihk at the time of her research was 

contentious as there were overall high political tensions in the community (p.58).  
People in the community felt that not enough was being done to incorporate 
language and culture into the schools. 

 Frustration by one particular youth because he felt he wasn’t getting any 
meaningful cultural or language content in the school and at home he wasn’t 
either due to the impacts of Residential Schools.  

 A lot of internal blame placed on another of the education situation, with parents 
blaming governments and band councils and band councils blaming parents, 
Elders, and the government. 

 The situation in Nipisiy Askihk really speaks to me about some of the barriers to 
even begin thinking about language revitalization and makes me wonder how 
prevalent this is in other communities.  Cardinal says, “A culture of fault and 
finger pointing has grown in the home, in the schools and in the political 
environment.”(p.62) 

 “While this blame revolves around the circle: the children, the culture, and the 
language are being ignored.”(p.64) 

 In Asiniy Askihk, Cardinal spent time at a remote language immersion camp 
accessibly only by boat. The Cree language is much stronger here, with not only 
the language used much more widely but the traditions and values also appeared 



to be much stronger and supported by the strong use of Cree. 

Chacaby, Maya. 2011. “Kipimoojikewin: Articulating Anishinaabe Pedagogy 
Through Anishinaabemowin (Ojibwe Language) Revitalization.” Master’s thesis, 
University of Toronto. 

Abstract 

In Anishinaabemowin (Ojibwe language), Kipimoojikewin refers to our inheritance, or 
the things we carry with us. While Anishinaabemowin, Anishinaabe (Ojibwe) pedagogy 
and research practices are all part of our inheritance, so too is a legacy of colonial 
violence and historic trauma. This paper details one journey towards the language; the 
struggle through a colonial terrain rife with institutional and cognitive barriers, the 
journey to return to Anishinaabe ways of knowing, to articulating Anishinaabe pedagogy 
in a contemporary urban context and the work done to fulfill the vision of the Elders. 
There are no “best practices” only stories that exemplify an Anishinaabe axiological 
framework so that the causes and effects can be better understood, taken up and improved 
upon. Aapajitoon kema wanitoon. 

Counceller, April Gale Laktonen. 2010. “Nuigneliyukut (We Are Making New 
Words)” A Community Philosophy of Language Revitalization.” PhD diss., 
University of Alaska, Fairbanks. 
 
Abstract 
The Alutiiq language on Kodiak Island (Alaska) is severely threatened, with only 37 
resident speakers. The Alutiiq communities of Kodiak are engaged in a multifaceted 
heritage revitalization movement, which includes cultural education, revitalization of arts, 
and language revitalization. The language revitalization effort includes education, 
materials development, documentation, and terminology development (creation of new 
words) as a means of making the language more viable. The Kodiak Alutiiq New Words 
Council began in the fall of 2007. This language revitalization strategy is new to the 
Alutiiq community, and little research has been done on Alaska Native or Indigenous 
terminology development as a form of heritage revitalization. There is a need to 
understand the New Words Council in terms of its role in the wider language and heritage 
revitalization efforts, as well as understanding the value of the council to its members. 

The Kodiak New Words Council is a contemporary heritage revitalization effort that 
entails development of new Alutiiq terms, and is part of a broader social movement to 
revitalize Alutiiq language and culture. Some past research on cultural heritage 
revitalization movements in Indigenous communities have focused on historical 
inaccuracies and ‘inventedness’ of new cultural forms, rather than the value and meaning 
of these efforts to their participants. Critiques of ‘invention’ scholarship counter that it 
denies Indigenous communities’ agency and authority over their own cultural forms, and 
overlooks ongoing efforts for justice, sovereignty and healing. This study focuses 
attention on the social and historical context of heritage revitalization and its meaning to 
participants. Benefits of the council go beyond the formal goal of developing new words 
to modernize the language. Participants put great value on social benefits of the New 



Words Council, such as empowerment, connection to culture and identity, and healing. 
They further measure the success of the New Words Council in terms of participation, 
commitment, and continuity. Ultimately, this language revitalization effort is part of a 
broader effort of self- determination and community survival. 

 The New Words Council… is as much an example of heritage revitalization as it 
is of language planning.”(p.5) 

 Rationale for the New Words Council was the struggle with using the language in 
modern settings such as the work place.  There are a high degree of disconnect in 
terms of words some speakers had used for certain things, as there is a lot 
isolation in the area.  There was also concern that if new speakers were told that 
there was not a word for something, then it would feed the idea that Alutiiq is not 
viable in a modern world.  A concerted collaborative effort was needed to address 
this issue (p.25-6). 

 “Language revitalization projects, perhaps because they take place over an 
abbreviated time frame, are often implemented with full knowledge that the 
resulting linguistic form will not be authentic in the way Elders remember the 
language of their youth. The process of revitalization causes changes in the way 
language is spoken and thought about in the community (Whiteley, 2003).”(p.47) 

 Counceller evaluates this argument between authenticity/invention academics and 
other scholars who reject the arguments made by the former. Counceller argues 
that the authenticity academics basically leave no alternative to Indigenous 
languages dying (p.47-8). 

 Counceller notes that the main critique of this line of thought is that it, 
‘perpetuates rhetorical imperialism and takes little responsibility for the real-
world implications of invention claims for the Indigenous community.”(p.49) 

 “In a dialogic way, language planning reflects social conditions while attempting 
to affect those conditions.”(p.62) Counceller mentions that creation of the 
Websters 1928 American Language dictionary and the Academy for the Hebrew 
Language in 1953 as being tied to major societal events/change.  In Canada, the 
focus on language revitalization can also be tied to a societal change in terms of 
the growing momentum of Indigenous rights and reclamation of culture and 
identity after centuries of oppression and assimilation.  It is interesting to look at 
it from a much larger societal picture. 

 Language tip – “rapid language shift often occurring suddenly, after decades of 
stability or slower decline.(p.64) Counceller argues that language tip might better 
describe the language shift in Indigenous communities.  She talks about how in 
Kodiak, a trilingual community (Russian, Alutiiq, and English) mostly became 
monolingual within one generation.  This is easily applicable to language groups 
in Canada. 

 Counceller includes a nice figure that outlines the activities in Kodiak (p.142) 



 

 Counceller also notes the healing nature of being involved in the New Words 
Council and language programs in general.  

 “Many of the participants speak of a history of shame about the language, which 
is only now being lifted with the advent of language and cultural programs like 
the New Words Council. Many of today’s New Words Council members were 
punished as children for speaking the language in school… There is a sense, 
however, that this history is being left behind. There is an additional feeling that 
we, as participants in the New Words Council and other language revitalization 
projects, are part of that recovery… Part of the healing that is occurring is a sense 
of relief felt by Elders that they will not be the last ones to speak this language. 
Not only do they feel that they are leaving a legacy of the language to future 
generations, they are now being recognized and respected for their important role 
in saving Alutiiq, despite experiencing prejudice for being a speaker earlier in 
life.”(p.180-1) 

Daniels-Fiss, Belinda. 2008. “Learning to Be a Nêhiyaw (Cree) Through Language.” 
Diaspora, Indigenous, and Minority Education: Studies of Migration, Integration, 
Equity, and Cultural Survival 2, 3: 2330245. 
<dx.doi.org/10.1080/15595690802145505> 
 
Abstract 
 



This article describes a journey and a rediscovery of what it meant and means to speak 
from a Cree worldview. The way I was raised created my identity as a nêhiyaw and to my 
having a Cree worldview; however, I lost these concepts when I started school and 
moved to the city. Later, in my adult years, I began re-learning my own history and 
language. Participating in a Cree immersion camp helped me to regain the Cree literacy 
that I had lost or forgotten. To understand the structure of the Cree language and 
philosophy, I looked to childhood memories and graduate- level classes that drew on 
Indigenous peoples’ knowledge. Both memories and classes added to my Cree state of 
being, which resulted in my becoming a whole and complete nêhiyaw—“an exact 
person.” 
 
De Korne, Haley. 2009. “Indigenous Language Education Policy: Supporting 
Community-Controlled Immersion.” Master’s thesis, University of Victoria. 
 
Abstract 
The vitality of most Indigenous languages in North America, like minority languages in 
many parts of the world, is at risk due to the pressures of majority (in most cases 
colonial) languages and cultures. The transmission of Indigenous languages through 
school-based programs is a wide-spread approach to maintaining and revitalizing 
threatened languages in Canada and the U.S., where a large majority of Indigenous 
children attend public schools. Policy for Indigenous language education (ILE) in public 
schools is controlled primarily on the regional (province/ state/ territory) level, and there 
is a lack of shared knowledge about policy approaches in different regions, as well as a 
lack of knowledge about effective ILE policy in general. While no ideal policy model is 
possible due to the diversity of different language and community contexts, there are 
several factors that have been identified through language acquisition research and years 
of practice in ILE as being closely linked to the success of ILE; immersion approaches to 
education and community control of education. One framework within which to analyze 
ILE policy is thus the degree of support present for immersion methods and community 
control. This study analyzes regional, national, and international policies impacting ILE 
in Canadian and U.S. public schools, and shows that although there are many regions 
lacking ILE policy, there are a growing number of supportive ILE policies currently in 
place. The varying levels of support that different policies provide, and a discussion of 
different ways in which immersion and community control may be supported in ILE 
policy are illustrated through examples of existing policies. Several recommendations for 
the development of future ILE policy are offered, including the importance of diverse 
policy approaches, support for bilingual education in general, and further development of 
Indigenous language teacher training and Indigenous control of ILE. Through this 
specific area of research, the study aims to contribute to knowledge about approaches to 
the transmission, and ultimate revitalization, of threatened Indigenous languages. 
 “The majority of the policies that have been analyzed are those of regional 

jurisdictions (province/ territory/ state), with direct governance over public 
education.” (p.3) 

 “International policies widely recognize the rights of minority language speakers 
to learn and develop their languages (Spiliopoulou Akerman, 2003), however the 



actual jurisdiction of public schooling is at the regional jurisdiction (state/ 
provincial/ territorial) level in Canada and the U.S.”(p.9) 

 “The importance of local control is also demonstrated by the fact that some 
tribally-run programs, which have implemented immersion language education 
techniques, have become role-models of successful ILE (May & Aikman, 2003; 
Reyhner & Eder, 2004, p.275), while in general public school programs are not 
effective in producing proficient speakers of Aboriginal languages, and thus have 
a limited effect on language revitalization (Edwards, 1993, p.133)”(p.12) 

 “Immersion education is thus ILE that prioritizes culturally-based, contextual, and 
communicative target language education, incorporating language holistically as a 
means of education, and not simply a topic of education.”(p.14) 

 Rates the levels of support for immersion and community control of curriculum 
among different jurisdictions in Canada and U.S.  De Korne found that support 
for immersion in teacher training and certification had the lowest level of policy 
support across all jurisdictions (p.27). 

 No jurisdiction had policies that fully supported overall curriculum control (p.27). 
 In Canada, 69% of Canadian jurisdictions have policies that relate directly to 

Immersion Language Education, however there is very little full support.  The 
only jurisdiction that has policy to fully support ILE is Nunavut and even those 
policies are not perfect (p.28). 

(p.29) 
 In Canada the support for overall control of curriculum is slightly different with 

no juridictions fully supporting it via policy.  De Korne notes that this is an area 
that varies across Canada, with some groups having much greater control than 
other (p.30). 

 From pages 35-55 she breaks down regional policies on both ILE and community 
control in both Provinces and States. On page 57 she also analyzes the AFN 
language strategy and UNDRIP. 

 There is a good breakdown in chapter 5 of how specific policies are often 
contradictory, with some policies showing support for ILE while also have 
policies that basically restrict language immersion in any language other than 
English or French , i.e B.C and Quebec (p.60).  

 



Epstein, Ruth. 2009. “The Languages We Speak: Aboriginal Learners and English 
as an Additional Language: A Literature Review of Promising Approaches and 
Practices Full Report. Manitoba Education, Citizenship, and Youth.” 
<edu.gov.mb.ca/k12/docs/reports/languages_we_speak/full_report.pdf> 
 
Context and purpose of the Literature review 
As part of its ESL Action Plan and its efforts to develop an English as an additional 
language (EAL) strategy for Aboriginal learners, Manitoba Education, Citizenship and 
Youth initiated the following review of literature related to the teaching of Standard 
English (SE) dialect to Aboriginal learners. It was written by Ruth Epstein, who is an 
educational consultant in the areas of English language learning and instructional 
design/distance and distributed learning. She holds a Masters of Arts in TEAL and a 
Post-Graduate Diploma in Educational Communications. Her interests, research, and 
publications include the following: 

• the development and delivery of distance-delivered courses and programs for 
Aboriginal people and for EAL teachers 

• instructional development 
• selection and adaptation of EAL teaching/learning materials 
• language curriculum and program development and evaluation 
• English instruction for Aboriginal and additional language learners in schools 

Although this review was published by Manitoba Education, Citizenship and Youth, it is 
a report of Ms. Epstein’s findings, and does not necessarily reflect the Department’s 
philosophy or policy. 
This literature is reviewed with respect to the theories, research, and perspectives 
presented on teaching SE to Aboriginal learners, with a particular focus on schools and 
school systems in which English is the primary medium of instruction medium of 
instruction. The review is divided into two parts: Part One outlines census information 
and discusses challenges and issues identified in the literature; Part Two presents 
recommendations from the literature and implications for educators, administrators, and 
government. 
This review was originally prepared as a background and information piece for The Ways 
We Speak, a provincial symposium on EAL and Aboriginal learners, which was held on 
February 22-23, 2007. The review and symposium were initiated as a result of the 2005 
ESL Action Plan and the ESL Program Review, where there was a broad evaluation of a 
wide range of learners and their needs. This study showed that further attention to the 
experiences and needs of Aboriginal EAL learners in Manitoba was required. 
The Action Plan comprises 11 specific initiatives intended to improve access to quality 
EAL programming in Manitoba schools over the next several years. One initiative that 
has already been undertaken is the adoption of the more inclusive and comprehensive 
term “English as an additional language,” as it suggests learners of English may already 
speak a number of languages and dialects, which is often the case for many Aboriginal 
learners. The term “EAL” also reflects an orientation to language learning that values and 
encourages linguistic diversity and sees the teaching of English as an additive process. 
The following general initiatives that are relevant to Aboriginal EAL learners came about 
in response to the Action Plan: 



• In the 2006/2007 and 2007/2008 school years, the EAL Support Grant was 
enhanced to provide additional support for EAL learners 

• Actions to address ethnocultural equity were implemented to focus on Manitoba’s 
capacity to respond appropriately to school and community diversity and to 
enhance anti-racism education 

• Development of an EAL curriculum framework was initiated in November 2005 
and projected for completion in 2008 

• A full-time EAL consultant position was secured 
• Accountability measures are being established (Manitoba Education, Citizenship 

and Youth) 
More specifically, Action 2 of the ESL Action Plan focuses on Aboriginal EAL learners. 
The text of this action follows: 
3. The Department work collaboratively with schools, Aboriginal organizations, and 
communities to address the linguistic diversity of Aboriginal learners by 

• establishing a provincial group to undertake research and study the linguistic 
diversity of Manitoba’s Aboriginal student population and English as a Second 
Dialect (ESD) issues, to develop a school and teacher support document on 
Aboriginal linguistic diversity and best instructional and programming practices. 
This would include collecting and analyzing relevant student data, reviewing 
literature, consulting with schools, and gathering examples of best practices in 
Manitoba and other jurisdictions. 

• developing culturally appropriate and relevant ESL programming resources and 
supports, especially with regard to the development of an Early Years screening 
protocol or instrument for assessing the linguistic diversity of Aboriginal learners 

• encouraging and supporting school divisions in developing Aboriginal Academic 
Achievement initiatives to address the ESL, ESD, and Aboriginal languages 
learning needs of Aboriginal learners 

This action illustrates the importance of developing a common understanding of the 
linguistic diversity of Aboriginal learners and their needs, and developing a common 
understanding among Manitoba schools of what are considered appropriate EAL 
programming and supports for Aboriginal learners. Addressing the EAL needs of 
Aboriginal learners is one of the Department’s priorities (Turner). 
This literature review explores research and theory related to teaching SE to Aboriginal 
learners who speak either an Aboriginal language(s) or who speak a variety of English 
related to Aboriginal languages. The review focuses primarily on K–12 education, but 
also has some relevance to the teaching of Aboriginal adults. While the review is 
primarily aimed for the Canadian prairie context, particularly Manitoba and 
Saskatchewan, it also has relevance to those teaching dialect/vernacular speakers in other 
parts of Canada and in other countries, particularly regarding marginalized or 
disempowered groups. 
This literature review is an update and expansion of a 2003 literature review on this topic 
by Ruth Epstein and Lily X. J. Xu. Efforts have been made to provide balanced 
perspectives and the opinions of the reviewers have not been included, although some of 
their previous research has been cited. The review is quite extensive; however, in the 
interests of brevity and to ensure focus on language, certain areas that may have 
relevance (e.g., learners with special needs, gender/sexual orientation, technology in 



language learning, speech and language pathology, and several other areas) have not been 
addressed in this review. 
The review is divided into two parts. Part One outlines census information and challenges 
and issues identified in the literature. Part Two presents recommendations from the 
literature and implications for educators, administrators, and government. Because of the 
complex nature of this subject, the reader will find some repetition of statements from the 
literature, which are included to highlight this complexity. 
 
 
Ferguson, Jenanne. 2011. “Flows of Language: Intergenerational Connections and 
Language Transmission Among dän k’è (Southern Tutchone) Speakers.” In An 
Anthropology of Mothering, edited by Michelle Walk and Naomi McPherson, 115-
132. Bradford, ON: Demeter Press. 
 
There is no abstract, but this is the thesis paragraph: 
In this paper I situate the critical role that dän k’è-speaking grandmothers are playing in 
the revitalization and maintenance of the Southern Tutchone language, by reflecting on 
some of the language-learning experiences among younger adults, with brief reference to 
the kinship and clan structures present in southern Yukon. An examination of Dunèna 
Dän K’è Kànidän language nest activities run by the Champagne-Aishihik First Nation in 
the community of Haines Junction, two hours west of Whitehorse, Yukon, as well as the 
evening dän k’è language lessons at the Ta’an Kwäch’än Council in Whitehorse in 2007 
and 2008, reveals the importance of connections between Elders (especially 
grandmothers) and their grandchildren in language socialization. It has been 
acknowledged that the mother-child dyad is the critical universal relationship in language 
acquisition, and thus ‘mothering’ behaviours and language socialization are intimately 
linked (see Schieffelin and Ochs 1986). It is, however, apparent from the examples 
discussed in this paper, that grandmothers also participate in this mothering to a 
significant extent. 
 “The image of fish returning upstream evoked the reconnection of young people 

with their Elders and ancestors, and I was reminded of how language—or 
communicative to practice—is manifestly an act of connection.”(p.115-6) 

 Ferguson argues the importance that women having in carrying on Indigenous 
languages, “This connection of women to the transmission and maintenance of 
language and other expressions of cultural identity is echoed by other authors in 
this volume; especially: MacDonald (Chapter 5), writing about the Stó:lô, another 
Canadian First Nations group; MacDonald and Boulton (Chapter 7), discussing 
the Aboriginal peoples of Kimberly, Western Australia; and Stone (Chapter 11), 
describing the mother-centred worldview among the Quechua and Aymara of the 
Andes…The view among Southern Tutchone that women are responsible for 
language transmission is unsurprising, as traditionnally, southern Yukon society 
has been both matrilineal and matrilocal.”(p.120). 

 Ferguson found that almost all of her participants who are in their 20s and early 
30s had been introduced to the language by their grandmothers (p.122) 

 A lot of intermarrying occurred in the area due to the close proximity to 
Whitehorse, Ferguson highlights that many Indigenous women married White 



men and basically had to give up their language.  In Inari, several of the women 
Language Masters mentioned similar experiences when they married Finnish 
men.  They really felt no choice but to being speaking Finnish in the house and to 
their children. 

 A central venue for the grandmother and grandchild language interaction is the 
community language nest. 

 
 
First Peoples Heritage, Language, and Culture Council. 2010. “Report on the Status 
of B.C. First Nations Languages 2010.” <fpcc.ca/files/PDF/2010-report-on-the-
status-of-bc-first-nations-languages.pdf> 
 
Executive Summary 
B.C.’s Language Context 
British Columbia has a vast wealth of First Nations languages and culture. B.C. is home 
to 60% of First Nations languages in Canada with 32 languages and about 59 dialects. 
This diversity is at risk. However, the extent to which these languages are endangered, 
the status of these languages with regard to speakers and resources, and the work being 
done to revitalize them is often unclear due to the sheer number of languages and 
communities, and a lack of comprehensive research and reporting for all of B.C. This 
report provides the most up-to-date statistics on the current state of B.C.’s First Nations 
languages, and offers useful information for First Nations leadership, governments, 
communities and language stakeholders to use as they move forward in the revitalization 
of B.C.’s First Nations languages. 
The Loss 
At the time of colonization, 100% of First Nations people in B.C. were fluent speakers of 
at least one First Nations language, though multilingualism was the norm. Since the late 
1800s, state-sanctioned policies of assimilation have resulted in a dramatic decline in the 
number of fluent speakers. Today only 5.1% of the B.C. First Nations population are 
fluent speakers of their language. 
The Facts 
Based on three variables for measuring language endangerment (speakers, usage and 
language resources), all of B.C. First Nations languages are severely endangered or 
nearly extinct. Some are already sleeping. 
Speakers 
• Fluent speakers make up only 5.1% (5,609) of the total population (109,588 in this 
report) and the vast majority of them are elders. 
• Semi-speakers make up only 8.2% (8,948) of the population. 
Usage 
• First Nations language learners make up only 11.1% (12,223) of the total population. 
• The quantity of First Nations languages taught in public schools, First Nations-operated 
schools and pre-school programs is too limited to have any great effect. 
• In the vast majority of communities, language is rarely if ever used in the home, 
government, media or community, or for daily communication. 
• There is no secure standardized education plan in B.C. to ensure the creation of fluent 
speakers. 



Language Resources 
• Only about 31% (53) of communities have recordings of their language available as a 
community resource. Many of these recordings are old and need to be digitized so they 
can be used with modern equipment. Also the sound quality is often poor and the 
recordings are not archived, so it is difficult to use them as a language learning resource. 
• Only about 52% (88) communities have any sort of curriculum materials for teaching 
the languages. Many of these curricula are very limited and have not been developed for 
many levels of language learners. 
• Only about 39% (66) of communities reported having access to a FirstVoices.com 
archive of their language. However, other communities may use different archiving 
systems. 
A language dies when its last speakers do. If children are no longer learning the language, 
a language is on the verge of extinction. Among the fluent speakers of B.C.’s First 
Nations languages, 52% are 65 years and older, while 39% are aged 45 - 64. Less than 
2% of fluent speakers are under the age of 25. 
The need To act 
There is an increasing awareness among B.C. First Nations communities with respect to 
the critical endangerment of their languages. Many individuals, families, schools and 
organizations are working tirelessly in their language revitalization efforts. Some 
examples of these efforts include: pre-school language immersion nests; master-
apprentice immersion programs; language and culture immersion camps; school language 
programs, community and post-secondary language classes; language teacher education 
and certification; the development of collaborative language plans; and archiving. In spite 
of the accomplishments, these efforts are not enough. 
By preparing this report the First Peoples’ Council hopes to build a stronger case for the 
urgent need to act now. If we as British Columbians want to sustain the complex cultural 
and knowledge systems embodied in B.C.’s First Nations languages (spirituality, 
philosophy, human values, oral and musical traditions, scientific and environmental 
expertise, medical knowledge, cultural practices, social and community relations, artistic 
skills and traditions), immediate action needs to be taken. Substantial and ongoing 
resources, both human and financial, are needed to revitalize all of B.C.’s First Nations 
languages. As the window of opportunity narrows with each fluent speaker that passes 
away, we urge leadership, governments and communities to work together to form a 
comprehensive plan to be put into immediate action. This plan must include clear steps 
towards language revitalization including planning, immersion programming, 
documentation and expanding existing programming. 
Who We are 
The First Peoples’ Heritage, Language and Culture Council (First Peoples’ Council) is a 
provincial Crown Corporation dedicated to First Nations languages, arts and culture. 
Since its formation in 1990, the First Peoples’ Council has distributed over $21.5 million 
to communities to fund arts, language and culture projects. The First Peoples’ Council 
monitors the status of B.C.’s First Nations languages, cultures, and arts, and facilitates 
and develops strategies that help First Nations communities recover and sustain their 
heritage. Our cultural heritage, and the living expression of our identities, is integral to 
the health of all members of our First Nations communities, as well as to the well-being 
of all British Columbians. 



 With only 5.1% of the First Nations population being fluent and with a decline of 
.8% of fluency each year, the overall situation is dire, they provided a graph to 
illustrate (p.11): 

 
 They have also created their own framework for defining and measuring language 

endangerment (p.13)….It may be a bit blurry, hopefully it is semi-clear: 



 
 In many cases the programming in communities for language learning is not 

constant enough and does not yield significant results (p.18). 
 People aged 0-24 years old make up the lowest amount of fluent speakers but also 

represent the highest percentage of semi-speakers and learners (p.18). 
 A lot of efforts of revitalization are being reported in B.C., including; 

o Collaboration, planning, individuals using their languages, families 
speaking the language, creating new speakers, language champions, 
mobilization, education and teacher training, and archiving (p.24-5). 

 The First Peoples Council has supported programming in the following areas: 
o Pre-school language nests, language and culture immersion camps, 

master-apprentice programs, language authority and language plan 
development program (LAP), other program include FirstVoices, 
documentation of language, training and certification, communications 
systems development, and development of resource materials (p.25-6). 

 The Council has also developed an 8 steps model to language revitalization 
(p.33): 



 
 With each step, strategies to accomplish these steps are also outlined. 

 
Fredeen, Shirley Margaret. 1988. “A Foundation for Cree Immersion Education.” 
Master’s thesis, University of Saskatchewan. 
 
Abstract 

This study provides selected research findings on which decisions can be based in 
planning an in-school, publicly- funded, Cree immersion program from kindergarten to 
grade 8 in Saskatchewan. The study was an analysis of language education research 
relating to the learner in immersion programs. Consequences of immersion education for 
student linguistic, psycho-social, and educational development were examined and 
reported.  

Immersion programs for French, and to a lesser extent, for heritage languages in Canada, 
have been extensively researched. Immersion programs for Indian languages are few and 
are relatively unreported. There is, however, an increasing interest in the creation of 
immersion programs in Indian schools.  

The analysis of research relating to publicly-funded French, heritage language, and 
Indian language immersion programs in Canada revealed support for the creation of an 
early total Cree immersion program. It could have neutral or positive effects on student 
linguistic, psycho-social, and educational development, under specific program 
conditions. The following consequences for students were projected: 
1. a positive effect on Cree language proficiency. Native-like proficiency levels would 
not necessarily result.  



2. a neutral or positive effect on cognitive development. 

3. a positive effect on attitudes toward the Cree language and culture, and a strengthening 
of Indian identity. 

4. a neutral or positive effect on self-concept. 

5. a lessening of social distance between the generations. 

6. a positive effect on attitudes toward language learning and the immersion experience. 

7. a positive effect on student understanding of cultural, social, and political aspects of 
Indian/non-Indian relations. 

8. a neutral effect on English language and literacy development. Temporary lags in 
English literacy skills could be expected until after the teaching of English reading. Skill 
levels could become equivalent to those of comparable students in regular programs 
within one school year, with the possible exception of spelling. 

9. a neutral or positive effect on overall educational achievement. Greater understanding 
of their Indian culture, lowered drop-out rates, and improved work study skills could be 
predicted. 

Certain program characteristics which were identified as essential if all of the projected 
neutral or positive consequences were to be realized include: 

1. an early total immersion program model. 

2. an immersion centre setting. 

3. introduction of Cree literacy before English literacy. 

4. adequate Cree language resource materials, for all subjects and grades taught in Cree. 

5. fluently bilingual and biliterate qualified teachers with specialized training in bilingual 
education. 

6. subjects to be taught in Cree to be selected dependent on the availability of resource 
materials and qualified teachers. 

7. a carefully planned and implemented program. 

A Cree immersion program could result in enhanced cognitive and linguistic abilities to 
the extent that Cree were spoken in students' homes, and that students had opportunities 
to use Cree outside of the school. 



Under identified program conditions, early total Cree immersion could have at least 
neutral 'effects on student self-concept, cognitive development, English language 
development and academic achievement. It could have positive effects on student Cree 
language proficiency, attitudes toward the Cree language and culture, attitudes toward 
language learning, sociopolitical perceptions, communication within the family, retention 
rates, work study skills, and knowledge about Indian cultures. Cree proficiency attained 
by students might not be native-like, but could be at a level which would allow them to 
learn through Cree, and to continue learning the Cree language and culture. 

 “This study formulates a statement of foundation, insofar as the linguistic, 
psycho-social, and educational development of the students, and basic program 
issues are concerned.”(p.8) 

 “It has been suggested that in order to overcome the problems relating to levels of 
target language proficiency attained in heritage language immersion programs, 
there needed to be as intensive as possible an exposure to the target language in 
the immersion program, and greater opportunities to use the target language 
outside the school.”(p.57) 

 “With respect to the development of an 'Indian identity' in the child, Burnaby has 
suggested that two school factors are involved: first, the degree of continuity 
perceived by the students between home, school, and society, and second, the 
degree to which the school accepts and respects the Indian ancestry and 
culture.”(p.96) Teaching an Indigenous language, even as a core subject was seen 
as improving the children’s sense of their Indigenous identity. 

 “As Cummins has pointed out, for students from minority culture backgrounds, 
educational treatments may interact with sociocultural variables to produce 
feelings of ambivalence or negative feelings toward the majority culture and/or 
the minority culture (Cummins, 1984), feelings which may interfere with second 
language development.”(p.96) Language learning in school is not always an 
answer to improving their self-identity or positive feelings toward their ancestral 
culture.  

 “A possible educational outcome of a well-run Cree 
 immersion program is that student retention rates would increase over those 

associated with Cree students in regular English programs. This prediction is 
based on research conducted in an American Spanish-English bilingual program 
(Curiel, H. et al., 1986), which found that length of time spent in the program 
appeared to be related to higher school achievement and lower drop-out 
rates.”(p.153-4) 

 
Galla, Candace Kaleimamoowahinekapu. 2010. “Multimedia Technology and 
Indigenous Language Revitalization: Practical Educational Tools and Applications 
Used Within Native Communities.” PhD diss., University of Arizona.  
 
Abstract 
This dissertation reports findings from a study documenting the use of multimedia 
technology among Indigenous language communities to assist language learners, 
speakers, instructors, and institutions learn about multimedia technologies that have 



contributed to Indigenous language revitalization, education, documentation, 
preservation, and maintenance. The overall study used an adapted technacy framework to 
investigate how Indigenous language advocates holistically understand, skillfully apply 
and communicate creative and balanced technological solutions that are based on 
understanding of contextual factors (Seemann & Talbot, 1995). The research presented is 
based on a survey of individuals who used technology for Indigenous language 
revitalization purposes, as well as on case studies of students of the American Indian 
Language Development Institute (AILDI) who enrolled in the technology course, 
Computer Applications for Indigenous Language Communities. The survey provided an 
overview of the types of technologies Indigenous communities are using for the 
revitalization of their language. In the study, case studies were also conducted to provide 
an in-depth understanding of where, when, why, and how users are implementing these 
technologies in their home, communities, and schools. Research questions, participants, 
and data collection were organized and analyzed according to three levels: multimedia 
technology use among Indigenous language communities, Indigenous language institutes 
and technology training, and AILDI student case studies. 
Many Indigenous communities are facing language endangerment and extinction and are 
looking for ways to preserve, document, revitalize and maintain their languages. 
One way is the integration of technology. Findings from the study suggest that the 
language goals of the community need to be determined prior to the incorporation of 
technology in these efforts. The study also found that regardless of the size of the 
community, opportunities for using technology in Indigenous language revitalization 
efforts were shaped by literacy and oral proficiency of the community, as well as 
linguistic and cultural, social, economic, environmental, and technological factors as 
expressed in the adapted technacy model. Overall, the study underscored the importance 
of taking context into consideration in order to make grounded choices about technology 
as a component of contemporary language revitalization efforts. 
 Galla describes the three levels of research for her study: 



 
 One main issue Galla highlights with the use of technology in language 

revitalization is the fact there are definitely fewer people in Indigenous 
communities that have access to home computers and internet access, especially 
remote communities, however, this is changing rapidly with the young Indigenous 
population growing. 

 Galla argues that Indigenous peoples have two choices when it comes to language 
revitalization, the first is to resist technological tools and have their languages 
continue on its course or embrace and use these tool for documentation and 
revitalization (p.46). 

 “Technology is not the most important means to produce speakers, rather it gives 
students more authentic ways in which to communicate and interact using the 
language. Engaging in authentic communication in Hawaiian is key for successful 
language learning and through Leokī (powerful voice) this has been made 
possible. Leokī, a Bulletin Board System that will be explained in greater detail in 
the next section, has provided effective communicative interaction in both the 
written language through e-mail or chat and in the oral language via open 
discussions.”(p.28-9) 



 Galla stresses how important it is to have instructors and teachers fully understand 
the technology that they are using in order to have the greatest impact on the 
language learners (p.49). 

 “At one end of the continuum, technology can be beneficial; however at the other 
end, a problem with technology is that it has no potential of making an impact if 
the tools are not accessible. In many Indigenous communities, access to 
technology is limited to the school and/or community centers. At other times, the 
technology is too old or out of date. Although the digital divide between 
generations of Indigenous communities seems to be getting narrower, as well as 
between teachers and students, the effectiveness is only as good as its access and 
availability of computers and the Internet, knowledge, skills and attitudes crucial 
to make use of the technological resources, and the knowledge of the Native 
language (Eisenlohr, 2004).” (p.50) 

 In the Hawaiian context, the use of technology has been critical in the areas of 
preservation, material development and dissemination, creating connections with 
others, and achieving relevance, significance, and purpose (p.50). 

 In the Naskapi community of Kawawachikamach, in Quebec, they have used 
applied computer technology, specifically the development of syllabics system for 
a standard QWERTY keyboard (p.57). 

 Rosetta Stone programs for some endangered Indigenous languages including for 
a Mohawk community near Montreal, Kanien’kéha (p.58). 

 “The term technacy, proposed by the Australian Science, Technology and 
Engineering Council (ASTEC), is “the ability to understand, communicate and 
exploit the characteristics of technology to discern how human technological 
practice is necessarily a holistic engagement with the world that involves people, 
tools, and the consumed environment, driven by purpose and contextual 
considerations” (Seemann, 2009, p. 117-118).”(p.63-4) 

 In the survey she sent out for the first level, she defines the three technology 
initiatives levels: 

o Low-technology initiatives “emphasize one sensory mode, allowing the 
learner to receive the Indigenous language through sight or hearing. More 
specifically, the user visually sees the language either in printed material 
(e.g., books) or on a screen (e.g., subtitles), or audibly via a speaker or 
sound system” (Galla, 2009, p. 173). 

o The second level, mid-technology initiatives are “bisensory, allowing the 
learner to receive the Indigenous language through sight and hearing 
and/or require the use of a keyboard and mouse (point and click), and 
access to the Internet” (p. 174). This type of mid-technology media 
includes audio media accompanied by texts and web-based materials. 

o The final level, high-technology initiatives allow for “asynchronous 
communication, synchronous communication or multimodal interactivity 
between the user and the technology. In this category, input and output of 
the Indigenous language are key factors” (p. 175). (p.81) 

 Of the 80 respondents, the results were the following: 



 

 Respondents included a wide range of people from all over the world engaged in 
language revitalization. 

 The themes that emerged from the open-ended questions in the survey fell within 
three broad themes: 

o 1) positive functions and supportive roles 2) concerns, constraints and 
tensions, and 3) for purposes of Indigenous language education.(p.102) 

 “Of the 80 survey respondents, 41 (51.25%) indicated that technology is a method 
that attracts the younger generation, empowers language learners, and gives the 
language community ownership.”(p.110) 

 One challenge mentioned is that while there may be access via to technology and 
software programs via school or community centre, in some communiities it 
remains an issue of having access to this at home (p.114) 

 One respondent said this: “Technology is too often a part of the ‘bureaucratic fix’ 
syndrome, where a glitzy technology tool receives its glory while under 
development, but when released little priority is given to training in its use, 
implementation in appropriate settings and generally using it to achieve the 
community’s stated goals.” (p.116) 

 In terms of how technology can affect Indigenous language instruction, Galla 
argues, “A significant challenge that language instructors face in Indigenous 
communities is a lack of textbooks, pedagogical, culturally relevant, appropriate, 
and authentic materials that depict the language and culture in a non-stereotypical 
way. Using Microsoft Office programs, such as PowerPoint (presentation 
software) and Publisher (desktop publishing software), original language 
materials and curriculum can be created to develop resources and multimedia 
interactive language lessons. For communities, the ability to produce a product or 
language material in-house instead of going through an outside publisher allows 
for more control of the end product and it can “easily be made, and cheaply mass-
produced on the small-scale as well as large-scale”, as indicated by a respondent. 
This also allows for a free and/or low production cost, as well as an inexpensive 
way to duplicate and distribute language materials.”(p.119) 

 
Gardner, Ethel B. 2002. “Tset Híkwstexw Te Sqwélteltset, We Hold Our Languages 
High: The Meaning of Halq’eméylem Language Renewal in the Everyday Lives of 
Stó:lō People.” PhD diss., Simon Fraser University.  
 
Abstract 
 



This study examines the phenomenon of what Halq’eméylem renewal mans in the lives 
of Stó:lō people today.  Stó:lō elders emphasize that Stó:lō identity and worldview are 
embedded in our near-extinct Halq’eméylem language, which identifies us as a distinct 
Aboriginal people in Canada.  To illuminate the elders’ assertion, the author uses an 
heuristic approach to examine a) the historical demise and recent rise of our language 
using st’áxem (worthless people) and smelá:lh (worth people) as a metaphorical theme 
reflected in our lived experience, b) how the term smestíyexw expresses a Stó:lō 
worldview of spiritual relationship with the land based on harmony and respect, and c) 
how Halq’eméylem binds the people and their Riverworldview into an indistinguishable 
whole. These aspects of Stó:lō history and language provide a context for the stories of 
what language renewal means to nine Halq’eméylem revivalists who have been 
associated with the Skulkayn, Coqualeetza and Shxwelí programs, spanning over thirty 
years of Halq’eméylem renewal efforts.   
The researcher uses an aesthetic approach drawing on the concept of “humans as 
aesthetics,” with the assumption that “as one moves toward beauty, one moves toward 
wholeness.”  This assumption is applied to reviving Halq’eméylem to restore whole to 
what it means to be Stó:lō.  Interviews with the co-researchers were conducted using an 
aesthetic protocol of empathy and respect.  The interviews were transformed into “poetic 
monologues” to engage the reader in a dynamic of “play,” and present the co-researchers 
close to the depictions of their experiences. 
The “poetic monologues” reveal that within a short period of time, the Stó:lō persisted 
against all odds to develop a multi-dimensional Halq’eméylem movement to “hold our 
language high.” In addition to increased self-esteem and pride with the use of 
Halq’eméylem, we can see a reversal of the trend toward Halq’eméylem extinction.  The 
Halq’eméylem revivalists draw their inspirations from the fluent speaking elders who 
contribute unconditionally to the revival effort; their greatest rewards are hearing the 
children speak, sing, and pray in Halq’eméylem. The study concludes that 
Riverworldview is manifest in Stó:lō contemporary life, and that Halq’eméylem 
revitalization can continue the legacy of a Riverworld aesthetic into the future. 
 
Godfrey, Ellen R. 2008. “The Impact of FirstVoices on Language Revitalization in 
Alert Bay.” Simon Fraser University: Centre for Policy Research on Science and 
Technology. 
 
Introduction 
 
“In our language is embedded, our philosophy of life and our technologies. There is a 
reason why we want our languages preserved and taught to our children – it is our 
survival.” 
-- Dr. Burt McKay, former First Peoples’ Heritage, Language and Culture Council 
member, Nisga’a language teacher and Elder 
 
Between 2002-2004, I was Vice President of Business Development at Navigata 
Communications, a wholly-owned subsidiary of SaskTel. One of my areas of focus was 
to identify small, remote and First Nation communities that could benefit from high speed 
Internet access and then to work with the community to implement it. My work brought 



me to many remote communities where I saw the challenges of implementing broadband 
at first hand. 
One of the observations I made was that in many First Nation communities there was a 
conflict between the generations about the need for, and potential benefit of new 
technology. Youth were, for the most part, enthusiastic. Many elders were not. I saw that 
the introduction of information and communication technologies had the potential to 
deepen existing conflicts between the generations and sometimes to introduce new 
conflicts. While many saw technology as offering hope for their communities others saw 
it as, at best, a poor use of scarce resources, and, at worse, a threat to traditional values 
and ways of life. 
The fact that the introduction of technology can exacerbate conflict between the 
generations in small communities has been widely studied. There is extensive scholarly 
research relating to these issues in the developing world as well as specific studies of the 
problem in aboriginal communities, in Canada and world-wide. 
It was therefore very inspiring to learn of a technology that has been used successfully in 
First Nation communities – especially because this technology was implemented 
specifically by means of connecting elders and youth. The technology is FirstVoices. 
I later had the opportunity to attend a demonstration of FirstVoices. I watched as elders 
spoke their language and youth recorded it. I saw the pride in both, and the respectful 
connection created when each used the technology in a way that they enjoyed for a 
purpose both shared. But this was a demonstration, prepared for funders and interested 
parties. How did FirstVoices work in the field? How did it affect the communities where 
it was used? I remembered confrontational community meetings in my Navigata days, 
when I had presented technology as a benefit to communities, and heard elders stand to 
say that they did not think it was a good idea and did not want it in their communities. 
These questions drew me to the subject of FirstVoices, youth and elders, and shaped this 
project. 
 FirstVoices comes from the work of two teachers at the ŁÁU, WELNEW tribal 

school in Saanich, B.C. a fluent speaker in the community developed an 
orthography to capture the language, SENĆOŦEN. The two teachers developed 
software between 1988 and 1998 that allowed the orthography to be written on a 
computer keyboard.  The two teachers felt that computers and open source 
software was a powerful tool for endangered languages. By the early 2000s, they 
decided to move the tool the developed to the web and the First Peoples Heritage, 
Language, and Culture Council (FPHLCC) became involved in the project.  The 
teachers intellectual property rights of the tools and technology was eventually 
transferred to FPHLCC and they have since developed the technology further. 

 “As of 2008, FirstVoices includes not only the original online dictionary and 
phrase collection capacity, but also the ability to provide online archiving of 
stories and songs with multimedia. It includes tools for language tutors to develop 
structured online language lessons. FirstVoices also allows for the creation of 
community portals that can be used in support of the language archiving and 
teaching goals of the community.”(p.21) 

 FirstVoices has been supported by both federal and provincial government and as 
of June 2008, 60 communities in Canada have adopted it. 



 “FirstVoices depends upon community support. Fundamentally it is a tool kit that 
communities used to develop their own language website. The communities can 
create a community portal, and it is they who create, enter and maintain the 
content. If a community wishes to have their language on FirstVoices website, it 
must be willing to share its language with the world, and it must commit to a 
significant level of effort to produce and maintain the content.”(p.22) 

 When Godfrey asks the Executive Director of the community cultural centre why 
FirstVoices and preserving the language was important, she responded, “Why is it 
important? I ask. The director looks at me, leans forward. She says, “Because 
language is the foundation of any culture. Language makes a people. The word 
Kwakwaka’wakw means the Kwak’wala speaking people. If we don’t have the 
language, how can we be the Kwak’wala speakers? How can we have our potlatch 
if it is only in English? So many things we need to say, we can only say in our 
language. Such things can’t be said in English.”(p.26) 

 “In fact, despite many efforts to teach the Kwak’wala language in the school, no 
fluent speakers have come out of the school’s language programs.”(p.32) 

 A man involved in language and culture in the community commented, “It’s not 
an educational facility or a cultural facility that will preserve our culture. They 
can preserve the information. But they are not going to save the language. It is 
individuals within the tribe who will save the language, if that’s what they want to 
do. If that’s what they’re motivated to do. Technology has so much potential, 
that’s why I got involved with it right off the bat. But, you can create this great 
technology and then the question is, are people going to use it? The question is, 
where does it fit into the social aspect of oneself? The choice you make to get 
involved or not, it’s about the self.”(p.53) 

 The Chief in the community commented on the lack of support for their language 
program, “We’re trying to run a language program in our school, and to date all 
we have received is about $34,000 a year. Yet the program we were running in 
our school cost somewhere between $130,000 and $140,000 a year for teachers, 
equipment and curriculum development. We ran that program for ten years. 
About four years ago we added up what we had spent, and it was more than a 
million over what has been funded in that 10 year period. But what we’ve 
achieved for that million dollars is that some of the young people have learned 
things they otherwise would not have learned. The children who had that program 
are now young ladies and young men who are knowledgeable in our history and 
our language.”(p.64) 

 
Gordon, Christopher, J. 2009. “Anishinaabemowin Pane: A Qualitative Exploratory 
Case Study of an Indigenous Language Immersion Revitalization Program.” PhD 
diss., Capella University.  
 
Abstract 
The indigenous Anishinaabe language of the Great Lakes region of the United States and 
Canada is dying and considered moribund. If great efforts are not made now this ancient 
language could become another extinct language losing with it the knowledge and culture 
that it carries with it. This qualitative exploratory case study discovered the relationship 



between adult learners in an Anishinaabe indigenous immersion language program and 
second language (L2) curriculum development and instruction and how that relationship 
impacts the effectiveness of the program in the process of language revitalization. Several 
questions drove the research study: (a) How do the program goals and objectives align 
with the learners’ reasons for attending an Anishinaabe adult immersion language 
program?, (b) How do the administrators and an instructor think the curriculum is aligned 
with learners’ goals and objectives and support learners success in second language 
acquisition?, (c) How does the curriculum reflect concepts of andragogy adult learning 
theory, natural approach second language acquisition theory, and immersion model 
language revitalization models? 
A thorough review of the literature concerning andragogy adult learning theory, the 
natural approach second language acquisition theory, immersion model language 
revitalization models, program evaluation, and curriculum development constructed a 
better understanding of how each component relates to the adult Anishinaabe language 
immersion program. Curriculum documents, classroom observations, and participant 
interview comprised the data for analysis. The findings uncovered a misalignment 
between the learner goals, objectives, and reasons for attending the program and the 
program curriculum goals and objectives. The administration appears to be aware of this 
misalignment but solutions have not been development and implemented. This research 
provides an in-depth look into one program, but more study is needed to understand how 
adult indigenous language immersion programs can be effective and how best to address 
the learner needs. 
 “Andragogy focuses on six assumptions of the adult learner and suggests 

recognizing these assumptions to better support the learner. The six assumptions 
are the learners’ self-concept; the role of the learners’ experiences; readiness to 
learn; orientation to learning; motivation; and the need to know.”(p.8) 

 “For the Anishinaabe of the Great Lakes region it was not just the linguistic 
transition, but the cultural shift which came with it that has lead to its shift from a 
stage 1 language to stage 7 or 8 moribund status on the GIDS scale (Fishman, 
2001).”(p.36) 

 “The program of this study is an adult immersion program and the Mohawks are 
the only other program found to draw comparisons.”(p.38) 

 “Indigenous languages such as the Anishinaabe and Mohawk struggle with the 
creation of curriculum materials due to the lack of a literary history of the 
languages (Freeman et al., 1995; Richards & Maracle, 2002).”(p.40) 

 “A qualitative exploratory case study is proposed to address this concern by 
seeking out the stakeholders within the Anishinaabe adult language immersion 
program and inquiring about aspects seen as issues and concerns specifically 
within the program and perhaps discover new concerns from the stakeholders. 
The proposed case study is not about measuring, simply describing the faults, or 
making judgments of the program, staff, students, or school it is affiliated; it is 
about understanding this unique Anishinaabe adult language immersion 
program.”(p.43) 

 “It became clear the program direction is guided by the vision of first hearing the 
language, then listening, which leads to comprehension and finally spontaneous 
speech production.”(p.91) 



 One of the learners in the program stated that the no pressure system instilled by 
the program (not speaking Anishinaabe until the learner is ready) might not be the 
best idea.  She is referring to what Gordon found in his observations is that every 
learner responds in English to questions they are asked, “One aspect she felt could 
be changed or modified is the aspect of learners continually answering the 
instructor’s questions in English. As she states “if we do know the Anishinaabe 
answers, give the Anishinaabe answers” and she includes herself in this 
frustrating aspect. The understanding is that “if we [the learners in the program] 
continue like that, [sic] we’re not going to be using the language as much as we 
could, and that will slow down our progression to becoming speakers.”(p.96) 

 Another learner felt quite differently than the previous one, “The pressure of 
speaking before she was ready was lifted for her and she felt she could relax more 
within the learning environment.”(p.98) 

 Five major themes found within the learner interviews: 
o The reason for attending the adult Anishinaabe language immersion 

program is to pass on the Anishinaabe language.  

o Another reason for the learners attending, and their primary goal while in 
the program, is to become a fluent speaker of the Anishinaabe language.  

o The learners believe that attending the program develops a sense of being 
Anishinaabe; it establishes a stronger identity.  

o The approach to learning, or acquiring, the language is comfortable and 
non- threatening.  

o The process of learning their Anishinaabe language is healing.(p.106) 

 During an interview with one of the instructors, she mentioned, “Kinoomaage felt 
not having a curriculum per se allowed her to adapt to the needs of the learners as 
they develop.”(p.108) 

 The instructor also touched on a concern she has with the program, “She does not 
feel there are enough young people entering the program. The average age of the 
learners selected for the interview is nearly 52 years old; the oldest being 62 and 
the youngest at 36 years of age. Kinoomaage feels there needs to be more young 
people entering or recruiting to bring them to the program.”(p.110) 

 The instructor also mentioned, “Kinoomaage included two main points in her 
closing; one is that the language must be brought into the homes if it is to survive, 
and two is that there needs to be more resource materials developed, especially 
computer based for kids to learn.”(p.112) 

 The co-director of the program stated, “The program is a six year program but 
learners only reach a high level of comprehension. She feels there needs to be 
more in terms of assisting them in reaching the goal of becoming a fluent speaker, 
which the program does not have the capabilities of doing under the current 
format.”(p.120) 



 “The learners’ goals and objectives were revealed during the interview process, 
and clearly their intent is to be fluent speakers of the Anishinaabe language. They 
desire to have the ability to pass on the language to others, whether this be family, 
friends, or others simply wanting to learn. Considering it has been found that the 
goals and intent of the program are to develop high comprehension levels and not 
necessarily fluent speakers, it would appear that there is a lack of alignment 
between the program goals and objectives and those of the learners.”(p.129) 

 
Government of Northwest Territories. 2011. “Annual Report on Official Languages, 
2010-2011.” <ece.gov.nt.ca/files/2010-
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Introduction 
The Government of the Northwest Territories (GNWT) works with all official languages 
communities and leadership to address issues affecting languages and cultures in the 
Northwest Territories (NWT). 
Through collaboration and cooperation with Aboriginal languages communities, the 
francophone community and northern leaders, the GNWT will continue to support the 
development, delivery and progress of our official languages programs and services. 
Through this report the Government hopes to create awareness of its commitment and 
efforts that support all official languages of the NWT. 
This report outlines the progress achieved in 2010-2011 and is intended as an annual 
review of activities under the Official Languages Act of the Northwest Territories. 
 One activity/initiative being undertaken: 

o Summer Language Institute in partnership with the University of Victoria. 
 “The delivery of the pilot Summer Language Institute enabled 

participants to improve their current language skills and enhance 
their capacity to plan and develop language preservation and 
revitalization strategies, programs and resource materials; and 
strengthen knowledge of the processes associated with learning an 
Aboriginal language.”(p.5) 

o In 2010-11, 18 early childhood programs received support for Language 
Nests. 

o Teaching and Learning Centres 
o Teacher Training 

 Aurora College Teacher Education Program and Aboriginal 
Language and Cultural Instructor Program Diploma 

 The report then outlines how all of the government departments have utilized the 
language, how many requests for translations, how many interpreters were used, 
etc.  

 There are several partnerships with language families: 
o Aboriginal Languages Communities Program 
o Aboriginal Languages Literacy Program 
o Geographic Place Names Programs 
o Community Cultural Programs 
o NWT Archives 



o Museum Public Education and School Programs 
o Exhibits 
o Aboriginal Broadcasting Program 
o Aboriginal Languages Plan – A Shared Responsibility 
o Support for the French Community 
o Strategic Plan on French Language Communications and Services 
o Canada-NWT Cooperation Agreement for French and Aboriginal 

Languages in the Northwest Territories 
o  

Government of Northwest Territories. 2009. “Revitalizing, Enhancing, and 
Promoting Aboriginal Languages: Strategies for Supporting Aboriginal Languages. 
<ece.gov.nt.ca/files/T4.02.02_Strategies%20for%20Supporting%20Aboriginal%20
Languages.pdf> 
 
Executive Summary 
 
I N T R O D U C T I O N 
During various consultations related to the development of the Department of Education, 
Culture and Employment’s Strategic Plan, Aboriginal people in the Northwest Territories 
(NWT) expressed the desire to see their languages used on a daily basis in the home, the 
community, the school and in contacts with government. This day-to-day use and 
visibility of the languages are seen as a return to a healthy language. 
The Government of the Northwest Territories (GNWT) values and supports the use of 
Aboriginal languages. Some of its initiatives include the Official Languages Act of the 
NWT (1984), the development of an Official Languages Policy in 1997, the 
establishment of various programs in support of community language activities and the 
development of Aboriginal language programs for students and teachers. In spite of these 
initiatives, the number of Aboriginal language speakers is still in decline. 
Improving the health of Aboriginal languages in the NWT is a complex task. No single 
initiative will be successful by itself. Government and Aboriginal language communities 
must work together to develop and implement coordinated strategies that will ensure a 
healthy future for Aboriginal languages. 
THE ABORIGINAL LANGUAGES OF THE NORTHWEST TERRITORIES 
The NWT is home to Canada’s second largest concentration of Aboriginal citizens, 
comprising nearly half of its population. As defined in the Official Languages Act, the 
official Aboriginal languages of the NWT are: Chipewyan, Cree, Dogrib, Gwich'in, 
Inuktitut (including Inuinnaqtun and Inuvialuktun) and Slavey (including North Slavey 
and South Slavey). 
Nearly 40% of the NWT's Aboriginal population reported the ability to speak an 
Aboriginal language. Nearly 35% of them are over the age of 45 (2,490 - Canada Census 
of 1996). Statistics for most Aboriginal show a persistent and dramatic decline in the 
number of young speakers. 
A number of factors and trends are contributing to the declining health of the NWT’s 
Aboriginal languages. 

• English is the dominant language in Canada. 



• The intergenerational transmission of languages was interrupted by the 
attendance of students in residential schools. 

• The segment of the population that is most fluent in Aboriginal languages is 
aging quickly. 

• There is a marked migration from small, mainly aboriginal communities, to 
larger mixed communities where support for Aboriginal languages is not as 
strong. 

• Media, such as radio, television, print and Internet, are primarily available in 
English. 

REVERSING THE TREND: CREATING HEALTHY ABORIGINAL LANGUAGES 
Languages can survive only if their transmission from one generation to the next is 
assured. The primary responsibility for ensuring the viability of Aboriginal languages 
resides with the family and the community. 
The GNWT has developed a number of programs and services, which are intended to 
contribute to the health of Aboriginal languages. These focus on four key areas: 
1. Support Aboriginal language communities to develop and implement Strategic 
Language Plans for the revitalization, enhancement and promotion of their languages. 
2. Promote the value of the NWT’s official Aboriginal languages and their continued 
usage in day-to-day activities. 
3. Create a learning environment that supports the Aboriginal language communities’ 
efforts to revitalize Aboriginal languages. 
4. Provide reasonable access to government programs and services in Aboriginal 
languages. 
This document provides a more detailed outline of these strategies. 
 One factor in the decline, more and more Aboriginal peoples moving away from 

small and isolated communities to larger communities in NWT where English is 
dominant language (p.5) 

  The four key areas mentioned in the Executive Summary are given much more 
detail from pages 22-42 

 There is good information listed for all the goals including strategies and status’s 
of each strategy as well as good stats in the appendix. 

 
Government of Northwest Territories. 2003. “Government of Northwest Territories 
Response to the Final Report – Special Committee on the Review of the Official 
Language Act.” <gov.nt.ca/research/publications/pdfs/GNWT_SCOL_English.pdf> 
 
Government of Nunavut. 2012. “Uqausivut: The Comprehensive Plan Pursuant to 
the Official Languages Act and the Inuit Language Protection Act, 2012-2016.” 
<ch.gov.nu.ca/en/Uqausivut.pdf> 
 
Executive Summary 
The Government of Nunavut is committed to implementing Nunavut’s new language 
legislation by ensuring its spirit and intent are reflected in government policies, programs 
and services. 
The Official Languages Act defines specific obligations of territorial government 
institutions to ensure they communicate with and serve members of the public in the 



official language of their choice: the Inuit Language (“Inuktut”), English or French. 
While respecting the equality of all Official languages, the Inuit Language Protection Act 
gives Inuktut new prominence in education, work and daily life throughout the Territory, 
and sets out measures by which governments and private sector organizations can take 
positive action to protect, revitalize and promote its use. 
Under the Official Languages Act and the Inuit Language Protection Act, the Minister of 
Languages is tasked with developing and maintaining a comprehensive plan to coordinate 
the implementation of the language legislation by departments of the Government of 
Nunavut and public agencies. 
On June 9, 2011, the Minister of Languages tabled a proposed comprehensive 
implementation plan (the “proposed Uqausivut Plan”) to allow Nunavummiut to review 
and comment on its content. The Government received and reviewed 35 submissions 
from individuals and stakeholders, including the Languages Commissioner, Regional 
Inuit Associations, Francophone organizations, businesses, municipalities and others. 
To develop the final version of the Uqausivut Plan, the Government of Nunavut 
consulted Nunavut Tunngavik Inc. (“NTI”), the Designated Inuit Organization, in 
accordance with Article 32 of the Nunavut Land Claims Agreement. The Department of 
Culture and Heritage established a meaningful collaboration with NTI by creating a joint 
steering committee, under the guidance of the Languages Commissioner, to develop this 
plan for the effective implementation of language obligations pursuant to both Acts. 
The Government of Nunavut will continue to consult with territorial institutions, 
municipalities, Francophones, Anglophones and other interested bodies regarding their 
specific concerns during the implementation, monitoring and evaluation of the results of 
the Plan. 
The Uqausivut Plan identifies implementation measures through which departments of 
the Government of Nunavut and public agencies will meet their obligations under the 
language legislation. The first section of the Plan outlines obligations, responsibilities and 
priorities for implementing the various components of the Official Languages Act; the 
second section provides the same outline for the Inuit Language Protection Act. The third 
and last section presents a management and accountability framework, and describes how 
the Plan will be resourced. 
Detailed strategic work plans will be prepared, setting out specific objectives, activities, 
outcomes and timelines to guide the work of departments of the Government of Nunavut 
and public agencies for implementing their language obligations, and for monitoring and 
reporting on the results achieved. 
The following chart provides a brief tabular overview summarizing and comparing the 
scope and scale of the two Acts with respect to communications and services to the 
public. 
 



 
Provisions under the Inuit Language Protection Act addressing Inuktut as a language of 
education, early childhood education, and adult language learning, and Inuktut as a 
language of work, apply only to territorial institutions or the Government of Nunavut 
alone where specified. 
The Acts further assign responsibility for different aspects of implementation, 
development, and enforcement to different bodies. Of importance are the responsibilities 
assigned to these bodies: 
 The Minister of Languages is responsible for coordinating the implementation, 
management, monitoring and evaluation of the legislation by departments of the 
Government of Nunavut and public agencies. The Minister is also mandated to promote 
the equality of Official Languages in Nunavut, and to create policies or programs to 
support the revitalization of Inuktut in areas of need. 
 The Inuit Uqausinginnik Taiguusiliuqtiit is an independent body of language experts 
mandated to develop and standardize terminology and orthography for the modern use of 
Inuktut in government and business. 
 The Office of the Languages Commissioner has an expanded role in the investigation 
of concerns about language services both in the public and private sectors, and in finding 
innovative solutions and, if necessary, seeking remedies for serious violations of the Acts 
through the Nunavut Court of Justice. 
 Outlines the state of the Inuit language, pages 11&12 both have good figures on 

the decline seen between 1996-2006 in use of the language. 
 Responsibilities of key stakeholders in implementing the Language Act, including 

private sector and federal departments, p. 14-17. 
 Also outlines the responsibilities of the government to support in language 

revitalization and promotion, p. 23 
Government of Nunavut. n.d. “Uqausivut: The Proposed Comprehensive Plan 
Pursuant to the Languages Act.” <cley.gov.nu.ca/pdf/UqausivutCIF-eng.pdf> 
 
Executive Summary  



More than three decades ago, the Inuit of Nunavut took the first steps toward achieving 
their dream of self-determination. They envisioned a territory and a public government 
based on the linguistic, cultural and societal values and aspirations of Inuit. 
In 2008, Nunavut moved closer to that vision by adopting new language legislation of 
unprecedented strength to protect and promote the Inuit Language, while protecting the 
rights of those using English and French in our territory. 
The Language Acts 
Nunavut’s new Official Languages Act was approved by the Legislative Assembly on 
June 4, 2008, and received the required concurrence from the federal Parliament on June 
11, 2009. The Act recognizes the Inuit Language, English and French as Nunavut’s three 
Official Languages. It addresses their use in the Legislative Assembly, the Courts, and in 
communications and services provided by territorial government institutions to the 
public. 
The Inuit Language Protection Act was unanimously approved by the Members of the 
Nunavut Legislative Assembly on September 18, 2008. It responds to the challenges 
confronting the Inuit Language and its speakers by protecting and promoting its quality 
and prevalence throughout Nunavut society. 
The Act guarantees the right to education in the Inuit Language, protects unilingual and 
bilingual territorial public servants who prefer to work in the Inuit Language, and defines 
specific obligations for government, municipalities, and businesses for the provision of 
day-to-day services in the first and preferred language of the majority of Nunavummiut. 
The Act also authorizes special measures to revitalize the use of the Inuit Language 
among age groups and communities experiencing language loss, and to support its 
development and standardization in modern government and business settings. 
The proposed Uqausivut Comprehensive Plan 
Subsections 25(1) & (2) of the Inuit Language Protection Act deal with implementation 
duties of the Minister of Languages, including the development of a comprehensive plan. 
This document is a response to that requirement. 
The proposed Uqausivut Comprehensive Plan (the proposed ―Plan‖) is a statement of the 
commitment from departments of the Government of Nunavut and public agencies to live 
up to their obligations under Language Legislation, and a road map to be followed in 
meeting that commitment. Additionally, until such time as the new Official Languages 
Act comes into force, Section 25(2) directs the Minister to set out the implementation of 
the Official Languages Act in the proposed Plan. 
This document was developed through several stages, including a review of literature on 
the current state of official languages in the Territory, as well as examples of language 
planning initiatives from other jurisdictions across Canada and around the world, 
including New Zealand (Maori), Greenland (Kalaallisut), and Scotland (Gaelic). 
Priorities were established through Inuit participation in regional roundtables held in 
2009, with input from the Francophone community during the 2009 Implementation 
Forum, and through the Nunavut Language Summit held in February 2010. Input was 
also sought and received from other stakeholders, including the business community, 
municipalities, and departments and public agencies of the Government of Nunavut. 
Addressing Nunavut’s Challenges: One Plan, Two Strategies 
Use of each official language varies considerably in Nunavut. According to 2006 census 
data, Inuit formed 84% of the territorial population. Despite that majority, a comparison 



of mother tongue to language use in the home reveals cause for concern; while 
approximately 70% of Nunavummiut reported the Inuit Language as their mother tongue, 
only 54% identified it as the main language used in their home. 
In comparison, while only 26% of Nunavummiut reported English as their mother 
tongue, 44% identified English as the main or only language used at home, and 88% of 
the entire territorial population reported being able to speak English. 
The French language community is a small minority group in Nunavut. The majority of 
French-speaking Nunavummiut live in the territorial capital, Iqaluit. Approximately 1.4% 
(about 415 individuals) of Nunavummiut reported French as their mother tongue in 2006. 
The use of French in the home, where one out of two Francophones use mainly English, 
is also a cause for concern. The number of bilingual Nunavummiut that speak both 
English and French is 4% of the territorial population, approximately 1,200 people. 
These trends are alarming, given that children have fewer opportunities to hear and 
acquire their mother tongue in a home setting. These findings also echo research that 
shows youth are increasingly hearing and speaking English, and losing the ability to 
speak the Inuit Language. Similar concerns have been raised with respect to French. 
The Government of Nunavut is proposing a framework to ensure that both Inuit and 
Francophones have the means necessary to safeguard and strengthen their cultural 
expression, collective life and linguistic heritage for future generations. 
 
Active intervention is required, but no single strategy can address the unique 
circumstances of very different cultural groups; to be effective, each intervention must 
respond appropriately to the specific needs of each language community. 
The Government of Nunavut is committed to protecting, revitalizing and promoting the 
use of Inuit Language throughout Nunavut society, and to improving the delivery of 
government services to members of the Francophone community. This proposed Plan 
therefore sets out two distinct strategies in support of the Inuit and French languages. 
Inuit Language Strategy 
To ensure the survival of the Inuit Language in Nunavut, the Government is proposing to 
take positive action to reverse the shift towards language loss, counteract the dominance 
of English, and facilitate the growth of the Inuit Language as a living language in all 
sectors of Nunavut society. 
The Government of Nunavut is proposing a broad Inuit Language Strategy that will: 
Strengthen the governance, policy and administrative framework supporting 
Nunavut’s Inuit Language Protection Act and Official Languages Act; 
Facilitate planning and coordination of Inuit Language services provided by the 
Government, private sector organizations and municipalities to the public on a day-to-day 
basis; 
Support Inuit Language learning and training at all stages of life—within the school 
system, in early childhood education, and for adults who wish to learn or enhance 
language skills; 
Develop programs and services to support the revitalization and promotion of the Inuit 
Language, particularly among age groups and communities where there are concerns of 
language loss; 
Create work environments conducive to the use of the Inuit Language as a working 
language of government; 



Support the development and standardization of the Inuit Language, so that it can be fully 
used in modern government and business, and in new and expanded domains. 
French Language Strategy 
The Government of Nunavut must respond to the needs of Francophones, a small 
linguistic minority with limited access to French programming and resources in the 
Territory. 
 
The proposed French Language Strategy will provide a framework for the Government to 
improve its delivery of services to the Francophone community. 
The Government is proposing a French Language Strategy that will: 
Strengthen the governance, policy and administrative framework in support of 
Nunavut’s Official Languages Act; 
Facilitate planning and improve government services directed to the public in 
French, in a manner responsive to the needs of the Francophone community; 
Promote the vitality of the French language and Francophone community in Nunavut. 
Implementing the proposed Plan 
Implementation of Nunavut’s new language legislation is a responsibility shared between 
Nunavut and Canada, but also by private sector organizations, Inuit organizations, the 
Inuit Uqausinginnik Taiguusiliuqtiit, Nunavut’s Languages Commissioner, the media, 
and families and individuals. All must take an active role in realizing the goal of a strong 
Inuit Language and culture in our homes and communities, while promoting the cultural 
and linguistic diversity of our Territory. 
Both the Inuit and French language strategies contained in the proposed Plan provide a 
framework for action by territorial institutions to meet their legal obligations under the 
language legislation. Based on this framework, departments of the Government of 
Nunavut and public agencies will prepare individual work plans outlining priorities and 
actions. These work plans will be reviewed annually to assist with the evaluation of the 
proposed Plan. They will also provide a base from which progress can be measured, and 
establish a mechanism for informed change when needed. 
The Government of Nunavut will implement the language legislation as effectively and 
economically as possible in a climate of limited resources and fiscal restraint. The 
Government of Nunavut will actively seek and establish collaborative partnerships with 
the Government of Canada, to help ensure for more adequate and sustained federal 
resources for the continued protection and promotion of Official Languages in the 
Territory. 
 The previous document is more up to date, but this one might be worth a look as it 

is a bit more detailed. 
 
Gresczyk Sr., Richard A. 2011. “Language Warriors; Leaders in the Ojibwe 
Language Revitalization Movement.” PhD diss., University of Minnesota.  
 
Abstract 
 
This dissertation sought to find out about the Ojibwe language revitalization 
movement and its leaders. Twenty-one language warriors were asked to participate in this 
dissertation study and were interviewed twice more for an hour each. I gave them tobacco 



according to Ojibwe tradition, explained the purpose of my study and asked them to help 
me. Qualitative methods were followed. 
The Ojibwe language warriors described perspectives that are held by Ojibwes and non-
Ojibwes regarding the Ojibwe language. They identified what conditions have inspired 
the Ojibwe language revitalization movement and the impact that it has had and is having 
on reservation communities and urban areas. 
The Ojibwe language warriors described their backgrounds and educational paths and 
identified what has been relevant in their education to the work they do now. They 
identified sources of inspiration, why they care about the Ojibwe language, and helpful 
resources and strategies. They described their experiences, their opportunities, barriers, 
and sacrifices, and their hopes and plans. The Ojibwe language warriors described ways 
that they develop other language warriors, what advice they have for them, where they 
will come from, and how they motivate others to speak Ojibwe. They described which 
leadership styles they preferred. They spoke about what knowledge, success, and power 
meant to them and what differences they perceive there are in Ojibwe and non-Native 
leadership. They identified leadership strategies, challenges, and their future tasks. 
Hopefully, this dissertation will be helpful to educational settings, tribal and state 
governments, funding agencies, and to other language warriors. 
 “However, some of the Ojibwe people are fighting to preserve their language, 

culture, identity, treaty rights, ceremonies, and way of life. This battle is a fight 
for survival as a people and for peace and healing between peoples, within 
communities, and within oneself.”(p.4) 

 “However, some Ojibwe people are dedicating their lives to learning and 
revitalizing the Ojibwe language and culture. Because of their leadership, 
dedication, and personal sacrifices, Ojibwe has a good chance of surviving within 
this century and becoming strong again. These people in this study are referred to 
as ―language warriors.”(p.4) 

 “In my post-graduate studies in educational policy and administration, I have 
chosen to focus on Native American leadership by learning more about the 
experiences, challenges, successes, and motivation of the language warriors 
within the Ojibwe language revitalization movement. If others in the community 
consider me a language warrior, so be it.”(p.5) 

 “Alfred (2005) stated that ―the act of speaking and using Onkwehonwe 
(Indigenous) languages to reorganize and reframe our existences is perhaps the 
most radical act we can perform as Onkwehonwe warriors‖ (p. 248).”(p.6) 

 “More than twenty years ago, Deloria and Lytle (1984) emphasized the 
significance of Native languages and their relationship to self- determination, 
identity, and survival when they stated ―language is the first glue that links 
people together, and the major emphasis in self-determination and ultimately in 
self- government should be the preservation of language where it still exists and 
the cultivation of it where it has eroded or fallen into disuse.”(p.13) 

 “Treuer (2001), an Ojibwe language warrior, confirmed that ―a battle now rages 
to keep Ojibwe alive. At stake is the future of not only the language, but the 
knowledge contained within the language, the unique Ojibwe worldview and way 
of thinking, the Anishinaabe connection to the past, to the earth, and to the future‖ 
(p. 5).”(p.18) 



 “Language revitalization leadership has the public relations task of promoting the 
urgency and value of the language and culture within tribal society and within the 
society at large, especially among the policy makers.”(p.33) 

 “Research has shown that the issues of language loss are complex, the work of 
revitalization is not easy, and the importance of the development of language 
warriors is central.”(p.36) 

 “Many language warriors and potential language warriors have college educations 
and need to be welcomed back into their communities. Elders need to be more 
accepting of those who are just beginning to learn. He felt that a sense of 
belonging, importance, and identity can be found within the language and the 
culture.”(p.40) 

 “Much about leadership can be learned by studying the values of the spiritual 
leaders. Within the Ojibwe culture, leadership attributes were identified by 
Christensen (1999). She emphasized in her dissertation that medicine leaders are 
the ones who translate traditional teachings from elders into group action.”(p.44) 

 “Multicultural education recognizes the need to include much more accurate 
information about American Indians in the curriculum as well as hiring American 
Indian staff in the schools.”(p.49) 

 “Some Ojibwe people feel that learning Ojibwe is not attainable and they identify 
their Indianness in other ways. Also, as long as somebody knows the language, it 
seems that some Ojibwe people feel less obligated to learn it themselves.”(p.70) 

 “He asserts that colonization has made people victims, taken away a drive and a 
sense of ownership and responsibility. He believes that every Anishinaabe has the 
responsibility to learn Ojibwe and Ojibwe communities need to generate this 
awareness.”(p.70) 

 “He suggests that some Ojibwes have become so assimilated that they do not see 
that speaking the language is a part of what it means to be Anishinaabe. A number 
of reservations provide monthly per capita payments to their members from their 
casino or resource profits and he feels that some Indian people are willing to 
collect their payment, but are not working at learning or relearning the language 
or follow other Ojibwe traditional ways.”(p.71) 

 “Some elders say that Ojibwe language belongs only to the Ojibwe, while others 
say that Ojibwe needs to be open to everyone.”(p.75) 

 “Other in Minnesota are pushing for ―English-Only‖ legislation and in response 
to this movement, most of the Ojibwe reservations have declared Ojibwe their 
official language, Red Lake being the first Ojibwe reservation in Minnesota to do 
this.”(p.79) 

 “He noted that the interest in and positive attitudes toward the language are 
increasing. This effort demonstrates the cooperation that is possible between 
Indian and non-Indian communities and shows how big things start with little 
steps.”(p.80) 

 “Ojibwe is an Indigenous language of this land, and perhaps if the immigrants to 
this country would have learned an Indigenous language, maybe history would 
have been different. Perhaps the environment would be better off. Perhaps there 
would have been more equality, respect, and cooperation.”(p.81) 



 “According to an Ojibwe spiritual leader, Eddie Benton-Banai, Ojibwe prophecies 
foretold a time when the people would lose almost everything and that a 
generation would come along, the seventh generation, and pick up what‘s been 
left by the trail. He predicted that ―this younger generation would search for 
their native language, seek out elders who had not forgotten the old ways, go back 
to the ceremonies, and take control over their lives and the destinies of their 
children” (1988, 111-112).”(p.84-5) 

 “The immersion schools have been inspirational to other language warriors, too. 
Pebaamibines commented on how the movement ―has created jobs for students 
and shown them that teaching Ojibwe is a viable career.”(p.90) 

 “He spoke about the enthusiasm that exists in the city for learning language, but 
also the problem of not having first language speakers teaching the language in 
urban areas.”(p.95) 

 “He believes that to become fluent, it is helpful for a second language learner to 
use Oibwe both inside and outside of the classroom. Some language warriors are 
able to transfer skills they learned in learning another language to their learning of 
Ojibwe.”(p.105) 

 “In conclusion, most language warriors felt that their former schooling had been 
relevant or helpful. Some focused on Ojibwe culture, history or language as they 
worked on advanced degrees.”(p.107) 

 “Some say, ―When the language is lost, we‘ll just be descendents of the Ojibwe.‖ 
Awanigaaabaw, who was reinforcing the relationship of the language to identity, 
said, ―We would lose our distinctive sound of our people. That‘s the biggest 
reason- identity.”(p.114) 

 “Gaagigegaabaw reflected on his own journey with the language and said, ―”The 
more I learned about the language I found cultural teachings. I found our people‘s 
history. I found our ethics and morality in the language.” He notices what‘s 
happening with today‘s American Indian youth and felt the language could 
strengthen them.”(p.119) 

 “The language warriors perceived that learning Ojibwe is a healing act. It is an act 
of decolonization. The Ojibwe language revitalization movement has helped make 
being Anishinaabe and being a speaker of Ojibwe worthwhile and 
positive.”(p.124) 

 “The Ojibwe language warriors identify several approaches that have been helpful 
in their own learning of Ojibwe. Several speak about how learning Ojibwe is a 
spiritual activity. Some emphasize a strong grammatical base and others speak 
about the need to be surrounded by speakers. Besides being immersed in the 
language, several speak about how teaching in immersion classrooms has forced 
them to use what they know and to keep on growing. The master-apprentice 
model is very successful when it is well-structured.”(p.129) 

 “Chi-makwa believes that people, not money will save Ojibwe.”(p.139) 
 “A central theme that emerged from the interview data pertaining to opportunities 

was the making of connections through language. Chi-makwa identified some of 
the ―pillars of our Ojibwe society‖ and how he was able to meet them and learn 
from them. He also pointed out how the opportunities for using the language, 
places for teaching the language, and conferences to network have all been 



increasing during this past decade.”(p.148) 
 “Closely related to the barrier of too few speakers, language warriors cited the 

barrier of too few places to use Ojibwe. Saagajiwegaabawiikwe stated, ―There is 
still a lack of use for Ojibwe in our communities. We started an Ojibwe language 
immersion school simply so there would be a place to use our language in a 
relevant, power function.”(p.150) 

 “Saagajiwegaabawiikwe believes that the parents of the children in immersion 
programs are really the next language warriors. They have been courageous and 
made large sacrifices in order to provide for their children an opportunity that 
they believe in.”(p.164) 

 “Although, there is a strong value among language warriors for learning the 
traditional ways, history, survival skills, and spirituality, and the challenge of how 
to make these ways relevant to the younger generation, there is also respect for 
mainstream education.”(p.175) 

 “Success is children learning the language and knowing who they are, knowing 
their history and culture, and living it today, and keeping it alive for the 
future.”(p.178) 

 “This language warrior challenged the motivations of some of the language 
warriors and urged them to remember that they have a responsibility of sharing 
what they know with the community.”(p.188) 

 “Some language warriors just become leaders by the work that they do, by the 
way they live their lives, and by the examples they show others.”(p.199) 

 “Ogimaabinesiikwe said, ―Humility as well as a strong educational background 
and experience are good leadership qualities... A leader needs to take cues and 
suggestions from their team, always willing to learn. They can‘t be too set in their 
ways.” She identified the need for humility and strong educational background as 
necessary qualities of a leader.”(p.203) 

 “Some language warriors mentioned that when we cease to help others in our 
community, we fail. Saagajiwegaabawiikwe noted, ―Some younger language 
learners have learned to a really high proficiency and they choose not to share that 
because it gives them a sense of perceived coolness or power. They don‘t want to 
share that because they think that they might lose that status.‖ She continued, 
―It‘s not good when our egos and our pride and ourselves get in the way of 
helping others.”(p.217) 

 “Some language waariors commented on the strategy of increasing domains 
where Ojibwe is spoken. The most common place Ojibwe is used now is at 
ceremonies. Chi- Makwa stated, ―It would help if the language of our economy 
was Ojibwe and if we went to work or school or church or to the store and that the 
people communicated to us in Ojibwe.”(p.222) 

 “Media, we need language TV stations, language radio stations, language 
programs that you can turn the radio on and listen to language.”(p.226) 

 “The language warriors believe that learning Ojibwe has helped them and can 
help others on a spiritual path.”(p.247) 

 “Saagajiwegaabawik said that it‘s not about us, it‘s about the people. The love for 
the people, the culture, and the language has fueled their passion, energy and 
perseverance.”(p.252) 



  

Haque, Eve. 2005. “Multiculturalism Within a Bilingual Framework: Language and 
the Racial Ordering of Difference and Belonging in Canada.” PhD diss., University 
of Toronto.  
 
This thesis examines the emergence of “multiculturalism within a bilingual framework” 
as the national formulation for the racial ordering of difference and belonging through 
language.  As the 1960’s began, a confluence of events resulted in challenges to the 
existing Anglo-Celtic dominant national narrative of belonging and the Royal 
Commission on Bilingualism and Biculturalism (1963-1970) became the “apparatus” 
through which the federal government addressed these contestations.  This thesis argues 
that at this particular historical juncture, the need to rearticulate the formulation for nation 
building and national belonging meant a decisive shift onto the terrain of language and 
culture to organize and maintain a white settler hegemony while also disavowing racial 
and ethnic exclusions.  
Archival records and Commission reports reveal the conflicts and contestations which 
underlay the emergence of this ostensibly seamless linguistic and cultural policy of 
“multiculturalism within a bilingual framework” as written through the Official 
Languages Act (1969) and the Multiculturalism Policy (1971).  The emergence of these 
two defining legislative texts from the Royal Commission on Bilingualism and 
Biculturalism required the elision and erasure of substantive contestations from both 
Aboriginal communities and “Other ethnic groups” (which is how non-French and non-
English immigrants groups were defined throughout the inquiry) to the dominance of the 
terms of reference which centred the “two founding races”, the French and English, over 
both the Other ethnic and Aboriginal groups.  In the archival records of the inquiry 
hearings, it is possible to trace a genealogy of the eventual erasure of Aboriginal groups’ 
claims and the muting of other ethnic groups demands culminating in the publication of 
the final reports.  The shift from overt racial distinctions between founding and other 
ethnic groups into the terrain of language and culture meant that racial exclusions could 
be disavowed as they were smuggled back in through the contradictory operation 
language and culture.  Furthermore, by fixing a narrow definition of “multicultural” and 
“integration” in federal legislation, claims for substantive and collective forms of 
recognition from the State for other ethnic groups could be limited.  Alongside the 
concurrent changes to immigration legislation which were also taking place in the 1960’s, 
language and culture are mobilized through the national formulation of multiculturalism 
within a bilingual framework in order to incorporate subjects into the contemporary 
racialized hierarchy of belonging and citizenship rights.  
 
Hermes, Mary and Kendall A. King. 2013. Ojibwe Language Revitalization, 
Multimedia Technology, and Family Language Learning. Language Learning & 
Technology 17, 1: 125-144. <llt.msu.edu/issues/february2013/hermesking.pdf> 
 
Abstract 
Although Indigenous language loss and revitalization are not new topics of academic 
work nor new areas of community activism (e.g., King, 2001; Grenoble & Whaley, 
2006), increased attention has been paid in recent years to the ways that new technology 



can support efforts to teach and renew endangered languages such as Ojibwe. However, 
much of the work with Indigenous languages and technology thus far has been aimed at 
adults rather than children or families (e.g., Coronel-Molina, 2005). Addressing this gap, 
the current project examined how urban Ojibwe participants utilized computer-based 
language learning technology with their families at home. Specifically, we investigated 
how a particular multimedia tool might jumpstart communication in the Ojibwe language 
at home. During the two-month study, families were regularly video-taped using the 
software and participated in weekly audio-video recorded interviews regarding their 
language use and learning. Presented here is a fine-grained, qualitative analysis of two 
families’ language and technology use. Findings suggest that technology-based language 
learning was incorporated into existing family dynamics and was helpful in providing a 
starting point for learning and language use within established extended networks. 
 
Hermes, Mary, Megan Bang, and Ananda Marin. 2012. “Designing indigenous 
language revitalization.” Harvard Educational Review 82, 3: 381-402, (Fall). 
<libproxy.uwinnipeg.ca/login?url=http://search.proquest.com.libproxy.uwinnipeg.c
a/docview/1082048613?accountid=15067> 
 
Abstract 
Endangered Indigenous languages have received little attention within the American 
educational research community.  However, within Native American communities, 
language revitalization is pushing education beyond former iterations of culturally 
relevant curriculum and has the potential to radically alter how we understand culture and 
language in education.  Situated within this gap, Mary Hermes, Megan Bang, and Ananda 
Marin consider the role of education for Indigenous languages and frame specific 
questions of Ojibwe revitalization as part of the wider understanding of the context f 
community, language, and Indigenous knowledge production.  Through a retrospective 
analysis of an interactive multimedia materials project, the authors present ways in which 
design research, retooled to fit the needs of community-based research design.  Broadly 
aimed at educators, the praxis described in this article draws on community collaboration, 
knowledge reduction, and the evolution of a design within Indigenous language 
revitalization.   
 
Hinton, Leanne. 2011. “Language Revitalization and Language Pedagogy: new 
teaching and learning strategies.” Language and Education 25, 4: 307-318. 
DOI:10.1080/09500782.2011.577220 
 
Abstract 
Language learning and teaching of endangered languages have many features and needs 
that are quite different from the teaching of world languages. Groups whose languages 
are endangered try to turn language loss around; many new language teaching and 
learning strategies are emerging, to suit the special needs and goals of language 
revitalization. The teaching of ‘foreign languages’, ‘majority languages’, ‘heritage 
languages’ and endangered languages is compared in this paper. Because of the paucity 
of language teaching resources for endangered languages, and especially because of the 
special goals of learning for language revitalization, individuals and communities and the 



professionals who work with them are developing novel ways of teaching and learning 
their ancestral language, to meet the goals of language learners and their communities. 
 
Hudon, Marie-Ève. 2014. “Background Paper: Language Regimes in the Provinces 
and Territories.” Library of Parliament: Parliamentary and Information and 
Research Service.  
 
Introduction 
 
Canada’s Constitution contains no provision relating to jurisdiction over language. In a 
1988 decision, the Supreme Court of Canada affirmed that “language is not an 
independent matter of legislation but is rather ‘ancillary’ to the exercise of jurisdiction 
with respect to some class of subject matter assigned to Parliament or the provincial 
legislatures by the Constitution Act, 1867.”1 The power to legislate with regard to 
language therefore belongs to both the federal and provincial levels of government, under 
their respective legislative authority. 
The provinces and territories play an important role in the protection of linguistic 
minorities in sectors falling under their exclusive or shared jurisdiction. Although until 
recently researchers have most often referred to the lack of respect by provincial and 
territorial governments for the rights of linguistic minorities, it appears that official 
language initiatives by those levels of government are now better known than in the past. 
Recent studies have highlighted the efforts made by the provinces and territories to 
support the development of official-language minority communities.2 Practices are 
continually evolving, as evidenced by the recent enactment of the Official Languages Act 
and the Inuit Protection Act in Nunavut and the review of the language regimes in New 
Brunswick and Prince Edward Island.3 
This document summarizes the provincial and territorial language regimes as well as 
current practices in the intergovernmental collaboration sector. 
 
Hudon, Marie-Ève. 2013. “Background Paper: The Role of the Courts in the 
Recognition of Language Rights.” Library of Parliament: Parliamentary 
Information and Research Service.  
 
Introduction 
 
The role of the courts in Canada has changed a great deal over the years. From 
Confederation to the 1960s, the courts played a minor role in the protection of individual 
rights. Their primary interest in those years was the constitutional separation of powers; 
in the name of parliamentary supremacy, they left it to the legislators to protect and 
ensure respect for civil freedoms. After the Canadian Human Rights Bill was adopted in 
1960, the government assigned to the courts responsibility for guaranteeing a number of 
individual rights in areas of federal jurisdiction. 
Following the adoption of the Canadian Charter of Rights and Freedoms in 1982, 
constitutional rights and human rights became more widely recognized in Canadian 
courts. Section 24 of the Charter states that anyone whose guaranteed rights have been 
infringed or denied may apply to a court of competent jurisdiction to obtain remedy. As a 



result of that provision, the courts became more active in ensuring that government 
policies and actions respect the rights set out in the Charter. 
That rise in judicial activism has had an impact on the way the Canadian federation 
works. The courts play a bigger role in the decision-making process by acting as 
overseers of the action or inaction of governments. They can declare laws invalid, clarify 
their meaning, determine how they should be applied or even reword them. The federal 
government, meanwhile, through the minister of Justice, is required to examine every bill 
tabled in the House of Commons “in order to ascertain whether any of the provisions 
thereof are inconsistent with the purposes and provisions of the Canadian Charter of 
Rights and Freedoms.” 
Opinion is divided when it comes to analysing the evolution of the role of the courts. For 
some observers, the changes have been positive because the courts have been given the 
authority to remedy injustices and protect the rights of individuals and minorities who 
feel their rights have been violated. For others, the changes have been negative because 
they have put policy making in the hands of the courts, thereby diminishing the authority 
of Parliament to the benefit of lobby groups and the judicial system. Moreover, the time, 
energy and high cost associated with court actions can be obstacles to effective 
recognition of rights by the courts. 
 
Johnson, Michele Kay S7imla7xw. 2013. “n’łεqwcin (clear speech): 1,000 hours to 
mid-intermediate N’syilxcn proficiency (Indigenous language, Syilx, Okanagan-
Colville, n’qilxwcn, Interior Salish)” PhD diss., University of British Columbia, 
Okanagan. 
Abstract 
 
way’, iskwíst (my name is) S!ímla!xw. According to Syilx ways, personal introductions 
come before any other words. I am Syilx, and related to the Simlas and Richters from 
Vernon and Ashnola BC. I am an N’syilxcn (n’qilxwcn, Okanagan-Colville, Interior 
Salish) language learner and teacher. I live in Penticton BC, Canada. Five years ago I 
arrived in Syilx community to find a critically endangered language and accepted a 
personal role and responsibility to learn N’syilxcn and teach it to others, as my PhD 
research. I found allies in beginner intensives: our names are Prasát, C’"r!tups, #w! 
námxw" nam and Sta!qwálqs. We committed as a cohort to live in an immersion house in 
Chopaka BC for five months. We were supported by our Elder, S"amtíc’a! (Sarah 
Peterson), and a language activist from Paul Creek Language Association, Chris Parkin. 
During one long winter, in 420 intensive hours of study, we transformed from 
k’lp’xwína! (beginning to hear, approximately beginner) to n’!"qwcin (clear voiced, 
approximately low-intermediate). 
I created three films in N’syilxcn, and placed them on YouTube to give primacy to our 
personal narratives, document our transformation, assess our learning and methods, and 
share our experience and motivation with language learners. My cohort followed second-
language acquisition techniques and curriculum which I believe are replicable in other 
Indigenous languages. In the following pages I introduce N’syilxcn, my cohort, our 
language house, Paul Creek curriculum, our three films, our language assessment, and 
dreams and strategies to become n’t!!cin speakers (straightened speech, advanced). I 
share pedagogical concepts and methods that support adult Indigenous language 



acquisition, such as N’syilxcn phases of learning, teaching strategies, language 
assessment, domains of use, immersion, and the transformative power of hard work. I 
humbly share our experience and my recommendations for Indigenous language learners. 
One-thousand hours of intensive instruction, following second-language acquisition 
techniques and honouring our Indigenous contexts, will bring adults to mid-intermediate 
speech levels. As intermediate speakers, our role and responsibility will become clear: to 
create immersion workspheres, write advanced materials, teach, and raise children in the 
language. 
 
Johnson, Michele K. 2012. "K^sup w^u_sq^sup w^a?q^sup w^a?Álx (We Begin to 
Speak): Our Journey Within Nsyilxcn (Okanagan) Language Revitalization." 
Canadian Journal of Native Education 35, 1: 79-97. 
<libproxy.uwinnipeg.ca/login?url=http://search.proquest.com.libproxy.uwinnipeg.c
a/docview/1370197112?accountid=15067> 
 
Abstract 
 
Way’, iskist S?imla?xw, uł kn Syilx. I am an nsyilxn language learner and teacher, living 
in Penticon, BC. I am Syix. In this paper, I take the role of X∋x?mał (Fly), and share with 
you my ca?t, my role and responsibility, in revitalizing nsyilxcn. I am part of  small 
intermideiate adult language cohort working to become proficient in nqilxcn (also 
referred to as nsyilxcn), and simultaneously developing a sqelxcawt (a way of being, as 
sqilx adult learners) for other adult learners to follow.  As adult learners, our sqelxcawt 
includes a role and responsibility to embrace successful language acquisition methods 
and to re-integrate our learning back into our homes and communities. my language 
cohort and I are building a lived-pedagogy based on a solid triadic foundation of 
intensive curricular study, conversation with Elders, and immersion amongst ourselves, 
as learners.  Our language study is grounded in community as well as cutting edge 
second-klanguage acquisition techniques developed by the Paul Creek Language 
Association.  This paper introduces Paul Creek curriculum, nsyilxcn language acquisition 
and revitalization concepts, and current initiatives in nsyilcn adult language learning, 
including an adult immersion house in which I and my cohort lived for five months in 
2011.  I share dreams of a future that includes advanced proficiency for learners and 
nsyilxcn’s reintroduction to public and university domains.  
 
Jonk, Luella Bernacki. 2009. “Aboriginal and Non-Aboriginal Mothers’ Views on 
Language Acquisition.” PhD diss., University of Manitoba.  
 
Abstract 
 
Language development is central to how children learn and participate within 
their environment and specific cultural milieu. There is little information available on the 
process of language acquisition for Aboriginal children. The purpose of this study was to 
investigate caregiver-child interactions regarding language development from the 
perspectives of Aboriginal mothers. Thirty Aboriginal mothers from the remote northern 
community of Lac Brochet, Manitoba, and 30 non-Aboriginal mothers from an urban 



area of Winnipeg were administered a 36-item survey. Discriminant statistical analysis 
was carried out on the data. Results indicated there were few items within the survey that 
assisted in the identification of cultural groups. The differences in beliefs that were noted 
included Aboriginal mothers' placing a higher value on grandparents' roles in child 
rearing, the influence of spirituality, positive views on "baby talk", and the use of 
instructions when teaching their children. Differences were also noted in the frequency 
with which the two groups used language facilitation techniques, with the Aboriginal 
mothers reporting more frequent use overall. 
The results of the surveys suggested that one group of Aboriginal mothers in a northern 
Manitoba Dene community may have many of the same perspectives on language 
facilitation as urban non-Aboriginal mothers. Thus educators and speech- language 
pathologists may find they can recommend some of the same Western-based practices for 
language facilitation with some Aboriginal caregivers. However, each community and 
individual family is different, therefore and thus , it remains crucial for practitioners to 
determine the appropriateness of the Western-based assumptions for each community and 
individual family.. The findings also indicated that Aboriginal mothers valued native 
language preservation. Clinicians providing services within Aboriginal communities must 
be aware of each family's use of native languages and the presence of dual language 
acquisition and exposure. Dual language acquisition beganin the caregivers' homes and 
should be supported throughout the school years, so that a collaborative network of 
language facilitation can occur. 
 
  

MacKay, Gail Ann. 2001. “Community Perceptions of a Cree Immersion Program 
at Cumberland House.” Master’s thesis, University of Saskatchewan. 
 
Abstract 
 
This thesis contributes to the literature on language revitalization, a hopeful branch of 
research that counters the foreboding conclusions of language shift studies. It is based on 
data collection in May, 1998, at Cumberland House, an Aboriginal community in 
northeastern Saskatchewan.  Fifty-five community members participated in six focus 
groups organized by the following criteria: administrators, school board trustees, elders, 
parents, students, and teachers.  These research participants expressed their vision, 
expectations, and needs related to an Aboriginal Language Immersion Pilot Program 
proposed by the Northern Lights School Division. Community members envisioned an 
education that contributes to their children’s Cree and Anglo-Canadian bicultural 
competence.  They expected the Cree immersion program in the provincial school would 
develop their children’s Cree and English bilingual fluency.  They needed training, 
administrative support, materials and ongoing communication between school and 
community. Factors that instill a sense of optimism about this language revitalization 
effort, include the role and status of the school, and the strong bonds of kinship and 
friendship in this community context. The process and context of the research project 
records the development and product of a research relationship between Aboriginal 
people.  It attests to the value community involvement in language planning and 
illustrates the beneficial attributes of community-based participatory action research.  



Overall, the thesis informs the topic of decolonization at the personal, community, and 
institutional level.  
 “It is a community where decision-making power in education rests with a 

provincial school division and not a local education council, as is the case in First 
Nations communities.”(p.12) 

 On school administrator mentioned how Cree had helped her form her identity 
and gave an understanding of her relationships with people (p.70). 

 “Administrators expected that the Cree immersion program would provide an 
opportunity for children to learn functional fluency, thereby countering language 
shift.”(p.71-2) 

 “In their discussion of what a person needs to know in order to live well in this 
society, the board trustees discussed on bicultural competence and emphasized 
post-secondary education, English fluency, and understanding both cultures’ 
values and beliefs, and bicultural efficacy.”(p.75)  

 School board trustees questioned the value of teaching Cree as it would not give a 
person any advantage in school or employment (p.76).  What’s interesting is the 
one of the school board trustees that is leery of the program, was brought with 
Cree speaking grandparents. 

 Parents often spoke about their own limited understanding about their language 
and culture and that they want something different for their kids (p.84) 

 Parents seemed to place more importance on fluency than reading and writing in 
Cree skills (p.85). 

 The students interviewed also placed value on learning Cree, with emphasis on 
the role respect in the learning process (p.88). 

 Teacher’s focus group focused more on needs than vision (p.91). 
 
Maracle, Bonnie Jane. 2002. “Adult Mohawk Language Immersion Programming”. 
McGill Journal of Education 37, 3: 387-403. <mje.mcgill.ca/article/view/8645> 
 
Abstract 
One method the Mohawk people have used intermittently since 1985 to help with the 
revitalization and preservation of the Mohawk language is adult immersion 
programming. In 2001, this study was conducted throughout the Mohawk Nation to 
determine what factors contribute to the retention of adult students in Mohawk language-
immersion programs. Information gathered from program administrators, instructors, 
students, and two Mohawk Elders is brought together to provide a 'one-minded' overview 
of what works and what doesn't work in adult Mohawk immersion programming. 
 
McCreery, Dale. 2013. “Challenges and Solutions in Adult Acquisition of Cree as a 
Second Language”. Master’s thesis, University of Victoria. 
 
Abstract 
 
The purpose of this thesis is to document and analyze the experiences and beliefs of a 
cross section of the second language Cree learning and teaching community regarding 
perceived hurdles in Cree language acquisition. Very little applied linguistic research has 



been done involving indigenous languages in Canada, especially ones focusing on adult 
learners; as a result this study was conceived of as being exploratory in nature, opening 
ground for further research. The research questions were as follows: what are the major 
challenges facing adult second language learners of Cree? And secondly, what are the 
solutions used by learners to overcome these challenges? Seven participants were 
interviewed from across western Canada, two learners, three teachers, and two 
participants who had been heavily involved in both learning and teaching. The interviews 
covered participants’ history with the language, exploring challenges, learning 
approaches, and goals. The findings suggested that the most significant challenges facing 
learners were affective challenges such as anxiety; in addition the nature of resources 
available to learners and teachers was a significant challenge. The study highlighted the 
connection between methodologies and challenges, suggesting that challenges which 
appear specific to a particular language are often instead the result of the methodological 
approach. It also highlighted some areas of disconnect between teacher and learner views 
on challenges. This thesis also examines the pedagogical implications of this research. 
 “The problem is that “professional linguists do not have a good track record in 

language teaching”(p.3) 
 “Regarding adult learners, I have met people who have made serious progress 

towards becoming fluent L2 speakers, but have met several times more 
individuals who had tried to achieve fluency but have instead had to make do with 
a very basic level of speaking or have simply given up. Significantly, after two 
years of searching, well over a thousand emails and talking to close to a hundred 
individuals including dozens of language teachers, linguists, and speakers from 
many different communities, I have not been able to contact a single fluent 
second language speaker of Cree who learnt the language entirely after 
puberty.”(p.7) 

 “Participants saw language as a very broad term, encompassing more than just 
words and grammar, extending to identity.”(p.38) 

 “Another aspect of motivation that learners and teachers discussed was the 
problem of maintaining motivation through the learning process, and the resulting 
see-saw progress. For example, Kurtis sees staying committed as a serious 
challenge for his students. And Corinne described having to really push herself to 
continue learning and using the resources she has: “I use it for a few weeks then 
get busy, then stop, then a few more weeks, then stop, so I just have to really push 
myself to do it.”(p.39) 

 “When asked how well she speaks Cree, she replies: “Not very well because I'm 
scared to speak Cree. Which is sad, because that's my ultimate goal is to speak 
it.”(p.44) 

 “The history of language suppression that Cree shares with most other First 
Nations languages in Canada and the United States means that language anxiety is 
systemic in many communities, not only with first language speakers, but also 
with younger learners who have inculcated these community anxieties. This 
aspect of anxiety and its impact on adults learning minority languages in Canada 
should be studied in more detail.”(p.44) 

 “They also list other characteristics that can make learning less stressful, such as 
having already learnt a second language…”(p.45) 



 “However, participants did not find all speakers to be equally useful, pointing out 
that fluent speakers are not necessarily good teachers, and are often difficult to 
speak to in Cree because of their own history with the language.”(p.48) 

 “In other words, having limited time is a problem, but having large gaps between 
the time he spends learning or using the language is also a problem.”(p.51) 

 “One of the most discouraging challenges is that none of the learners are really 
part of a Cree speaking community, in that none of them are able to use Cree as a 
primary language of communication with any other individuals.”(p.59) 

 “In line with participants’ very broad understandings of language and its 
interconnections with culture, participants also view language acquisition as a 
process that is interconnected with all aspects of a learner’s life and a learner’s 
community. This is possibly the most pervasive theme of all in the responses 
given by participants. Participants suggest that the more integrated language 
learning is, and the richer the language input and usage is, the easier it will be for 
learners to acquire the language.”(74) 

 “Several participants commented on the impact teaching the language had on their 
language skills, whether as teachers, or through tutoring the language. Although 
much of the benefits came as a result of being forced to rearticulate knowledge for 
a new individual, cementing the participant’s own knowledge, at least some of the 
benefit was motivational via the sense of responsibility to and for the language 
resulting from being seen as a source of knowledge.”(p.84) 

  
 
 
McIlwraith, Naomi Lynne. 2007. “Nitohta anohc. Nâkatohke. Now Listen. Listen 
Hard: A Creative Study of Nehiyawewin, the Plains Cree Language, and the 
Reasons for its Preservation.” Master’s thesis, University of Alberta. 
 
Abstract 
Recent Canadian censuses, 1996 and 2001, reveal fewer Nehiyawak, Plains Cree people, 
speaking Nehiyawewin at home, the most fertile ground for preserving language and 
culture.  Nehiyawak use the verb wâhkôhtowak to describe people who are related to each 
other and the noun wâhkôhtowina to speak of familial and cultural bonds.  While these 
kindred are vital to linguistic survival, linguicide threatens even a viable language such as 
Nehiyawewin.  Not a new phenomenon but one that has progressed over the last half 
millennium the pace of linguistic loss hastens at a troubling rate, comparing 
conspicuously to reduced biological diversity in the natural world.  Potentially most 
catastrophic is the extinction of Aboriginal truths, worldviews rich with meaning and 
phonic mystery: what does it mean to speak Nehiyawewin? To laugh in Nehiyawewin? To 
be angry or sad? To love or be spiritual? I offer this thesis as my creative contribution to 
this critical dialogue.  
 “Censoring Nehiyawewin dams the flow of Cree as the pulse of a people. While 

cultures can survive linguistic erosion, such a loss denotes the indiscriminate 
restriction on a people’s freedom of speech and perception.”(p.1) 



 “Zimbardo’s criteria for mind control aptly describe the residential school 
phenomenon, especially because forcing an Indigenous child to speak a colonial 
language is the same as forcing the child to think in the colonial language.”(p.30) 

 Marianne Mithun (1998) is quoted as saying, “Language represents the most 
creative, pervasive aspect of culture, the most intimate side of the mind. The loss 
of language diversity will mean that we will never even have the opportunity to 
appreciate the full creative capacities of the human mind.”(p.32) 

 “My study of Nehiyawewin coincides with many things, but it is most importantly 
a gift that has led me straight back to the significance of my own family.”(p.106) 

 
McIvor, Onowa. 2012. “îkakwiy nîhiyawiyân: I am Learning [to be] Cree.” PhD 
diss., University of British Columbia.  
 
Abstract 
Indigenous languages are at risk of extinction all over the world.  While revitalization 
approaches range from documentation, to early childhood immersion, to school-based 
approaches, to adult and community language classes, approaches focused on adult 
Indigenous language learners are sparse. Many indigenous adults did not have an 
opportunity to learn their ancestral language due to geographic dislocation from home 
territory, adoption, migration, urbanization, or discontinued language use between 
generations.  While many of these adults are determined to regain this part of their 
heritage, very few cases have been documented.  This study begins to fill this knowledge 
gap through its contribution of an autoethnographic account of the author’s language 
learning journey with nîhiyawîwin (the Cree language) over more than ten years. The 
journey was documented through journal writing and other language learning records, 
which were used to create the autoethnography.  The primary aim of this study was to 
examine the motivations, processes, effects, and outcomes of the author’s journey into 
urban nîhiyawîwin learning. While the autoethnographic approach focuses on only one 
story, this research contributes to a broader understanding of adult Indigenous language 
loss and recovery in Canada. This dissertation contributes to the creation of new 
knowledge in four distinct ways: it adds to the largely untold story of urban adult 
Indigenous language learning in Canada; it expands the foci of the Indigenous language 
revitalization movement to include Indigenous adult learners; it aligns Indigenous 
language revitalization efforts with the decolonization movement; and it provides the 
opportunity to inform second-language learning researchers and practitioners about adult 
Indigenous language learning. Several implications arise from this research, including 
justification for Indigenous language learning as a new academic field of study, and 
policy recommendations are made pertaining to funding and legislation. 
 “An increasing number of Indigenous adults in Canada want to learn their 

ancestral language(s), yet struggle with how to gain this knowledge and ability 
(Daniels-Fiss, 2008: Maracle, 2002; Sarkar & Metallic, 2009). This challenge is 
due, at least in part, to a low number of visible role models who have successfully 
learned Indigenous languages as adults.”(p.1) 



 

 “To begin, the first and second eras are highlighted as underemphasized in the 
Indigenous language revitalization literature, which leaves these areas as 
undertold stories in the history of Indigenous language on Turtle Island.”(p.15)  

 “Indigenous multilingualism/multidialectism was both necessary and 
commonplace due to this travel for purposes of adventure, trade, following 
buffalo and other large gam, food gathering (often from neighboring territories), 
and tribal intermarriage.”(p.16) 

 “Indigenous languages erode when speakers no longer frequent the places for 
which they have names, when the activities once carried out are no longer done, 
and when no reason exists to explain certain skills and procedures, or to explain 
why something is done in a certain way. Once the buffalo became extinct, there 
was no longer any need to explain how to skin one, or how to tan a hide, make 
pemmican, or carve bone into tools.”(p.22-3) 

 “The consequences of both the loss of Indigenous languages and the effects of 
losing our language are genuine and serious. Death, poor health, poverty, 
homelessness, addiction, dislocation, and weakened identities have contributed 
immeasurably to the current condition of Indigenous languages in Canada and 
around the world.”(p.28) 

 Aboriginal Languages of Canada Act, private members bill put forth in 2009 and 
although it passed a first readings, there has been no movement since. (p.35) 

 “While a growing number of Indigenous adults are becoming interested in 
learning their ancestral language and increasing efforts are being put into 
developing programs and approaches for this age group, a search of the literature 
(particularly peer-reviewed articles) confirmed that this area of research is new.  
While literature pertaining to adult ISLL exists, it remains sparse, limited to fewer 
than ten sources, including recent dissertations and Indigenous community and 
organization newsletters.”(p.44) 

 “From the formal adult Indigenous language learning literature, three prominent 
approaches emerge: language classes, cohort-based immersion, and individually 
focused approaches.”(p.45) 

 Accelerated Second Language Acquisition (ASLA) approach to language 
learning: an immersion approach that focuses on developing comprehension and 
speaking abilities and can be used individually or with groups.  It uses 
methodologically sequenced categories of color images of people, objects, and 



scenarios which build on one another toward a working command of the 
language. (p.50) This approach was developed by Dr. Neyooxet Greymorning, 
who is based at the University of Montana.  

 “…Scholars such as Kumaravadivelu (2006) recommend moving toward a 
‘postmethod’ state, one that focuses less on ‘one magical method’ (p.164) and 
rather seeks to complexify the many factors that contribute to learning and 
teaching.”(p.52) 

 “…adults as a learning group in the Indigenous language revitalization movement 
have much to contribute to creating ‘domains for language use.”(p.55) 

 “A common barrier for individual adult learning is the lack of a community of 
speakers in addition to their mentor/teacher with whom to practice and 
engage.”(p.57) 

 “Beyond the reasoning that a focus on specificity can actually further a general 
understanding of a phenomenon, another factor in choosing to focus on one story 
is the potential that story has to resonate and connect with others who will see 
parts of their own stories in the one they are encountering.”(p.99) 

 “While William Campbell’s journal tells a fascinating story of an extremely 
formative time in this country’s history, its importance to my story is the reminder 
that, within living memory of just a few generations, nîhiyawîwin was the 
language of commerce and was taken up by many European immigrants to enable 
them to integrate into their new communities and, in many cases, including my 
grandfather’s, to attract a wife.”(p.108) 

 “For new learners and for striving, seeking learners whose goals are to learn to 
speak your language, my best advice is to learn all you can about second-language 
learning so that you can create the most effective learning experiences that you 
can, and find a mentor (or two!) who is willing to work with you, wither near or 
from afar (on the phone, over Skype) so that you can HEAR the language and 
have someone to practice speaking with.”(p.154) 

 “In conclusion, both the quest and the language learning itself have contributed 
significantly to strengthening my cultural identity, and outcome that has important 
implications for other adult Indigenous language learners.”(p.164) 

 “One message I hope that other adult learners, program designers, and funding 
bodies will obtain from this dissertation research is that we – this generation of 
adult Indigenous language learners, the generation between the last living 
speakers of our languages and the children who are the greatest hope for the 
continuation of our languages – needs to be seen as the missing link, not the 
weakest link.”(p.165-6) 

 
McIvor, Onowa. 2005. “Building the Nests: Indigenous Language Revitalization in 
Canada Through Early Childhood Immersion Program.” Master’s thesis, 
University of Victoria. 
 
Abstract  
Indigenous languages in Canada are critically at risk of extinction. Many Indigenous 
communities are working hard to save their languages through various methods. One 
method proven to be largely successful in other parts of the world is early childhood 



heritage language immersion programming, which is commonly known as a 'language 
nest' program. However, this method is sparsely employed in B.C. and Canada as a 
method of language retention and revitalization. 
Using qualitative research methodologies involving observations and interviews this 
study included key community members in two Indigenous communities which have 
developed 'language nest' programs. The goal of the observations and interviews was to 
identity factors contributing to successes and challenges in initiating and maintaining 
'language nest' programs. The findings of the study indicate that the 'language nest' model 
is adaptable to the First Nations context in Canada. The findings combined with a 
literature review yielded practical recommendations for other communities and 
possibilities for future action. 
 “a core issue of language revitalization is the deeply psychological issue of 

identity (Shaw, 2004).”(p.2) 
 “Additionally, by immersing children in Indigenous language, negative impact on 

self- identity and self-image can be reversed (Jacobs, 1998). This is an important 
strategy to developing resiliency in Aboriginal children who may combat racism 
and other disadvantages of being Aboriginal in a colonial society.”(p.3) 

 “In Canada, the United States and beyond, we continue to live in an era of the 
'nation state' which promotes one common language (Eggington & Wren, 1997; 
May, 2000). The mainstream Western capitalist point of view is that language 
differences stand in the way of progress and should be eradicated through a firm 
and ruthless policy of assimilation.”(p.10) 

 “Haugen and Bloomfield (1974) convey that Native American languages may not 
have been used for atomic science but their subtleties of expression are beyond a 
mono-English speakers' comprehension.”(p.11) 

 “There are multiple reasons for the Indigenous language revitalization movement 
in Canada. In order to further the Indigenous sovereignty movement; to save their 
cultures and livelihood; and to safeguard the future of coming generations of First 
Nations children; communities are working hard to save their languages.”(p.17) 

 “Kirkness (2002) supports trying to influence policy by informing public opinion 
as to the state of Indigenous culture. Additionally, she stresses pressing for 
legislation to protect Aboriginal languages as well as the right to use them.”(p.21) 

 “Up to three years of age is a critical time for children to lay the foundation of 
sound making, and language acquisition is easier for young children (Royal 
Commission on Aboriginal Peoples, 1996). Within months of being born, babies 
begin to acquire language; by age five they master the basic sound system 
structures and grammar of their native language (Cazden, 1974; Ignace, 
1998).”(p.23) 

 “An additional advantage to immersion programs that communities have noticed 
is the difference in the ways that language nest children relate to family and 
community members as they learn the positive facets of culture, traditional 
spirituality, and respect for teachers and elders in addition to the sounds and 
phrases of the language (Jacobs, 1998).”(p.25-6) 

 “Participants in both communities emphasized in different ways that it takes 
strong leadership to get language nest programs started in First Nations 
communities. In one community, initiation of the program was basically the will 



of one woman; in the other community, a strong group of determined parents 
founded the program.”(p.53) 

 “Participants in both communities described how meeting members of other 
communities who were doing language nests and working towards language 
revitalization had inspired and motivated them to learn more and to get 
started.”(p.54) * more opportunities for people to share what they are doing is 
necessary in Canada and the international community! 

 “Echoed in both communities was the belief that "the younger the better" for 
creating opportunities towards gaining fluency, as children learn languages more 
easily than teenagers or adults. The parents described how difficult it was to learn 
a second language as adults and said they wanted their children to begin as early 
as possible.”(p.56) 

 “It was reported by teachers that Elders who participated in the language nest 
seemed to improve their own well-being by being involved. Their lives seemed to 
have a new sense of purpose and they felt more connected and alive.”(p.58) 

 “Participants in both communities reported avoiding formal ECE licensing for the 
language nest program approach.”(p.66) 

 “Surprisingly, neither community reported a lack of funding or resources as a 
major obstacle. However, it was reported that there must be some kind of funding 
source, however minimal it may be. Even if the space was donated and many 
people volunteered their time, there were some real costs to start-up and 
operations that were unavoidable.”(p.70) 

 “One community did fundraising initially through activities such as bingos and 
bake sales but more recently have innovatively used their expertise to run 
language training programs for heritage language teachers from across the 
province. The revenues generated from these language training endeavours are 
reinvested into language programs such as the language nest.”(p.71) 

 “Community parents have been described as fearful of the traditional language. 
This has manifested in parents avoiding, stalling, and refusing to participate in the 
immersion language programs.”(p.73) 

 “All eight participants commented on some aspect of the children's increased self- 
esteem, pride or positive cultural identity formation as a result of the language 
nest program.”(p.79) 

 “In one community, the first children who went through the language nest and 
then K-7 immersion have now graduated and work at the school as curriculum 
developers. One of the teachers reported that she has conferred with these past 
graduates (who are now young adults) on certain words or concepts that she does 
not know.”(p.81) 

 “In both communities involved in the study, the language nest programs were 
catalysts for other language revitalization endeavours such as elementary and 
secondary school immersion, weekly language classes for adults, annual language 
retreats for language teachers and week-long immersion 'camps' for community 
members.”(p.85) 

Meek, Barbara Allyn. 2001. “Kaska Language Socialization, Acquistion and Shift.” 
PhD diss., University of Arizona.  
 



Abstract 

Language maintenance and re-creation are burning issues for many indigenous 
communities around the world. Child language acquisition and socialization are 
processes integral to understanding these issues. In order to design realistic language re- 
creation projects, research must first address the many factors impacting the acquisition 
and maintenance of a language by children. This dissertation shows how different 
contexts, historical, environmental, interactional, relate to Kaska language socialization 
and acquisition. Kaska is a Northern Athabaskan language spoken in the Yukon Territory 
(Canada). In particular, it shows how the shift from Kaska being a language of everyday 
communication to one associated with authority and respect constrains children's Kaska 
production. 

To examine this shift, a combination of linguistic and ethnographic methods are used. 
Linguistic description identifies the grammatical structures of the target language. These 
are the structures that children need to acquire in order to be able to understand and speak 
the Kaska language. Additionally, grammatical description of adult utterances reveals 
that children are being exposed to a full Kaska grammar. This suggests that children may 
understand more Kaska than they produce. 

Ethnographic methods identify the social constraints on speaking the Kaska language and 
help establish links between links between interaction patterns and ideological constructs. 
They reveal that language choice is related to a speaker's age and social position. Older 
interlocutors may choose to speak Kaska while younger interlocutors typically choose 
English. Children have incorporated this pattern into their playgroups. By producing a 
Kaska utterance, a child may become leader of the playgroup. He or she uses Kaska to 
attain this social position. 

Speaking Kaska is also related to the concept of respect. Narratives on socialization 
emphasize this by instructing children on how to behave respectfully. While children are 
exposed to an adult Kaska grammar, they predominantly speak English. This pattern is 
not just the result of past assimilationist practices; it is part of Kaska language 
socialization. 

Merle, Richards and David Maracle. 2002. “An Intensive Native Language Program 
for Adults: The Instructors Perspective.” McGill Journal of Education 37, 3: 371-
385. <mje.mcgill.ca/article/view/8644> 
 
Abstract 
For Aboriginal people, the understanding and practice of traditions are closely connected 
with language learning, as the ways of thinking and viewing the world are encoded in 
Native languages. However, because few fluent speakers remain as language teachers, 
new ways of learning are needed to restore the languages to use. The article describes the 
perceptions of the instructors about the structure of an adult language program and 
changes that have been made as a result of the findings from the first cohorts. Strategies 
for language development are discussed, along with recommendations and cautions for 
future adult language programs. 



 
Michel, Kathryn A. 2012. “Trickster’s Path to Language Transformation: Stories of 
Secwepemc Immersion from Chief Ataham School.” PhD diss., University of British 
Columbia. 
 
Abstract 
I am a Secwepemc woman. I weave my identity around my land, my nation, and my 
family. My journey has led me to live my life working to help revitalize the Secwepemc 
language through immersion education. Through this qualitative study, framed by the 
oral tradition of stsptekwle, I share stories of my own involvement in language 
regeneration and stories from community members who worked alongside me to develop 
an Indigenous immersion school.  These stories are set within the village of Sexqeltqin, in 
the South-Central Interior of British Columbia. They focus on the early experience of the 
founding members of Chief Atahm School to help uncover how an Indigenous 
community, filled with hegemonic beliefs of its own obsolescence, worked to reconnect 
the self to community, through language. 
Throughout this research journey, narrative and autoethnographical elements merge with 
the Secwepemc oral tradition. Through using oral tradition as a theoretical and conceptual 
tool, I reframe Aboriginal language revitalization as a journey of reconnecting self to 
community.  The development of the “Restorying” Coyote Research and Theoretical 
Model not only asserts my rights as a Secwepemc researcher, but also, my responsibility 
to give back to my community.  The Trickster and Transformative elements of Coyote 
help to frame the research findings as a dynamic interplay whereby the self, community, 
and the colonized world, all compete for the rights to the Secwepemc language. Within 
the research analysis, the findings from Chief Atahm School loop back to connect to 
colonial history in my creation of an interactive community game utilizing Coyote’s Path 
to Language Power.  
As a Secwepemc mother who has raised four children within the loving circle of the 
Secwepemc language, I join my fellow storytellers in this telling of the Chief Atahm 
School Creation Story.  This story becomes a part of the Coyote History, as it jumps 
forwards and backwards, to link the story of language loss to stories told for over tens of 
thousands of years.  This story tells of how ordinary people become heroes through 
learning to trust in each other and in the wisdom of their ancestors.  
 “In a sense, by choosing to frame this research journey within the Secwepemc 

tradition of stsptekwle, I join with generations of Secwepemc before me who have 
used the adventures of Sek’lep to interpret human experience. The process that led 
me to embrace stsptekwle as the medium to communicate stories of language 
regeneration reads like a story itself”(p.11) 

 “The uniqueness of the Chief Atahm School story lies in how the characters 
involved in the battle against language loss successfully mobilized self and 
community.”(p.20) 

 Language nest opened up a few years prior to the 1991 opening of Chief Atahm 
(p.21). 

 “Presently, the school has seven Elders on staff, who work alongside younger 
teachers in the immersion classrooms.”(p.22) 



 “Students who attended Chief Atahm School during its early stages of 
development are demonstrating that balance between two worlds can be achieved 
as they engage in a variety of post-secondary and employment opportunities while 
maintaining a sense of collective identity and responsibility.”(p.25) 

 “James Crawford (1997), a researcher on bilingual education writes about how the 
decision of raising children in the dominant culture’s language is often not a 
conscious choice, but one that is greatly influenced by social disruption.”(p.66) 

 “From my own observations of First Nations language projects in B.C., I have 
noted that a rating system that categorizes levels of language loss can sometimes 
be counterproductive. For example, a community that comes to the realization 
that they are at Stage Eight on Fishman’s scale (most endangered) often becomes 
overwhelmed by the magnitude of the situation.”(p.91) 

 “Indigenous immersion sites must be aware of the negative external pressures that 
can threaten to unravel a community’s vision for their language.”(p.111) 

 “Most of the negative comments about starting an immersion school came from 
within the First Nation community, although some said that they heard 
grumblings from the non-Native population in Chase too.”(p.155) 

 “Although, their initial reasons for involvement varied, all of the parents 
expressed that they felt that the school offered something they felt was missing in 
their childhood, connection to language, culture, and community.”(p.157) 

 “Through strong parental involvement, the school kept moving forward, despite 
residing within a larger community that still questioned the value of the 
Secwepemc.”(p.164) 

 “In so many ways the immersion program help restore the Elders to their natural 
role as teachers. The Coyote worked her magic to invite their knowledge into the 
classroom, thereby enhancing the intergenerational transmission of culture and 
language.”(p.174) 

 Over 325 students have been enrolled in the Secwepemc immersion program in 
the last two decades (p.179). 

 “The power of language – I think the kids don’t know how much impact they 
have on the community and maybe other people. It’s sad to say how rare they are.  
How rare a young person speaking the language is.”(p.183) 

 “Within the research findings, we find evidence that one of the challenges to 
starting an immersion education program was in maintaining momentum despite a 
prevailing belief that the Secwepemc language and culture was in some ways 
inferior to Euro-Canadian language and culture.”(p.199-200) 

 “If Euro-Canada is successful in fully claiming the territory of the heart, it will 
destroy the relationship that the Secwepemc have nurtured for tens of thousands 
of years: the relationship to each other, the land, language, stories, knowledge, 
and beliefs.”(p.209) 

 Barnhardt & Kirkness (1991, p.14) “What First Nations people are seeking is not 
a lesser education, and not even an unequal education, but rather a better 
education – an education that respects them for who they are, that is relevant to 
their view of the world, that offers reciprocity in their relationships with others, 
and that helps them exercise responsibility over their own lives.”(p.254)   

 



Moore, Danièle and Margaret Macdonald. 2013. “Language and Literacy 
Development in a Canadian Native Community: Halq’eméylem Revitalization in a 
Stó:lō Head Start Program in British Columbia.” The Modern Language Journal 97, 
3: 702-719. DOI: 10.1111/j.1540-4781.2013.12028.x 
 
Abstract 
The following study is part of a larger community-based project that began in 2007 to 
document Halq’eme ́ylem language and cultural transmission among Elders, family 
members, and teachers in the Sto ́ :lo ̄ First Nation located in Chilliwack, British 
Columbia, Canada (MacDonald et al., 2010; MacDonald et al., 2011). Within the larger 
project, this article focuses on Halq’eme ́ylem language and literacy transmission and the 
ways that literacy practices, including the creation of a Halq’eme ́ylem orthography, and 
theories of school-based second language acquisition have influenced language 
revitalization within a British Columbia Aboriginal Head Start program. Using 
ethnographic methods and grounded theory, findings illustrate how a lack of teacher 
fluency has influenced the transmission of Halq’eme ́ylem by creating the need to rely on 
a unique bi-/multiliteracy base where environmental print, translated names, translated 
songs, and interactive text-based computer games are used to support Halq’eme ́ylem 
language development among parents and teachers who are jointly and concurrently 
learning and teaching their ancestral language. The study is anchored in a critical 
perspective on multilingualism (Creese & Blackledge, 2010) that moves away from 
ideologized beliefs that linguistic systems should be strictly separated, including within 
second language classrooms (Cummins, 2008; Lu ̈di, 2003; Lu ̈di & Py, 2009; Moore & 
Gajo, 2009; Swain & Lapkin, 2005). 
 
Multilingual. 2014. “Annual Resource Directory.” 
<multilingual.com/downloads/2014RD.pdf> 
 
Nikkel, Walter. 2006. “Language Revitalization in Northern Manitoba: A Study of 
an Elementary School Cree Bilingual Program.” Master’s thesis, University of 
Manitoba. 
 
Abstract 
This thesis concerns a study of an immersion-style Cree language program in an 
elementary school in northern Manitoba. Using a collaborative action research model, 
students’ language proficiency, attitudes and academic performance as well as parent and 
teacher interviews were analyzed to assess the effectiveness of the program and to 
explore the program’s correspondence to community needs and expectations. Findings 
showed that while students were acquiring Cree vocabulary, their ability to communicate 
in Cree was very limited and they were not able to converse. Findings also showed that 
Cree Program students had generally positive attitudes toward Cree language and culture, 
and that the increased time devoted to Cree had no demonstrable negative effects on their 
academic performance in other subject areas. Adult interviews demonstrated clearly that 
community adults had both high hopes and realistic assessments of the program and of 
students’ performance, and, perhaps most importantly, in light of the sad history of 



Aboriginal education in Canada, parents expressed a strong commitment to the Cree 
Program and appeared very engaged in their children’s education. 
 “The Cree Language Bilingual Program (Cree Program) was different in that it 

was a grass roots initiative that came about as a response to a need expressed by 
the Thompson Aboriginal community in a survey conducted by the Thompson 
Aboriginal Education Advisory Council.”(p.3) 

 “The Cree Program is a language immersion program, where Cree is the language 
of instruction for 35 to 50 percent of the school day. The program began with two 
Kindergarten classes in September 2001, and subsequent grades have been added 
every year since.”(p.5) 

 “In addition to the expectation that students will become fluent Cree speakers, 
there is also the belief that, with cultural programming delivered by Aboriginal 
teachers, the program will offer a culturally appropriate form of education that 
will engender greater success and less student alienation for Aboriginal learners 
than mainstream programs.”(p.6) 

 “These reports on Aboriginal language bilingual programs paint only very broadly 
stroked pictures of how the programs were evaluated. There appears to have been 
considerable reliance on anecdotal evidence concerning target language 
acquisition, while more formal, systematic evaluations have tended to focus 
primarily on student performance on standardized tests in English.”(p.19) 

 “Ideally, the research model needs to be participatory in its structure, multi- 
modal in design, and incorporate a strong qualitative, interpretivist component. 
Language proficiency assessment of students needs to have oral language skills as 
a central focus, but to consider also the attitudes and cultural beliefs that underlie 
students’ learning.”(p.28) 

 “The school clearly has a visible Aboriginal character, as evidenced by the 
prominent display of Cree words outside and inside the school. Extracurricular 
activities include a powwow club, drumming and fiddling groups, and occasional 
adult Cree language classes. The school has numerous Aboriginal teachers on 
staff (at least 10) and, while the current administration is not Aboriginal, it has, in 
recent years, also had Aboriginal principals and vice principals.”(p.30) 

 “Another parent described how Cree-speaking relatives had been impressed with 
the quality of her child’s pronunciation of Cree words, but noted that the child did 
not understand when her grandparent would address her in Cree, “unless it’s a list 
of numbers, or colours, or names of some animals”(p.44) 

 “While parents indicate that they are loath to criticize the program, their interview 
comments suggest a measure of disappointment when, after 3 to 4 years in the 
program, students remain unable to converse in Cree. Teachers’ comments also 
indicate that they had anticipated that students would develop a greater level of 
oral proficiency, though one of the teachers was quick to point out that, “this is 
not an immersion program where kids have French all day long. Here they only 
spend 30 – 50 percent of their time in Cree.”(p.49) 

 “Instead of parental alienation, it is commitment and engagement that figure most 
strongly in the interview data. The parent participants indicated that they were 
engaged and committed to the Cree Program and to Wapanohk School.”(p.59) 

 “Overall, there was considerable agreement between parents and teachers about 



improvements needed in the Cree Program, and these were centred around three 
main themes: 1) support for culture and language learning in the school; 2) the 
need for a common understanding of the Cree Program in the school and the 
community; 3) the need for more program resources.”(p.74) 

 “All participants agreed that Cree culture is present in the school and that children 
are exposed to various cultural events over the school year, and they also 
expressed a desire for even more Cree culture. However, on this topic, the vision 
of culture is not the same for teachers and parents. It appears that the parents are 
eager to go beyond what the teachers want; they are asking for something bolder 
than cultural activities like games, Elders’ teachings or story-telling.” (p.84) 

 
Northwest Territories Education, Culture, and Employment. 2010. “Northwest 
Territories Aboriginal Languages Plan: A Shared Responsibility.” 
<ece.gov.nt.ca/files/T2.02.01_NWT%20Aboriginal%20Languages%20Plan%20-
%20A%20Shared%20Responsibility.pdf.pdf> 
 
Executive Summary 
The Northwest Territories Aboriginal Languages Plan sets out a framework for 
strengthening Aboriginal languages over the next decade. It describes a broad vision, 
goals and objectives, as well as a series of strategies and actions to support increased use 
of Aboriginal languages by residents and the Government of the Northwest Territories 
(GNWT). 
The use and revitalization of the languages is important to northerners. Aboriginal 
languages reflect distinctive histories and cultures of this land. To speak one’s own 
language provides a sense of identity, self-esteem and supports social cohesion. The 
knowledge expressed through languages benefits not just the culture from which it 
comes, but also contributes to the sum total of all knowledge. 
However, the NWT’s nine Official Aboriginal Languages are under pressure. In the past 
fifty years the use of the north’s Aboriginal languages has dropped significantly and, like 
many heritage languages around the world, face strong pressure from Canada’s dominant 
languages – English and French. The NWT Bureau of Statistics 2009 NWT Community 
Survey highlighted some uncomfortable information with respect to the number of those 
with the ability to converse in Aboriginal languages. Currently, there are about 7,200 
people living in the NWT who can converse in an Aboriginal Language – but this 
represents only about 38 percent of Aboriginal residents. 
Overall, five of the NWT’s Official Aboriginal Languages have less than five hundred 
people with the ability to converse; six of the languages now have less than 1,000 people, 
eight languages have less than 1,500 and only one NWT official Aboriginal language 
community, Tlicho, has more than 2,500 people with the ability to converse. These 
figures reinforce the urgent need for action to revitalize Aboriginal languages. 
The NWT Aboriginal Languages Plan was developed based upon the comments and 
contributions of over 300 northerners. Building upon the results of the NWT Aboriginal 
Languages Symposium held in the spring of 2010 and co-hosted by the Honourable 
Jackson Lafferty, Minister Responsible for Official Languages and Mr. Kevin 
Menicoche, Chair of the NWT Legislative Assembly’s Standing Committee on 
Government Operations, the Plan was developed over the past six months. In preparing 



the Plan, past research and consultations were reviewed; interviews were conducted with 
language experts, leaders and others with an interest and involvement in language 
matters. 
The Plan recognizes and supports the concept that responsibility for language is shared 
between individuals, families, language communities, governments and the broader 
society. It suggests that all must be responsible for doing their part to support Aboriginal 
language use. In particular, the Plan discusses the key roles that language communities 
must play in supporting the increased use of Aboriginal language and highlights the 
language plans identified by language community members at the NWT Aboriginal 
Languages Symposium. 
The Plan provides a vision statement to guide work over the next decade. The vision 
describes a picture of what the situation would be if the goals of the Plan were achieved. 
The vision is simple and direct and reflects the ideas and suggestions heard from people 
living throughout the NWT: 
Aboriginal languages are used extensively, on a daily basis, to communicate in NWT 
homes and communities, as well as within the organizations and agencies providing 
services to the public. 
To achieve this result, the Plan focuses on four goals, each of which is supported by three 
objectives. The goals and objectives emphasize the importance of understanding and 
valuing languages, speaking languages in everyday situations and then writing languages. 
The final goal speaks directly to the aspect of government services and suggests that a 
particular emphasis on service should be placed in areas where the public believes there 
is the greatest need - health, social services, justice and housing. 
 
NWT Aboriginal Languages Plan – Goals and Objectives 
Promote 
Aboriginal 
Language Use 
 

Speak Aboriginal 
Languages 
 

Write Aboriginal 
Languages 
 

Provide 
Government 
Services in 
Aboriginal 
Languages 
 

 
Increase public 
awareness and 
understanding of the 
importance of 
Aboriginal 
languages 
 

Encourage family- 
centered, 
community, and 
educational 
activities supporting 
conversational use 
of Aboriginal 
languages 
 

Develop standards 
for written language 
use 
 

Set GNWT 
language service 
levels, focusing on 
those government 
services that are of 
high importance to 
the public 
 

Recognize and 
celebrate Aboriginal 
language use 
 

Increase 
opportunities for 
speaking Aboriginal 
languages in formal 
and informal 
settings 

Enhance languages 
through agreement 
on terminology and 
language use 

Provide active offer 
for services in 
Aboriginal 
languages 
 



 
Demonstrate 
leadership in 
promoting and using 
Aboriginal 
languages 
 

Encourage use of 
Aboriginal 
languages during 
cultural activities 

Use writing to 
communicate 
stories, legends and 
other information 
 

Require oral and 
written language 
services to meet 
established 
standards 

 
The Plan’s vision, goals and objectives are supported by five groups of activities called 
Supporting Strategies and Actions. Combined the Supporting Strategies and Actions 
include over seventy actions. A number of the actions support more than one of the goals. 
A general description and highlights of actions for each of the Supporting Strategies are 
outlined below. 

Collaborate and Cooperate in Strengthening Aboriginal Languages 
Successful strengthening of Aboriginal languages requires extensive cooperation 
between families, communities, organizations and governments. Each has a 
critical role to play in language revitalization and service efforts. Overall success 
requires the sharing of information, project results, accountability and best 
practices. 
The actions in this area suggest that there is increased collaboration and definition 
of roles and responsibilities through agreements between the GNWT and 
Aboriginal governments. Agreements could outline the commitment of 
governments to work together, define the roles and areas of collaboration, identify 
funding to be used for program activities and outline how mutual accountability 
for actions will be addressed. This Supporting Strategy also includes actions to 
increase information exchange and the review and streamlining of the Aboriginal 
language community funding processes. Finally, it calls for collaborative and 
cooperative actions through which leadership, language specialists and 
northerners can work together to promote and celebrate Aboriginal language use. 
Provide Aboriginal Language Education and Training 
Fundamental to the transmission of language between one generation and the next 
is successful language learning. In the NWT, this means that youth and adults 
who do not currently speak an Aboriginal language must have formal and 
informal opportunities to learn – some of these opportunities will be in traditional, 
land-based settings, while others will occur in schools and other learning centres. 
Actions in this Supporting Strategy are based on the concept of family and 
community literacy. This suggests that efforts to strengthen Aboriginal language 
use begins with the family – 
parents, grandparents and children and that programs and supporting 
activities must be structured to reflect the critical importance of the family. 
It also suggests that actions are required to support adults, particularly parents, 
who have lost their language skills, so that they may relearn their language with 
their children. 
Enhance Organizational Support for Language Activities 
Governments have key roles in supporting the strengthening of Aboriginal 
languages. Governments deliver support through departments and agencies. 



Ensuring that such departments and agencies are appropriately structured and 
have the mandates, staff and funding necessary to carry out their responsibilities 
is important. 
Some of the key actions in the Plan include establishing an Aboriginal Languages 
Centre, operating at-arms-length from the GNWT and reporting to the Aboriginal 
Languages Revitalization Board, to lead and promote coordination, collaboration 
and various revitalization and language development activities. It also suggests 
the elimination of the Official Languages Board and the re-focusing of current 
policies and legislation on establishment of two regimes. The first, to emphasize 
Aboriginal language protection, revitalization and modernization and a second 
regime to address language service requirements within the GNWT. 
Utilize Technologies to Support Goals 
A wide-range of technologies is now available to improve the storage and 
transmission of information. These technologies can be extensively used to 
document, preserve, increase access to and support for Aboriginal language 
programs. These technologies do not replace the people who have the knowledge 
and skill resulting from years of language use, but rather provide ways in which 
this information and knowledge can be transmitted to others. 
Specific actions to complete the standardization of the Dene font, preservation of 
existing language materials such as writings, audio and video tapes and 
investigating the use of current and future technologies to support language 
learning are identified as action areas. 
Language Planning and Measuring Success 
All aspects of the NWT Aboriginal Languages Plan must be monitored to 
determine whether the activities are successful. Monitoring can also help us 
understand what can be done to continually improve programs and services 
offered. The monitoring, evaluation and accountability for activities is a shared 
responsibility involving language communities, governments and the residents of 
the NWT. 
Aboriginal language use in the NWT has reached a critical stage. Revitalization 
actions have a limited period in which to become effective before many of those 
with the best understanding of the languages, and the strongest language skills are 
no longer with us. As a result, it is particularly important that actions taken are 
focused effectively and, if they do not work, they are adjusted or terminated to 
make way for better programs. By taking actions to plan, monitor and evaluate 
actions, all involved are committing to finding the best possible activities. 

The Plan goes on to discuss implementation of the actions and indicates that all of the 
actions noted are to begin within three years. It also indicates that a regular review of the 
Plan will be important, as adjustments to the Plan are likely to be required. The Plan 
describes a schedule for review that will occur every three years. 
The future of the NWT’s Official Aboriginal Languages is unclear. The erosion of 
language use, the aging population of language speakers and the pressures created by 
dominant languages all suggest that revitalizing Aboriginal languages will be a challenge. 
That being said, many northerners believe in the importance of languages to the cultures 
of the people living in the NWT. As well, many understand that the revitalization of 
languages can help strengthen communities and make people proud of their heritage. 



Still others have dedicated themselves to languages and language learning – they have 
spent their careers and their lives improving their knowledge and skills and passing this 
information on to their children, their families, friends and neighbors. This strong 
passion, rooted in values and beliefs closely held by many, provides a solid foundation – 
a foundation on which the actions of this Plan can rest in order to support the 
strengthening of all of the NWT’s Official Aboriginal Languages. 
 
O’Sullivan, Erin. 2010. “Aboriginal Language Use and Socioeconomic Well-Being: 
A Multilevel Analysis.” PhD diss., McMaster University. 
 
Abstract 
This dissertation uses multilevel models to test the veracity of two competing theories 
regarding the effect of Aboriginal language use on socioeconomic well-being.  The 
cohesion of hypothesis suggests that Aboriginal language use will contribute to a sense of 
ethnic identity and, in turn, to socioeconomic prosperity. The ghettoization hypothesis 
suggests that Aboriginal language use will reduce well-being by contributing to social 
and economic isolation. 
Descriptive statistics from the 2001 Census of Canada support the ghettoization 
hypothesis.  Compared to Aboriginal peoples who do not use an Aboriginal language, 
Aboriginal language users have lower levels of educational attainment, income, labour 
force participation and employment.  Multilevel models however, demonstrate that 
neither hypothesis merits unqualified support.  Aboriginal language users are predicted to 
have lower well-being than non-speakers under some circumstances – most notably in 
non-Aboriginal communities.  Under other circumstances, however, the opposite is true.  
Tests of the mechanisms by which Aboriginal language use is supposed to affect well-
being also have inconsistent implications.  Additional research is proposed that might 
clarify the apparently complex relationship between Aboriginal language use and well-
being.    
Aboriginal language use in Canada is declining very rapidly.  Of the dozens of 
Aboriginal languages used in Canada today, only a few are expected to survive into the 
next century.  This dissertation may provide guidance to Aboriginal leaders tasked with 
allocating resources, as well as to politicians and policy-makers faced with increasingly 
urgent demands to support Aboriginal language maintenance.  
 “Authors such as Coulmas (1992, p.167) note that minority languages tend to 

decline if they fail to adapt to mainstream or emerging ideas, technologies, etc. 
Coulmas (1992), Drapeau (1995) and others, however, also note that modernizing 
traditional languages can be extremely difficult.”(p.16) 

 “Essentially, then, both overt coercion and changes in the ecologies of language in 
Canada seem likely to have furthered the decline of Aboriginal languages.”(p.19) 

 “How the abstract notion of language rights translates into public policy is 
uncertain.”(p.21) 

 “It could be argued, moreover, that non-speaking respondents to whom 
Aboriginal language use is important actually undermine the notion that ancestral 
language use is integral to ethnic identity.”(p.28) 



 “As indicated earlier, discussions of Aboriginal languages in Canada and 
elsewhere emphasize their ‘local’ quality.  This quality is manifested in names for 
landmarks, local flora and fauna, etc.”(p.49) 

 “Patrick concludes that, in Canadian law, Aboriginal culture is ‘linked to, and 
even ‘frozen’ in, a distant past’ (2005, p.373); ‘that ‘culture,’ intrinsic to the 
granting of rights, has been understood as ‘fixed’ in some pre-contact past, its 
social practices, traditions,’ and structure remaining distinctive only by remaining 
unchanged.  In other words, to the extent that these practices do change – in 
particular, by becoming influenced by Euro-Canadian or ‘Western’ practices – 
they are no longer considered ‘distinctive’ (2005, pp.374-375).  Essential, 
disputes over whether and how to modernize Aboriginal languages might be 
particularly animated given the potential legal and financial repercussions 
associated with altering ‘Aboriginal culture.’”(p.55) 

 “Essentially, some still presume that Aboriginal people to obsolete traditions and 
mindsets.”(p.57) 

 “The instability of government policy with respect to Aboriginal languages may, 
at least in part, be a consequence of apparently irredeemably conflicting 
theoretical perspectives and anecdotal evidence, plus a dearth of scientific 
empirical research on the effects of Aboriginal language use on users.”(p.69) 

 Response variables used as indicators of socio-economic well-being: educational 
attainment, total income, employment income, labour force participation, and 
employment (p.94) 

 “No sweeping statements, however, can be made about the direction of the 
relationship between Aboriginal language use and well-being.  Under some 
conditions, non-speakers appear to have an advantage over Aboriginal language 
users.  Under other conditions, the opposite is true.”(p.187) 

 “Aboriginal language use has little apparent impact on educational attainment 
among young people.”(p.193) 

 “Young speakers, however, would be capable of integrating their Aboriginal 
identities, of which their Aboriginal language use is a part, into mainstream 
economic culture.”(p.197) 

 
Oehler, Alexander C. 2012. “Inuvialuit Language and Identity: Perspectives on the 
Symbolic Meaning of Inuvialuktun in the Canadian Western Arctic.” Master’s 
thesis, University of Northern British Columbia.  
 
Abstract 
The revitalization of ancestral languages has been an issue of great concern to Aboriginal 
communities across North America for several decades. More recently, this concern has 
also found a voice in educational policy, particularly in regions where Aboriginal land 
claims have been ratified, and where public schools fall under a mandate to offer 
curricula that meet the needs of Aboriginal students. This research seeks to explore the 
cultural significance of Inuvialuktun, a regional Inuit language comprised of three distinct 
dialects traditionally spoken by the Inuvialuit of the northern Northwest Territories, 
Canada. More specifically, the research seeks to examine the role of current Inuvialuktun 
language revitalization efforts in the establishment of Inuvialuit collective and individual 



identities across several age groups. Tying into the sociolinguistic discourse on ancestral 
language revitalization in North America, the research seeks to contribute a case study 
from a region underrepresented in the literature on language and identity. The applied 
aim of the study is to provide better insight on existing language ideologies and language 
attitudes subscribed to by current and potential learners of Inuvialuktun in the community 
of Inuvik, NWT. Data obtained by the study is intended to aid local and territorial 
language planners in identifying potential obstacles and opportunities regarding language 
learner motivation. The project was conducted in partnership with the Inuvialuit Regional 
Corporation (IRC), the Inuvialuit Cultural Resource Centre (ICRC), the Beaufort Delta 
Education Council (BDEC), and Aurora College, providing qualitative access to current 
and potential learners, as well as current and future teachers across several educational 
contexts. 
 “In response to the loss of linguistic diversity, there have emerged many voices 

speaking on behalf of protection and maintenance of minority languages. The 
rational for linguistic advocacy has ranged from claims of loss in environmental, 
medical, philosophical, and artistic systems of knowledge, to the demise of unique 
human cognitive models (Hale 1998:193; Hinton and Hale 2001:4-5), and from 
the demise of diversity in the ways the world is seen (Nettle and Romaine 
2000:66) to an increased threat to democracy at large, and minority rights in 
particular (Skutnabb-Kangas et al. 2009:325).”(p.9) 

 “Whether language is heralded as the primary pillar of ethnocultural identity, or 
as one important factor among many, success or failure of language revitalization 
is dependent upon potential learners’ attitudes toward their heritage 
language.”(p.11) 

 Language promotion strategies have proven to gain a lot from in-depth knowledge 
of local language attitudes. (p.12) 

 “However, Inuvialuit were interested in promoting English as second language on 
their own terms, which differed significantly from the federal course of action.” 
(p.22) This attitude was in the 1940s. 

 “Although exact statistics reflecting the impact of this path of action seem to be 
lacking, it has been reported that by the 1950s, competency in the use of 
Inuvialuktun was lost by a whole generation of children as the result of 
assimilative pressures put on students in these schools (Kolausok 
2003b:205).”(p.23) 

 “Within these complicated linguistic ecologies, the authors identify "Indigenous-
language insecurity and shame" (McCarty et al. 2009:300) as relating to a fear of 
ridicule in the presence of elders and peers, much along the lines of other authors 
cited in this review. However, McCarty et al. also report shame for Aboriginal 
language use itself, especially in contexts where the status of English is socially 
ranked higher than that of Aboriginal languages.”(p.42) 

 “Much in line with other researches on Aboriginal North American language 
contexts, my research found that cultural identity in Inuvialuit is maintained 
primarily through traditional practices that relate a person to the land.”(p.77) 

 “Throughout the interviews most research partners insisted that it was possible to 
be fully Inuvialuit even if one was not able to speak Inuvialuktun. However, such 
statements do not necessarily indicate that the ancestral language has lost its value 



as a marker of cultural heritage. In fact, there exists a degree of ideological 
disjuncture.”(p.77) 

 “Several Inuvialuit individuals expressed that cultural wisdom is imbedded in 
stories told by elders. They also believed that such stories are best communicated 
in Inuvialuktun - not English. To truly benefit from such cultural data, it is 
paramount for a person to understand the heritage language. In fact, several young 
individuals looked with uncertainty to the day when they would have to teach 
their own children and grandchildren about their cultural heritage without being 
able to relate these stories in Inuvialuktun.”(p.77-8) 

 “Charlie makes the point that his heritage language is both important and not 
important at the same time.”(p.78) 

 “Consequently, the language retains a symbolic function, but this function is not 
sole proprietor to the maintenance of cultural identity. Instead, other cultural 
markers dominated this function.”(p.79) 

 “Looking at the data, it seemed as if the desire to learn the ancestral language 
fluctuated throughout life…During the teenage years, however, this desire often 
recedes, in part due to the onslaught of youth-oriented global media, but also 
because teenagers realize that the majority of their own parents are not able to 
speak their heritage language, and that English is the only language in which 
serious economic transactions take place.”(p.80) 

 “These examples are pertinent because traditional markers of Inuvialuit identity, 
such as ties to land, fluency in the ancestral language, and blood ties, are 
becoming increasingly problematic.”(p.85) 

 “However, even a perfect knowledge of the language would not replace lacking 
ties to the land. This was confirmed during a group interview at Aurora College, 
where a female college student in her early twenties clarified that “you can't say 
that somebody who knows his language is more Inuvialuit than the next person. 
Maybe the person that practices the language doesn't go out on the land.” Thus 
Inuvialuit social identity is contingent not on a single marker, but all other 
markers tend to be evaluated in terms of the relation to land.”(p.87) 

 “The language requirement for participation within the economy at territorial, 
national, and global tiers further reinforces an existing attribution of lower status 
to ancestral languages.”(p.105) 

 “Consequently, the benefits of contemporary Inuvialuit independence were 
perceived by many to be dependent upon collective acceptance of the dominant 
status of English in the region.”(p.108) 

 “Firstly, most individuals do not perceive Inuvilauktun as a prerequisite for 
community membership. Rather, it is seen as optional. Under these circumstances 
a gradual disappearance of the language would seem inevitable (e.g., Nicholas 
2010; Lee 2009; Crystal 2000:77). Secondly, Inuvialuktun is perceived as a 
marker of cultural strength, and therefore of benefit to all who would like to 
deepen their sense of connection to Inuvialuit heritage. In either case, however, 
there exists no immediate imperative that would lead to self-directed language 
acquisition efforts.”(p.110) 

 “However, Inuvialuit individuals do look to the larger Inuit context in relation to 
language, and Nunavut is usually the first object of comparison. Thus, some 



individuals expressed a kind of jealousy for the language abilities of many 
Nunavumiut while they also stressed that the ISR was economically more 
advanced, an advantage few were willing to give up. The belief that economic 
disadvantage (i.e. geographic isolation) and minority language maintenance go 
hand in hand seemed to be an accepted fact for most research partners.”(p.120) 
 

 
Office of the Language Commissioner of Nunavut. 2012. “Ukiuqtamaat 
Kangiqhidjutaut Annual Report, 2011-2012.” 
<langcom.nu.ca/sites/langcom.nu.ca/files/Ukiuqtamaat%20Kangiqhidjutaut%20–
%20Annual%20Report%202011-2012_0.pdf> 
 
Owens, Claire. 2011. “Language and Cultural Identity: Perceptions of the Role of 
Language in the Construction of Aboriginal Identities.” Master’s thesis, Carleton 
University.  
 
Abstract 
The belief in an essential bond between traditional language and cultural identity is 
prominent in discourses promoting Indigenous languages. It is not always clear, however, 
to what extent this view corresponds to Aboriginal individuals' actual attitudes regarding 
their languages. Five semi-structured interviews constitute the primary source of data for 
this study, supported by a focus group discussion and participatory observation. A 
bottom-up qualitative approach, discourse analysis (DA), is employed to identify major 
emergent themes and specific discursive features revealing participants' language 
attitudes. Key themes include social mobility and cultural continuity, pride and shame, 
names and naming practices, and land. Findings illustrate that although there are other 
modes of identification, language remains a prominent manifestation of identity for most 
participants. An awareness of individual perceptions of the presumed language/identity 
link may have implications for conceptualising Aboriginality, for understanding the role 
of language in identity negotiation, and for undertaking language maintenance efforts. 
 
Parker, Aliana Violet. 2012. “Learning the Language of the Land.” Master’s thesis, 
University of Victoria. 
 
Abstract 
Indigenous worldviews are essential to successful language education, yet it remains a 
challenge to integrate them into current frameworks dominated by Western paradigms 
and pedagogies. This research addresses one aspect of the maintenance of cultural 
integrity for Indigenous languages as they are taught in a contemporary context. The 
purpose of this research is twofold: to explore the connections between Indigenous 
languages and the land, and to see how these connections are reflected in current 
language education practices. In particular, the study looks at the use of websites for 
Indigenous language education, with the goal of better understanding the potential for 
such placeless, global media to represent the inherently place-based nature of Indigenous 
languages. The study is based on an Indigenist research paradigm and employs the 
qualitative principles of Constructivist Grounded Theory. It incorporates a synthesis of 



current literature regarding connections between language and land, personal interviews 
with Indigenous language and culture experts, and a survey of 14 language education 
websites from Canada and the United States. Essential ties between land and language are 
revealed in the words of Indigenous and other writers, and in the thoughts and practices 
of Indigenous thinkers actively engaged with both land and language. These ties 
represent an intimate relationship to land that weaves together Indigenous knowledge, 
spirituality, history and identity. This study contributes to our understanding of the 
significance of land for Indigenous languages, and the importance of Indigenous 
worldviews for Indigenous education. 
 “Understanding these ways of knowing is essential for successful language 

revitalization, as much as language revitalization is crucial to the maintenance and 
promotion of these worldviews.”(p.1) 

 The Peoplehood model – “reflects a much more accurate picture of the ways in 
which Native Americans act, react, pass along knowledge, and connect with the 
ordinary as well as the supernatural worlds.”(p.26) 

  
  

  
 “If nothing else, this model clearly exemplifies the interconnections between all 



aspects of Indigenous cultures, and demonstrates the futility of attempting to 
separate out any one of these elements from its web of connections.”(p.26) 

 “These connections between identity, language and land are intertwined: by 
speaking a particular language, one expresses one’s belonging to a particular 
group. However, because that language comes from the land, speaking the 
language also identifies one as belonging to a particular land. Thus, using a 
language is not only the ultimate symbol of belonging to a group, but also of 
belonging to a particular land.”(p.36) 

 “Possibly the most significant part of the ‘claiming and taming’ process of 
colonization was the renaming of the land: rejecting the traditional Indigenous 
names for the land and giving it new names in the language of the 
colonizers.”(p.41) 

 “Thus, whenever he introduces himself at a gathering, he does so first in 
SENĆOŦEN, because it indicates his identity, his place of belonging, to his 
audience: “...they would know who you are and where you come from, just by the 
language you're using. And they would know who your family and where your 
roots are, by the name that you gave” (p.c., Oct. 3, 2011)”(p.61) 

 “The implication is that language loss not only affects the people but because of 
the many connections of language to land, also directly impacts the land.”(p.68) 

 “The loss of language is directly related to the loss of learning from the land, 
“because when you lose a language, you lose ten thousand years or more of 
history” (John Elliott, p.c., Jan. 25, 2012).”(p.70) 

 “Thus, as John Elliott explains, putting aside the language means putting aside the 
web that ties together all things in Indigenous existence: connections to land, 
history, beliefs, laws and ways of life.”(p.72) 

 “When the experts spoke of the changing relationship with the land, they 
suggested that, as John said, 'the language is the voice of the land'. Without its 
voice, the land is mute – unable to speak for itself or communicate its knowledge. 
The direct consequence of language loss is thus harm to the land.”(p.73) 

 “While the internet may offer substantial benefits and opportunities for minority 
language communities, there are still many questions that need to be answered in 
regard to the role that the internet can play for these purposes.”(p.95) 

 “As Cazden notes, “there is a paradox in suggesting that technology can be useful 
in revitalizing indigenous languages and cultures. After all, one kind of 
technology, television, has been influential in language and culture loss” (2003, p. 
53).”(p.100) 

 “In a study of the use of computers for Indigenous language teaching in Australia, 
Auld notes that the internet can facilitate learners with different skills and needs, 
“appealing to visual and spatial skills of the children and releasing the children 
from high level English of non-Indigenous teachers. As a medium the computer is 
patient, provides instant feedback and provides activities that are fun” (2002, p. 
45).”(p.102) 

 “However, the internet remains a problematized space in the context of 
Indigenous languages (see Chapter 5, §5.3 for a complete discussion). Many 
questions still need to be answered regarding how such a place-less, globalized 
and non-local medium can effectively transmit very local and place-based 



languages. It is yet unclear what the full potential is for internet media to realize 
connections between Indigenous languages and the land.”(p.108) 

Poulette, Adriana. 2007. “Yohahi:yo Yakothahol∧:u : She Has Found a Good Path A 
Discussion of Commitment to Onyota’a:ka Language Revitalization.” Master’s 
thesis, University of Victoria. 
 
Abstract 
This thesis will discuss commitment to Onyota’a:ka (Oneida) language 
revitalization. The author draws conclusions on how we as Onyota’a:ka individuals and 
as an Onyota’a:ka community can make a commitment to language. Through both 
personal experience and input from the community, the author specifically looks at the 
concepts of responsibility, motivation, and the Onyota’a:ka way of life as they pertain to 
and provide insight to a commitment to language. The author will show that commitment 
to language is a continual process and needs to be more than a commitment to just 
language but a commitment to Onyota’a:ka ways. 
 
Rosborough, Patricia, Christine. 2012.  “K angextola Sewn-On-Top: Kwak’wala 
Revitalization and Being Indigenous.” PhD diss., University of British Columbia. 
 
Abstract 
Kwak’wala, the language of the Kwakwa̱ka̱’wakw, like the languages of all 
Indigenous peoples of British Columbia, is considered endangered. Documentation and 
research on Kwak’wala began more than a century ago, and efforts to revitalize 
Kwak’wala have been under way for more than three decades. For Indigenous peoples in 
colonizing societies, language revitalization is a complex endeavour. Within the fields of 
language revitalization and Indigenous studies, the practices and policies of colonization 
have been identified as key factors in Indigenous language decline. This study deepens 
the understanding of the supports for and barriers to Kwak’wala revitalization. 
Emphasizing Indigenization as a key aspect of decolonization, the study explored the 
relationship between Kwak’wala learning and being Indigenous. 
The study was conducted through a Ḵ̓a̱ngex̱tola framework, an Indigenous methodology 
based on the metaphor of creating a button blanket, the ceremonial regalia of the 
Kwaka̱ka̱’wakw. The research has built understanding through the author’s experience as 
a Kwak’wala learner and the use of various approaches to language learning, including 
two years with the Master-Apprentice approach. The research employs the researcher’s 
journals and personal stories, as well as interviews with six individuals who are engaged 
in Kwak’wala revitalization. 
The study’s conclusion is that the complexity of the task of Kwak’wala revitalization 
requires a multifaceted approach by applying Indigenous principles to teaching and 
learning and must take into account the impacts of colonization. Further, it is important to 
sustain the spirit of the language by maintaining the literal and symbolic meanings and 
constructs of Kwak’wala that are important in the transmission and maintenance of 
Kwakwa̱ka̱’wakw culture. In addition, encouragement, safe environments and 
relationships for language work through explicit agreements and commitment, and clear 
language-acquisitions goals are identified as important supports for Kwak’wala learning 
and speaking. This research has led to an understanding of what supports the learning and 



speaking of Kwak’wala, which will assist others in their own language learning and the 
development of Indigenizing language revitalization programs. 
 
Sarkar, Mela and Mali A’n Metallic. 2009. “Indigenizing the Structural Syllabus: 
The Challenge of Revitalizing Mi’gmaq in Listuguj.” The Canadian Modern 
Language Review 66, 1: 49-71. <muse.jhu.edu/> 
 
Abstract 
Mi’gmaq, an Algonkian language of northeastern North America, is one of nearly 50 
surviving Indigenous languages in Canada that are usually not considered to be viable 
into the next century. Only Inuktitut, Cree, and Ojibwe presently have enough younger 
speakers to provide a critical mass for long-term survival. In one Mi’gmaq community, 
however, a new way of passing on the language to adults who do not already speak it is 
rekindling new hope for the language. Building on a kernel provided by Arapaho scholar 
and Indigenous language revival activist Stephen Greymorning, teachers in Listuguj have 
created a structural syllabus that expands on the basic categories found in Mi’gmaq 
grammar rather than borrowing from methods devised to teach English or French as a 
second language. Learners have responded enthusiastically. This article reports on a 
participatory action research project involving Listuguj teachers and researchers from 
McGill University who are documenting this approach as it evolves. 
 
Schreyer, Christine Elizabeth. 2009. “Reserves and Resources: Local Rhetoric on 
Land, Language, and Identity amongst the Taku River Tlingit and the Loon River 
Cree First Nations.” PhD Diss., University of Alberta.  
 
Abstract 
This dissertation compares and contrasts aboriginal language planning within 
Canada at both the national and local scale. In 2005, the Aboriginal Languages Task 
Force released their foundational report which entailed “a national strategy to preserve, 
revitalize, and promote [Aboriginal] languages and cultures” (2005: 1); however, 
discrepancies exist between their proposed strategies and the strategies employed locally 
by the Taku River Tlingit First Nation, located in Atlin, British Columbia, and the Loon 
River Cree First Nation, located in Loon Lake, Alberta. Using data collected during 
ethnographic fieldwork with each First Nation between 2005 and 2008, I provide a 
rationale for these discrepancies and propose reasons why the national strategy has, as of 
2008, been unsuccessful. Both national and local strategies have focused on the 
relationship between land and language and its role in language planning. National 
language planning rhetoric has also utilized the concept of nationhood. However, both the 
Taku River Tlingit and the Loon River Cree use the concept of nationhood in conjunction 
with assertions of sovereignty over land and, therefore, situate their language planning 
within land planning. Throughout my research, I have been involved in volunteer 
language projects for each of the communities. These have included creating a Tlingit 
language board game entitled “Haa shagóon ítx yaa ntoo.aat” (Traveling Our Ancestors’ 
Paths) and Cree language storybooks entitled Na mokatch poni âchimon (I will never quit 
telling stories). Both of these projects connect land use and language use and can be seen 
as part of local language planning strategies. Finally, the Aboriginal Languages Task 



Force uses the concept of “language as a right” within their national language planning 
strategies; however, the Taku River Tlingit and the Loon River Cree have instead utilized 
a “language as resource” ideology (Ruiz, 1984). I argue that the Taku River Tlingit First 
Nation and the Loon River Cree First Nation use “language as a resource” rhetoric due to 
their ideologies of land stewardship over Euro- Canadian models of land ownership and I 
argue that language planning can not stand on its own – separated from the historical, 
political, economic, social, and cultural considerations that a community faces. 
 
Sherry-Kirk, Laurie. 2014. “Indigenous Language Reclamation – The Learners 
Perspective.” Master’s thesis, Brock University.  
 
Abstract 
This study explored the link between learning an Indigenous language and the meanings 
second language learners attach to their language recovery experiences. The study delves 
into the factors that motivate, enhance and serve as barriers to individual language 
revitalization efforts. With the goal of reasserting an Indigenous world view, the 
traditional teachings of the Ojibwe medicine wheel were combined with the lessons of 
the seven Grandfathers to provide a methodological basis for conducting ethical research 
with and for the benefit of First Nations people. Within the context of our relationships 
with self, community, spirit and environment, the pairing of Indigenous theory with the 
practical community experiences of Indigenous second language learners, demonstrates 
how Indigenous systems of thought and ontology lend themselves well to the critical 
understanding necessary to enhance the recovery our own endangered languages. 
These research findings indicate that there is a definite link between ancestral language 
reclamation and increased levels of self-esteem, a sense of grounded cultural identity and 
resilience, an overall sense of healing and the social responsibility that comes with 
receiving the gift of language. The barriers associated with learning an ancestral language 
intersect on multiple and often simultaneous levels making it difficult for the language 
learners to discover their origin. 
This research found that it was important for language learners to identify that they often 
carry a collective sense of shame associated with an internalized attachment to the 
modality of Indigeneity. Once the origin of this shame was acknowledged – as resulting 
from settler/assimilation logics, it was often possible for people to move forward in their 
language recovery journeys, while at the same time considering more broadly the 
structural barriers that make individual learning so difficult. 
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tsáhohwejáda:t Let Us All Raise the Song: The Creator This Language He Has 
Given Us When He Created Earth.” Master’s thesis, Brock University. 
 
Abstract 
Through aggressive legislative and educational policies Indigenous languages globally 
have been shifted to the language of the dominant society. Globalization has brought 
previously geo-politically and/or geo-linguistically isolated people and language groups 
into close proximity that necessitated interaction and at times intense power struggles. 
There are currently approximately 6,000 spoken languages in the world, more than half 
are either endangered, dying or disappearing altogether. Canadian statistics reveal an 
overall 3% decline in the intergenerational transmission of language. Of the original 60 
Indigenous languages spoken in Canada, 8 are extinct, 13 are nearly extinct, and 23 are 
critical. The remaining languages have a slim chance of survival. Within the next 100 
years only 4 Indigenous languages will remain. The Hodenosaunee languages of 
Southern Ontario are not included among the list of languages that will survive the next 
100 years. There are, without a doubt, complex challenges in the maintenance of 
Indigenous languages within a dominant-culture influenced environment. Given the 
increasing awareness of the social impact of linguistic integrity and preservation of 
languages on Indigenous people as a whole, this study considers how language is 
currently being used; the social, economic, and political implications of language 
shifting; the need to shift our social consciousness in order to understand the urgency in 
privileging our Hodenosaunee languages; as well as ways in which we might achieve 
those goals as individuals, as families, and as a community. 
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from Tahltan Worldview.” PhD diss., University of Victoria. 
 
Abstract 
Hedekeyeh Hots’ih K!hidi – “Our Ancestors Are In Us,” describes a Tahltan worldview, 
which is based on the connection Tahltan people have with our Ancestors, our land, and 
our language. From this worldview, I have articulated a Tahltan methodology, Tahltan 
Voiceability, which involves receiving the teachings of our Ancestors and Elders, 
learning and knowing these teachings, and the sharing of these teachings with our people. 
By giving voice to our Ancestors and Elders, as well as to all of our people, it sets the 
stage for research that is useful, relational, and transformative. 
Tahltan Voiceability speaks not only to the methodology of this study, but also the way in 
which the voices of my people can gain strength and healing from the revitalization of 
our language. Conversations with fluent speakers, language teachers, educators, 
administrators, and language learners informed this investigation with their ideas and 
experiences regarding Tahltan language revitalization. The learnings from the research 
are presented in such a way as to honour all voices, using different modes of written 
expression woven throughout the dissertation. The organization of the dissertation is 
based upon physical manifestations – examples of art – that have played key roles in my 
Tahltan journey. 



This investigation addressed the following questions: How can Tahltan language 
revitalization positively affect the lives of my people? In the past and present, what has 
been done to maintain, preserve, and revitalize our Tahltan language? In the future, what 
do my people need to do to continue to maintain, preserve, and revitalize our Tahltan 
language? In terms of positive effects, language revitalization can be the start of a process 
in which we begin to heal from the impacts of past losses by reclaiming our language, 
culture, and identity, thereby allowing our voices to become stronger and healthier. My 
people need to identify the steps and actions we need to take in the areas of health, 
education, social development, and Aboriginal rights and title, so that we can revitalize 
our language and heal at the same time. From what I learned from co- researchers, 
scholars who have worked with our Tahltan communities, other Indigenous community 
language revitalization experts, and international language revitalization scholars, I have 
provided suggestions to a newly formed Tahltan Language Authority dealing with the 
assessment of the language, community support, and language revitalization programs 
being used in British Columbia and other parts of the world. Finally, I speak about 
Tahltan identity, the process of language revitalization, and the connection between 
language revitalization and healing as forms of empowerment for my people. 
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Abstract 
The Innu community of Sheshatshiu, Labrador, is one of an increasingly few groups in 
which children learn an Aboriginal language at home and enter school speaking little or 
no English; however, little sociolinguistic research has been conducted on its linguistic 
situation.  Research on language attitudes and use in other Aboriginal communities show 
that most of Canada’s Aboriginal languages are in decline. Given this precedent, it seems 
likely that the language of Sheshatshiu would also be endangered and that English would 
be regarded as the prestige language. 
To determine if this is the case, a questionnaire was administered by inside interviewers 
to a random stratified sample of 129 men and women, looking at a variety of topics, 
including prestige, language change and loss, language of instruction in school and 
patterns of language usage. Data were analysed statistically to determine whether any of 
the four variables considered (age, education, gender and occupation) had an effect on 
participants’ responses. Results indicate that the Sheshatshiu Innu generally value their 
language, use it in daily life and are trying to balance cultural preservation with the need 
to speak a majority language to community with the outside world.  
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Abstract 
Bilingual education is thought to be one of the principal means of simultaneously 
revitalizing threatened language and preparing students for success in mainstream 



society. However, little research has examined, in a comprehensive and long- itudinal 
fashion, bilingual programs in Aboriginal contexts. Hierarchical linear modeling was 
used to conduct a longitudinal analysis of the language skills of 110 Inuit students 
participating in an InuktitutEnglish/French program in a remote Arctic community. 
Students’ skills in English or French improved from Grades 4 6, after a switch to 
second language instruction; whereas, their skills in Inuktitut showed no significant 
improvement across these grades. Baseline heritage language skills in Grade 3 were 
found to be predictive of later success in both the heritage and mainstream languages, 
providing evidence for cross-language transfer and pointing to the pivotal importance of 
heritage language instruction for Aboriginal students. 
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Abstract 
Recent progress in the discipline of computer applications such as the advent of web- 
based communication, afforded by the Web 2.0, has paved the way for novel applications 
in language learning, namely, social networking. Social networking has challenged the 
area of Computer Mediated Communication (CMC) to expand its research palette in 
order to account for the way individuals engage in processes of learning and 
socialization, the way they interact, and the way they construct and perform their 
identities. With this in mind, it is necessary to examine the new material conditions, 
social arrangements, and the communicational landscape of Social Networking Sites 
(SNS). This study focuses on SNSs for language learning (SNSLL) and examines the 
particular case of Busuu. Drawing on theoretical tenets of sociocultural and ecological 
approaches combined with multimodal social semiotics, this research aims to analyze the 
views of language and learning that are enacted through the semiotic design of Busuu. It 
also purports to examine the types of identities wherein users are positioned through the 
compositional elements of this participatory online environment. The research design is 
informed by the principles of a qualitative case study and autoethnographic research. The 
data collected for this study consist of documentary information obtained from Busuu and 
the autoethnographic accounts of the researcher, who participated as a member of the 
Busuu community for 10 weeks. Results indicate that overall Busuu is an ecological 
system composed of sub-systems of nested views about language, learning, and users in 
which multiple timescales, spatiotemporal, and discursive resonances of various theories 
work in synergy. Thus, the semiotic spaces of Busuu combine structural, interactional 
and ecological views of language. Similarly, Busuu crystalizes views of learning that 
echo behaviorist, cognitivist, and constructivist theories. The website enacts different 
identities, positioning users as learners and teachers/tutors who are members of an 
imagined community. The study draws implications about the need for theoretical 
coherence and pedagogical alignment among the different components of the language 
curriculum (e.g. language and learning views, instructional activities) of Social 
Networking Sites for Language Learning. 
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and Maintenance.” Master’s thesis, University of Alberta. 
 
Abstract 
Aboriginal languages have always been an integral part of Native culture; however, many 
of these languages are extinct, while others are in varying stages of endangerment. There 
is a growing concern among Native people for the survival of their languages. Most 
healthy Aboriginal languages are located in geographically isolated areas.  There is a 
strong tendency for Aboriginal languages to decline in urban environments.  The role of 
community in language revival and maintenance efforts is critical.  
The purpose of my research was to situate aspects of Native language in an urban school 
setting where a homogenous language community cannot be assumed. The fieldsite was 
one where the students expressed an interest in Native languages although none are 
officially taught. The research explores the source of this interest and considers how the 
interest could be brought to fruition. 
A qualitative methodology was used, drawing on three data sources: relevant literature; 
personal teaching experiences; and school-based fieldwork.  Seven students from a 
Native awareness class in an inner city school and their teacher were interviewed. Their 
voices substantiated the literature and teaching experiences, in addition to offering a 
unique insight into the urban experience as it pertains to Native languages.    
Consistent in all three data sources is evidence of the commonly held view that English 
has completely replaced Aboriginal languages is erroneous.  Even for Native people who 
do not use a Native language as their primary tongue, Native language itself still 
constitutes a significant part of Native identity. The three sources revealed that speaking a 
Native language at least to the point where it is a language of identity is becoming 
increasingly important.  
It seems that the most significant factor in the preservation of Native languages is 
ongoing use.  Challenges to Native language maintenance and opportunities for Native 
language use are explored.  Many people are actively working to preserve Native 
languages; awareness and understanding needs to be a part of these efforts.  
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Abstract 
The research puzzle for this inquiry emerged from my experience as an Aboriginal 
student in different settings.  I began with a story of my educational experiences, my 
lived story and the stories I carry and talk back and forth as Anishinabe kwe. I use 
my own stories as a frame for my research puzzle.  Who am I as Anishinabe kwe? 
Who and what can define me? Does speaking my language, Anishinabemowin define 
me?  
The presentation of my narrative account is used as a background and the 
foundation of my research.  I began telling stories of my residential school 
experiences and my educational journey.  In order to explore my research puzzle, I 
invited two Anishinabec, young people to share their stories. One participant, Niin 
did not speak her language and the other, Aanung did speak his language. I spent 



several months in conversation with them as they told their stories of who they 
were and who they were becoming. 
To thread this dissertation, I placed my lived story beside Niin and Aanung. I tell 
their stories in two narrative accounts and I tell stories of our walk together and 
how we composed our lives together. We began our conversations with my wonder 
about the relationship between language and identity. The stories we shared and 
the conversations we had with one another enlightened the inquiry space we 
developed. As we talked as Anishinabec, we began to understand the importance of 
speaking and learning our Aboriginal languages. I also spent time with Minnie, an 
Elder in a northern community.  Minnie provided hope and inspiration.  
The threads I pull are intergenerational narrative reverberations, place, Aboriginal 
worldview, protocol, relational knowing with our ancestors, betrayal, the impact of 
Christianity, alienation and isolation, displacement and being alone. This 
dissertation offers hope for the maintenance and the survival of our Aboriginal 
languages and the ability to define ourselves and our place in Canada.  
 
 
 
 


